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Abstract

S tarting from the huge potentia l o f g ifted ind iv idua ls for the deve lopment of 

the entire society, the promp t Identifica tion and ensuring the deve lopment and 

rea liza tion o f this potentia l in g ifted ch ildren is important. G iven the many 

benefits of music in a ch ild's overa ll deve lopment (VVelch et a lv 2020) as w e ll as 

its transfer to other doma ins (Incogn ito et al., 2021), a li educators should be 

professiona lly prepared and have certa in competencies in order to support the 

educa tion and deve lopment of g ifted ch ildren (Hafenste in et al., 2021). The 

research a imed to examine prim ary school teachers' op inions according to 

indica tors for identifica tion of students' musical giftedness, competencies, and 

conditions for the ir further deve lopment. In add ition to descriptive , inferentia l 

statistics were used in the paper. Research partic ipants were classroom teachers 

(N=90) from few prim ary schools in Croa tia's Capital.

As the best ind ica tor of mus ic giftedness teachers assessed ch ildren ’s interest 

to create and lis ten to mus ic . They best estima ted th e ir competencies for 

conducting the a c t iv ity o f lis te n ing to mus ic w h ile  ch ildre n ’s fa m ily is 

considered as the best form o f support. I t  was concluded tha t a long w ith  the 

deve lopment of teachers’ music competencies, add itiona l support from school 

and social env ironment is needed in iden tify ing and further deve lop ing 

students’ musica l giftedness.

Keywords: mus ica lly ta lented children, parenta l support, school education, 

vvell-being

In tro d u c t io n

VVhen s tu d y in g  th e  ph e nom e non o f  m us ic a l g ifte dn e ss , its t im e ly  

Id e n t if ic a t ion b y  pr im a ry  schoo l teachers is o f  u tm os t im porta nc e  and
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re qu ire s c e rt a in m u s ic a l compe tenc ies . A l th o u g h  g if t e d  in d iv id u a ls  

con tribu te  to the d e v e lopm e n t and w e a lth o f th e w ho le  soc ie ty , h igh er 

e duca tion o f  fu ture  teachers s t i l l pays too l it t l e  a tte n t ion to e duca tion in  

the area o f ch i ld  g iftedness (O lthouse , 2014). A  m us ic a lly educa te d and 

Crea tive teacher, w i t h  a deve lop ed sense o f awareness o f th e im porta nc e  

o f m us ic in  th e ch ild 's ov era ll d e ve lopm e n t, w i l l  be ab le to id e n t ify  and 

ensure th e cond it ions for the d e v e lopm e n t o f a m us ic a lly g ift e d ch ild . 

G iv e n th e  sp e c if ic e du c a t io n a l ne eds th a t re q u ire  Id e n t if ic a t io n  and 

s u p p ort  w i t h in  the schoo l sys tem , g if t e d  c h i ldre n  a lso pose spec ia l 

cha llenges in  terms o f p are n t ing (Mora wska  and Sanders, 2009). S tarting 

a t a young age, ch i ldre n d e ve lop re s ilie n t a ttitud e s , be lie fs , and expecta- 

tions abou t th e ir a b i l ity  to le a m mus ic th a t has been in s t i l le d  in  th em 

Ihrough th e ir in tera c tions w i th  paren ts (McPherson and D a v idson , 2002, 

.’<)()(>). C onsequen tly , teachers ne ed to be sens itive to a l i form s o f ch i ldre n ’s 

g lltedness , so th a t they cou ld assist parents , g iv e n the spec ific obstacles, 

i |* ik \ mistakes, and cha llenges th e y are faced w i t h  (D av i⌃  e t a l., 2010).

P i l i na ry schoo l teachers have a cruc ia l ro le  in  p ro v id in g  and support o f 

nm .i< i'spenences in  e v eryd a y te ach ing prac tice (Jeannere t and S tevens- 

h a ll i'i ig iT ,  2013; P arlia m e n t o f V ic toria , 2013; Roy , B aker a nd H a m i lton ,  

n i ' 1 Kusse ll-Bovvie , 2012) th a t inc lud e  conduc t ing m us ic a c t iv it ie s such 

i ’iln g l i ig  a nd/or p la y in g  ins trum e n ts , im pro v is in g ,  compos ing songs 

and i n i i ’i l i , lis te n ing and e v a lu a t ing m us ic as w e l l as re spond ing through 

ninv im ien t and o th er m e d ia "  (D inh a m , 2014, p. 226). Teachers, w h o  are

..... 11'i'11 mi I I n conduc t ing m us ic a l a c t iv it ie s w h i l e  vvork ing w i t h  ch ildre n ,

> dl d .u I a b l e  to recogn iz e th e ir po t e n t ia l mus ic a l g iftedness d ur in g  

i imilui lili), mus ica l ac tiv ities .

\ um i n i  1111111 v in the f i e ld  o f art, a ccord ing to w h ic h  o n ly  10% o f  teachers 

i n i id i u l i l i  an nrt is t ic a l ly g ift e d ch i ld  (D uh and Lep , 2008; Bra j � i �  and 

I u M f t  lif, 'i i . ’ O) is con f irm e d b y  research in d ic a t in g  teachers' lack o f se lf- 

i u i i l id i  ii i n inn t lv a t ion , and know le dg e  in  conduc t ing and te ach ing 

a iIInIIi Hi in l i l i -. 1 1 lonessy, R o lf, and C hedozy , 2001; Russe ll-Bow ie , 2004).
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I t  is a lso con f irm e d b y  resu lts re porte d th a t p r im a ry  schoo l teachers do 

no t fe e l enough compe ten t in  conduc t ing mus ic a c t iv it ie s w i t h  ch i ldre n 

re g ard ing s ing ing and p la y in g  ins tm m e n ts (H a l la m  e t a l., 2009; H ennessy , 

2000; R uddock and Leong , 2005; Russe ll-Bow ie , 2009; S eddon and B iasu tti, 

2008; S tune ll, 2010; Y oung , 2009). T h is issue can be a ttribu t e d to th e ir 

m in im a l e duc a t ion a nd e xp erie nce  in  m us ic (Je annere t a nd S tevens- 

B a llenger, 2013; P arlia m e n t o f  V ic toria , 2013), b u t the bas ic prob le m  o ften 

represents th e ir lack o f und ers ta nd ing and und e v e lop e d awareness abou t 

the im porta nc e  o f mus ic in  ch i ld  ho l is t ic d e v e lopm e n t (Ba � lija Su⌃i � , 2018). 

A d d it io n a l prob le m  can be a lack o f und ers ta nd ing o f the v a lu e  o f mus ic 

and mus ic educa tion b y  a school, more  prec ise ly a le adersh ip te am th a t is 

o fte n unab le  to me e t the e duc a tion a l needs o f m us ic a lly g ift e d ch ildre n . 

Hence , ins te ad o f p ro v id in g  v arious form s o f support for th e ir d e ve lop �

m e n t v v ith in  schoo ls , th e y o n ly ,  thro u g h  coop era t ion vv ith pare n ts , 

re ferred the ch ild to some form  o f a d d it io n a l m us ic educa tion (mus ic 

schools, m us ic courses, in d iv id u a l lessons, etc.).

Hovvever, i t  is o fte n the case tha t, due  to fin a nc ia l cons tra in ts , o n ly  parents 

o f ch i ldre n  fro m  more a ff lu e n t fa m ilie s can a fford  to b u y ins trum e n ts or 

p a y f o r m us ic lessons, w h i l e  c h i ldre n  fro m  f a m i l i e s  o f  lo w e r soc io- 

e conom ic s ta tus do n o t h ave  these o p p ortu n it i e s .  U n l ik e  in  mos t, 

e spec ia lly d eve loped coun tries in  the vvorld , wh ere  priv a te  m us ic schoo ls 

are pre dom in a n t , in  the R e pub lic o f  C roa tia  there is a sp e d a l system o f 

m us ic e duc a t io n th a t is fu n d e d  b y  the S ta te w i t h  m in im a l p a re n t 

p a rt ic ip a t ion (B a � lija Su⌃i � , 2017). By a tte nd ing m us ic schools, u n l ik e  

pr im a ry  schools, studen ts are a llow e d to engage in  mus ic m uch more 

in t e n s iv e ly  thro u g h  p l a y in g  an in s tru m e n t  in  in s tru m e n t a l classes, 

d e v e lop ing th e ir rh y th m ic  and in ton a t io n sk ills in  so lfegg io classes, and 

s ing ing in  cho irs or p la y in g  ins trum e n ts in  an orchestra (Sva lina , 2015). 

The Importance o fth e  E nvironm ent fo r the Development o fM us ica l G iftedness 

O bs erv ing th e soc ia l and e m o t ion a l cha llenges o f g ift e d s tuden ts in  the 

con tex t o f th e ir e nv ironm e n t (Rob inson , Reis, N e ih art , and M oon 2002;
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P ere ira-F ra d in a nd D ubo is , 2007) as tw o m a in componen ts o f  le a m ing 

e nv ironm e n t po in t e d ou t f a m i ly  and teacher (Rob inson , Reis, N e ih art ,  and 

M oon 2002). G iv e n the pro m in e n t ro le , bro th ers and sisters, as w e l l as 

spec ia l events in  th e ch ild 's life , are fac tors th a t a lso m a y a ffect th e ir la ter 

d e v e lopm e n t (McPherson , 2006). P o in t in g  th a t " an e ffe c t iv e  advoca te  is 

an in form e d  advoca te " , S m u tny (2001, p . 64) be lieves th a t a p a re n t can 

become a successful advoca te for th e ir ch i ld  w ho w i l l  k n o w  h o w  to 

commun ica te  w i t h  the school. T h is is espec ia lly th e case w i t h  mus ic ians 

w h o  gro w  u p  in  e nv ironm e n ts wh ere  lis te n ing to m us ic and pass ion for 

m us ic are h ig h ly  deve loped , so th e ir e arly p erc e p tion o f  rh y th m ,  m e lody , 

and t im bre  serves to fa c ilita te  th e ir la ter mus ica l educa tion . F urth ermore , 

paren ts w h o  lov e  m us ic con tribu te  to the mus ica l ach ievemen ts o f th e ir 

ch i ldre n  ju s t as m uch as paren ts vvho are mus ic ians (F Iowe and D a v idson , 

2003; Sosniak , 1990). O bserv ing paren ts as " log is t ic a l support "  a t home , 

th e y are the m a in associates o f  teachers, espec ia lly in  cases vvhere a g ift e d 

ch i ld  a ttends a dd it ion a l,  e x tra curricu la r mus ic a l a c t iv it ie s (B ogunov i � , 

Rado⌃, and T o⌃kov i � , 2006).

The im p a c t o f the e nv ironm e n t on ch ildre n 's mus ica l g iftedness a nd ta le n t 

a ccord ing to B ogunov i �  (2008) can be m an ifes ted in  thre e poss ib le ways . 

F irs t ly ,  i t  is based on the ch ild 's pass ive u se o f gene tic m a teria l and a 

m us ic a lly fa voura b le  e nv ironm e n t w h e n l iv in g  in  a f a m i ly  th a t prov id e s 

mus ica l in flu e nc e  (pro fess iona l mus ic ians , m us ic a lly educa ted f a m i ly  

members , presence o f mus ic a l ins trum e n ts , l is t e n ing to paren ts' ins tru- 

m e n tta l performances). S econd ly , there can be a connec tion betvveen the 

inna te  and the acqu ired , w h e n ch ildre n w ho lov e  mus ic experience 

e nv ironm e n ta l in flu e nc e  to a h igh er ex ten t than ch ildre n w h o  are no t 

in teres ted in  mus ic . T h ird ly ,  there can be an ac tive connec tion be tvveen the 

inn a te  and the acqu ired , w h e n the ch i ld a c t iv e ly se lects fro m  w h a t  is 

o ffered in  the e nv ironm e n t.

The ind ic a tors o f g iftedness w i l l  be shovvn i f  the e nv ironm e n t be lieves in  

the existence o f  a c h i ld ’s capac ity for a spec ific area (Fre eman , 2000; G agne ,
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2000; A u th or ,  2011) a nd is re a dy to inv e s t e fforts in  th e ir m a x im um  d eve l- 

opm e n t and poss ib ilit ie s for re c e iv ing a q u a l ity  educa tion . Hovvever, 

p erce p tion o f the support o f e nv ironm e n t fro m  the s tuden ts' perspec tive 

is a lso a s ign if ic a n t fa c tor in  the d e v e lopm e n t o f th e ir g iftedness . I t  re fers 

to the e x ten t to w h ich  s tuden ts see th e ir e nv ironm e n t , in c lu d in g  th e ir 

schools, fam ilies , and peers, as fr i e n d ly  and support iv e  o f th e ir giftedness , 

and th ere fore  be lieve th a t th e ir e f fort w i l l  be apprec ia ted (S iegle , 2013; 

S iegle a nd Mc C oach , 2005). Such pos it iv e  p erce p tion a lso con tribu te s to 

the d e v e lopm e n t o f in tr in s ic  s tud e n t m o t iv a t io n  (VV inton, 2013), academ ic 

p erform ance  (Rubenste in , S iegle , Reis, Mccoach, and B urton , 2012), and 

the d e v e lopm e n t o f des irab le approaches to le arn ing . T h is is p a rt ic u l a r ly  

im p ort a n t because n o t a l i peop le respond e qu a lly to the in fluence s o f th e ir 

e nv ironm e n t. W h i le  some are more  e as ily adap ted and th e ir po t e n t ia l 

deve lops desp ite un fa vora b le  cond itions , o thers m a y liv e  und e r adverse 

cond it ions and vvork h a rd bu t , desp ite th e ir e fforts , the d e v e lopm e n t o f 

th e ir g iftedness ends u p  b e ing suppressed . Hence , th e persona l tra its o f 

an in d iv id u a l shou ld a lso be cons idered as an im p ort a n t fa c tor in  the 

d e ve lopm e n t o f g iftedness , or as a m e d ia t ing fa c tor betvveen gene tic 

po te n t ia l and e nv ironm e n t ( � ud in a-O bra dov i � , 1991).

Iden tifica tion o fM us ica l G iftedness in Schools

F a ilure  to recogn iz e any form  o f g iftedness t im e ly  and adequa te ly , in  

a d d it io n  to la ck ing support and inadequa te  tre a tm en t, can re su lt in  

v arious form s o f unaccep tab le a nd even a n t isoc ia l b e h a v ior la ter in  life , 

furth e r le a d ing to loss o f  po t e n t ia l for the in d iv id u a l and vvhole soc ie ty 

(M ora wsk a  and Sanders, 2009). G iv e n th a t in-serv ice teachers cons ider 

th a t th e y have fe w opportun it ie s fo r pro fess iona l d e ve lopm e n t, espec ia lly 

vvhen it  comes to focus ing on and p ro v id in g  support to s tuden ts w ith  

h ig h ly  expressed a b i l it i e s  in  c e rt a in areas a nd s tud e n ts w i t h  spec ia l 

needs (F arkas and D u ffe tt , 2008), the com p le x ity o f the phenom e non o f
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g iftedness causes the task o f a d a p t ing the schoo l system to g ift e d ch i ldre n 

to be e x tre m e ly comp lex and long-la s t ing (C v e tkov i � -L a y , 2010). 

H a fe ns te in e t a l. (2021) h ig h t l ig h t  The G lobal Princip les fo r Professional 

Le arn ing in G ifted Education and its te n princ ip le s as gre a t co n tr ib u t io n  and 

gu idance for teachers fa c ing the prob le m  o f  im p le m e n t ing su p p ort for 

g ift e d  ch i ldre n in  th e ir classrooms. In  ord e r to a d d it io n a l ly  ephas iz e th is 

prob le m , The W orld C ouncil fo r G ifted and Talented C hildren sta ted th a t 

" a lthough w e  a l i re ly on th e con tribu t ions o f g ift e d and ta len ted adu lts , 

educa tors vvorldvv ide rece ive l i t t l e  in form a t io n  abou t h o w  to educa te 

g if t e d  and t a le n t e d ch i ldre n .  The n e w  decade has p ro v id e d  s tark 

re m in d e rs  o f  th e  ne ed fo r th e w o r ld 's  m os t ab le m in d s  to be vve ll- 

educa te d" (H a fens te in e t a l., 2021, p . 2). I t  is a lso po in t e d o u t th a t due to 

the in su ff ic ie n t te achers' pro fess iona l tra in in g  a nd consequen tly lack o f 

ko n w le d g e ,  th e y  are un a b le  to p ro m p t ly  id e n t i f y  a nd to ensure  the 

a cc e lera tion or sp e c ia liz e d g if t e d  progra m s f o r g if t e d  c h i ldre n  (V an 

Tasse l-Baska e t a l., 2021). The te n G lobal Princip les fo r Professiona l Learning 

in G ifted Educa tion: Tiered C ontent; Evidence-Based; H o lis tic; Broad; Ecjuitable; 

Comprehensive;  In tegra l; O ngoing; Sustainable; and Empozvering can support 

educa tors , po licym a kers , and pro fess iona l le a rn ing speda lis ts " in the 

d e v e lo p m e n t o f pro f e ss ion a l l e a rn in g  pro gra m s in  g if t e d  e duc a t ion "  

(H a fens te in e t a l., 2021, p . 1).

The e arly re cogn it ion o f mus ic a l g iftedness is o f p a rt icu la r importance  

because i t  m a y appe ar e a rlier th a n g iftedness in  o th er fie lds and i t  is easier 

to observe in  young er ch i ldre n wh e n the in f lu e nc e  o f the m e d ium  and 

le arn ing is l im it e d  (G agne , 2004). A ccord ing ly ,  w o rk in g  w i t h  g ifte d stu- 

den ts requ ires teachers vvho w i l l  show inv e s tm e n t in  s tuden ts' success in 

le arn ing (S iegle e t a l., 2014) in c lu d in g  th e ir compe tenc ies and th e ir be tter 

preparedness to me e t th e ne eds o f  g ift e d  s tuden ts as w e l l as th e ir 

a d d it io n a l educa tion (B rig a nd i e t a l., 2018; D im itr i a d is ,  2016; G oodnough , 

2001; P lunk e tt and K ronborg , 2011). F urth erm ore , o n ly  teachers vvho are 

a d d it io n a l ly  tra in e d to vvork w i t h  the g ifte d , vvho n urture  the a ffective and
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cogn it iv e  d e ve lopm e n t in  studen ts , w h o  group g ifte d s tuden ts in to 

homogeneous groups , in vo lv e  paren ts in  vvork ing w i t h  the g ift e d and 

d eve lop coopera tion be tw e en paren ts and pro je c t m en tors (B rig a nd i e t al., 

2018), w i l l  be ab le to id e n t ify  and encourage furth e r d e ve lopm e n t o f 

mus ica l sk ills and know le dg e  in  m us ic a lly g ifte d students .

O ne o f th e p a rt ic u l a r ly  im p ort a n t ro les in  the m o n itor in g  o f th e g ifte d 

s tud e n t's d e v e lop m e n t v v ith in  schoo ls has schoo l couns e lors or 

psycho log is ts w ho oversee and d ire c t th e ir d e v e lopm e n t d ur in g  schoo l 

a ttendance . C onc e m ing th e id e n t if ic a t io n  o f g if t e d  s tud e n ts in  schools, 

in  a d d it io n  to d if f e re n t  proc e dure s (p o l l in g ,  r a n k in g) or m e a suring 

ins trum e n ts (e.g., ach ievem en t tests or a b i l ity  tests) used by a schoo l 

psycho log is t, the engag ing o f students , teachers, and parents , as w e l l as 

o th er experts as e va lua tors are a lso s ign ifica n t. G iv e n th e dynam ics and 

changes in  th e ch i ld 's phys ic a l, soc ia l and cogn it iv e  d e v e lopm e n t , a 

comp le te im age o f  the ch ild 's g iftedness shou ld inc lud e  b e h a v iora l and 

pra gm a tic a tt itud e s in  v arious c lassroom s itua tions , in form a t io n  co llected 

from  parents , and v arious subjects crea ted b y  th e ch i ld  (artvvork , ske tches, 

inv e n t ion s ,  shapes cre a ted by m a tch in g  Legos , w r i t t e n  or accen ted 

stories, etc.) (Smu tny , vo n  F remd , and Artabasy , 2008). M ore ov er, schoo ls 

ra n o p t  f o r th e im p l e m e n t a t io n  o f c u rr ic u lu m  e nr ich m e n t progra m s ,  

d iff e re n t ia t io n vv ith in the c lassroom , acce lera tion , or vvork in  spec ia l 

schools (VValker, 2007). D if f e re n t ia t io n  vv ith in the c lass-room im p l ie s the 

inc lus ion o f  g ift e d s tuden ts in  vvork ing vv ith th e ir classmates, b y a d a p t ing 

li le  vvork load to the in d iv id u a l needs o f students . D iff e re n t i a t io n  is 

possib le in  th e area o f  con ten t, b y  chang ing the top ic or a c t iv ity ,  or by 

v ary ing hovv certa in con ten t is t a ugh t a llovv ing s tuden ts to ind e p e nd e n t ly 

•olect and des ign m e thods for so lv ing a prob le m . The acce lera tion im p lie s 

i «rly d e p arture  to schoo l, s k ip p in g  one or more  grades in  a p a rt icu la r 

school sub ject or e n tire  grade , or com p le t ion o f tvvo grades in  one schoo l 

\ car. A s one o f the m os t e ffec tive  stra teg ies for vvork ing vv ith g ift e d 

i h ildren , vvh ich shou ld s tart as e arly as preschoo l age, is the in t e gra t ion o f
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e nriched curr icu lu m s for g ift e d ch i ldre n in  re gu la r classes (C v e tkov i � - 

Lay , 2010). C urr ic u lu m  e nrichm e n t progra ms used to expand or rep lace 

re gu la r schoo l progra m s can be im p le m e n te d vvh ile engag ing m en tors 

and spec ia lly tra in e d teachers or pro fess iona ls fro m  th e com m un ity . 

G iv e n d if f e re n t  c r it e r i a  f o r id e n t i f y in g  a c h i ld 's  m u s ic a l g ifte dn e ss , 

� ud in a-O bra dov i �  (1991) un d e r the ind ic a tors o f  mus ic a l g iftedness , 

s im u lta n e ous ly cons iders the fo llovv ing s igns o f m us ic a l ab ilities: shovving 

in teres t in  sounds in th e e nv ironm e n t; lis te n ing to mus ic a tt e n t iv e ly and 

c a lm ly; p a rt ic ip a t in g  in  m us ic a l a c t iv it ie s h a p p i ly ; se ek ing opportun it ie s 

for cre a ting a nd l is t e n ing to mus ic; shovv ing signs o f  com fort , joy , and 

o th e r e m o t ions w h e n  l is t e n in g  to m us ic; t e m po changes; g iv in g  

d e scrip tions by us ing sound and m e lody; inc id e n ta l le a m ing o f  m e lod ies 

-  vvh ile d o in g  som e th ing e lse; n o t ic in g  th e s im u lta n e ous sounds o f 

d if f e re n t ins trum e n ts in  orches tra l perform ance; easy m e m oriz a t ion and 

re produc t ion o f parts or th e vvho le m e lody; prec ise re produc t io n o f 

in d iv id u a l tones and precise re produc t io n o f me lod ies . In  a d d it io n  to 

s trong m us ic a l m e mory , inh ere n t und ers ta nd ing o f th e mus ica l s truc ture , 

in c lu d in g  h arm ony , rh y th m ,  m e lody , and mus ica l form , as th e key 

in d ic a to r o f  m u s ic a l ly  g if t e d  s tud e n ts D a v i⌃  e t a l. (2010) cons id ers 

c h i ldre n ’s s e ns it iv ity to mus ic , m an ifes ted in  th e ir in tu it iv e  knovv ledge o f 

mus ica l parame ters , th e ir w a y o f t a lk in g  abou t mus ic as vve ll as th e ir 

in tense responses vvh ile lis te n ing to m us ic or express ing unusu a l and 

Crea tive observa tions .

M e th o d o lo g y  a nd m e thods

Research Problem, A im  and Hypothesis

The research prob le m  vvas focused on pr im a ry  schoo l teachers' experience 

a nd th e ir compe tenc ies re g a rd ing re cogn it ion and furth e r encouragement 

o f  ch ildre n 's mus ica l g iftedness in  th e ir e duc a tion a l practice . The research 

a ims to exam ine teachers' op in ions on ind ic a tors for re cogn iz ing c h i ld -
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ren's mus ica l ta lents and se lf-assessment o f th e ir compe tencies , as vve ll as 

th e ir op in ions on schoo l support , soc ia l and f a m i ly  e nv ironm e n t and the 

age o f p artic ip a n ts . F o l lo w in g  the above research prob le m  and a im , the 

fo llovv ing hypotheses vvere posed:

H l  -  R e g ard ing th e  s igns o f  m us ic a l g ifte dn e ss d e f in e d  b y  � u d in a - 

O bra d o v i �  (1991), th e  p a rt ic ip a n ts  w i l l  p a r t ic u l a r ly  e m ph a s iz e  easy 

m e m oriz a t ion and re produc t io n o f p arts o f the m e lody or the vvhole 

m e lody .

H 2 -  P artic ipan ts w i l l  d if f e r fro m  each o ther, a t a s ta t is t ic a lly s ign if ic a n t 

leve l, concem ing the se lf-assessment o f  th e ir compe tenc ies for id e n t ify in g  

s tuden ts' mus ic a l g iftedness in  re la t ion to th e ir age.

H 3 -  P artic ip a n ts vv ill d if f e r fro m  each o ther, a t a s ta t is t ic a lly s ign if ic a n t 

leve l, abou t th e ir perspec tive on the form s o f  support in  the e ncour- 

agement and d e v e lopm e n t o f mus ica l sk i l ls and knovv ledge in  m us ic a lly 

g ifte d studen ts in  re la t ion to th e ir age.

Sample

The rese arch conduc te d on a conv e n ie nce  sa mp le  cons is te d o f  90 

c lassroom teachers (88 fem a le teachers and 2 m a le teachers) e m p loy e d in  

Z agreb's pr im a ry  schools. W ith  respects to age, mos t teachers w ere  age 44- 

54 (45), where as the sma llest num b er o f th e m vvere age 33-43 (9). Teachers 

had an average o f 23.7 years o f Service (T ab le 1) vvh ile h a lf  o f th e m (51 or 

56.7%) sta ted th a t they p la y e d a mus ica l ins trum e n t a nd 23 teachers 

(25.5%) th a t they had undergone  a d d it io n a l m us ic tra in ing .

table 1. D istribution of te achers a ccord ing to age a nd ye ars of Service

Teachers
_______________ Age_________________________ Years of Service____________

22-32 33-43 44-54 55-65 Total U p t°  11-21 22-32 33 ̂  Total__________________________________ 10__________________ over_______
17 9 45 19 90 15 12 48 15 90



Ins trum en t and s ta tistica l ana li/sis

F or the prupos e  o f th is research, an a nonymous qu e s tionna ire  was crea ted 

based on th e  fra m e w ork  o f the concept o f  m us ic a l g iftedness and ta le n t 

� ud in a-O bra dov i �  (1991). S ta tements in  th e qu e s tionna ire  w ere  group e d 

in to  the fo l lo w in g  subsca les: compe tendes for id e n t ify in g  the mus ica l 

g iftedness o f  studen ts; compe tenc ies for the fur th e r encouragem en t and 

d e v e lopm e n t o f m us ic a l g iftedness; and cond it ions for the encouragemen t 

and d e v e lopm e n t o f  mus ic a l sk ills and know le dg e  o f  m us ic a l ly g ifte d 

s tud e n ts . In  c o m p l e t in g  the f irs t  subsca le , te achers expressed th e ir 

op in ions by c irc l in g  the o ffered answers lik e  "yes " or "no " and in  comp le �

t in g  the second and th ird  subsca les they gave th e ir answers on a f iv e -p o in t 

L ik e r t  scale.

The bas ic d e scrip t iv e  param e ters w ere  ca lcu la ted , and certa in procedures 

o f in f e re n t ia l sta tistics w ere  a lso used . S ta tis tica l da ta process ing was 

c arried ou t w i t h  th e h e lp o f  the SPSS S ta tistics V26 so ftw are  package . The 

nonp ara m e tric K rusk a l-W a l l is H-te s t was used to ca lcu la te th e d ifferences 

be tvve en th e  in d iv id u a l  age groups o f  p a rt ic ip a n ts .  The  s t a t is t ic a l 

s ign ificance was set a t th e leve l o f .05.

R e s u lts

G iv e n the o ffere d ind ic a tors o f  a ch ild 's mus ica l g iftedness ( � ud in a- 

O bra dov i � , 1991), the gre a test agre emen t p a rt ic ip a n ts expressed for the 

fo llovv ing fo u r proposed ind ica tors: search for opportun it ie s to crea te and 

lis te n to m us ic (97.78%); easy m e m oriz a tion a nd p l a y in g  o f p arts o f the 

m e lo d y or th e w ho le  m e lo d y (93.33%); g iv in g  d e scrip tions b y  us ing sound 

a nd m e lody (92.22%), and v ery precise re produc t io n o f in d iv id u a l tones 

(91.11%) (Tab le 2). T h is means th a t the research d id  no t co n f irm  th e f irs t  

hypo th e s is ( H l) ,  a ccord ing to w h ic h  i t  was assumed th a t teachers w o u ld  

mos t o fte n emphas iz e easy m e m oriz a t ion and re produc t ion o f  p arts o f the 

m e lody or th e w ho le  m e lody as an ind ic a tor. A lth o u g h  they are s t i l l the
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m a jor ity  a ccord ing to percentages, a sm a ller num b er o f teachers c ited the 

fo l lo w in g  " in d ic a tors "  o f  c h i ld re n ’s m us ic a l g ifte dn e ss: n o t ic in g  th e 

s imu ltaneous sound o f  d iff e re n t ins trum e n ts in  orches tra l p erform ance  

(88 .89%); v e ry  pre c ise  re pro d u c t io n  o f  m e lo d y  (87 .78%); re a c t ion to 

rh y th m  and tempo (85.56%); h a ppy p a rt ic ip a t io n  in  mus ic a l a c tiv itie s 

(84.44%); casua l m e lody le a m ing -  w h i l e  do in g  som e th ing else (84.44%); 

shovv ing in tere s t in  th e sounds in  the e nv ironm e n t (72.22%); shovving 

s igns o f  c o m fort ,  jo y ,  and o th e r e m o t ions vvhen l is t e n in g  to m us ic 

(68.89%); c a lm ing d o w n  to th e sound o f mus ic (53.33%), and lis te n ing 

a tt e n t iv e ly a nd c a lm ly to m us ic (52.22%).

Table 2. Statements chosen by teachers regarding the " indicators" of children's musical 
giftedness

f %
The child's search for opportunities to create and listen to 
music

88 97.78

Easy memorization and reproduction of parts of or whole 
melodies

84 93.33

Descriptions by sound and melody 83 92.22
Very precise reproduction of melodies 82 91.11
Observation of the simultaneous sounding of different 
instruments in orchestral performance

80 88.89

Very precise reproduction of melodies 79 87.78
Reaction w ith motion to rhythm and changes in tempo 77 85.56
Leaming a melody while doing something else 76 84.44
Happy participation in musical activities 76 84.44
Showing interest in the sounds in the surroundings 65 72.22
Shovving signs of pleasure, joy, and other emotions vvhen 
listening to music

62 68.89

The child is calmed by sounds or music 48 53.33
The child listens attentively and quietly 47 52.22

We a lso asked teachers to assess, on a f iv e -p o in t scale, th e ir compe tenc ies 

for th e furth e r encouragem en t and d e v e lopm e n t o f  m us ic a l a b ilit ie s in  

mus ic a lly g ifte d ch ildre n , w i t h  regard to th e th e fo l lo w in g  mus ica l a c t iv it i �

es: le a m ing a song or coun t ing rhym es; le a m ing ch ildre n 's s ing ing games;
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p l a y in g  th e  O r f f  in s tru m e n ts ; p l a y in g  m e lo d ic ,  a n d /or h a rm o n ic  

ins tru m e n ts ; a c t iv e ly  l is t e n in g  to m us ic; spon ta n e ous ly im p ro v is in g  

m us ic; com pos ing sh ort e r com pos it ions (m e lod ie s w i t h  t e x t a n d /or 

in s tru m e n t a l com pos itions). The average va lues (F igure  1) show th a t 

teachers best assessed th e ir compe tendes for the fur th e r encouragem en t 

a nd d e v e lopm e n t o f m us ic a l a b ilit ie s in  th e a c t iv it ie s o f active l is t e n ing to 

m us ic (M  = 4.32; SD = 0.80), le a m ing coun t ing rhym e s (M  = 4.28; SD = 0.75) 

and te ach ing ch ildre n 's s ing ing games (M  = 4.21; SD = 0.73). They assessed 

th e ir compe tenc ies for the furth e r encouragem en t and d e v e lopm e n t o f 

mus ica l a b ilitie s o f ch i ldre n  as v e ry  good in  the a c t iv it ie s o f te ach ing songs 

(M  = 4.09; SD = 0.86) and spontaneous mus ic a l im pro v is a t io n  (M  = 3.90; 

SD = 0.99). Teachers assessed th e ir compe tenc ies in  p la y in g  th e O r f f  

ins trum e n ts (M  = 3.67; SD = 1.23) and compos ing shorter compos itions (M 

= 3.26; SD = 1.30) as somevvha t und erd e ve lop e d . A s th e least deve loped , 

p art ic ip a n ts assessed th e ir compe tenc ies for the furth e r encouragemen t 

and d e ve lopm e n t o f mus ica l a b ilit ie s o f g ifte d ch i ldre n in  the a c t iv ity  o f 

p la y in g  m e lod ic a nd /or h arm on ic ins trum e n ts (M  = 2.89; SD = 1.29). M ore  

sca tter was observed in  the ansvvers conce m ing those a c tiv itie s in  w h ich  

teachers f e lt less compe tent.

Figure 1. Evaluation of competendes for the further encouragement and development 
of musical abilities of musically gifted children w ith regard to specific musical 
activities -  average values of teacher assessments (M)
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W e d iv id e d  the teachers in to  fo ur groups accord ing to th e ir age: teachers 

age 22-32 (A), 33-43 (B), 44-54 (C), and 55-65 (D). T h e ir se lf-assessments o f 

compe tenc ies for the furth e r encouragemen t and d e v e lopm e n t o f mus ica l 

a b ilitie s in  m us ic a lly g ifte d s tuden ts w ere  then compared . A s can be seen 

in  T ab le 3, the younge s t teachers (age 22-32) assessed th e ir compe tenc ies 

for c a rry ing ou t s ix ou t o f e igh t mus ic a c t iv it ie s as the best deve loped . 

These w ere  the fo l lo w in g  ac tiv ities: ac tive l is te n ing to m us ic (M  = 4.59; SD 

= 0.51), te ach ing ch ildre n 's s ing ing games (M  = 4.53; SD = 0.51), le a m ing a 

song (M = 4.41; SD = .51), p la y in g  O r f f  ins trum e n ts (M  = 4.29; SD = 0.85), 

com pos ing shorter com pos it ions (m e lod ie s w i t h  lyr ic s  a nd /or in s tru �

m en ta l compos itions) (M  = 3.41; SD = 0.87), and p la y in g  m e lod ic a nd/or 

h a rm on ic ins trum e n ts (M  = 3.65; SD = 1.00).

To d e term in e  vvhe ther there vvere d ifferences in  the se lf-assessments o f 

compe tenc ies for the furth e r encouragem en t and d e v e lopm e n t o f mus ica l 

a b i l it i e s  in  m u s ic a l ly  g if t e d  c h i ldre n  w i t h  respec t to th e age o f th e 

p a rt ic ip a n ts ,  a n o n p a ra m e tr ic  K rusk a l-V V a llis H -t e s t w as conduc te d , 

d e t e rm in ing the d ifference  betvveen thre e or more  ind e p e nd e n t groups 

(T ab le 3). A  s t a t is t ic a l ly  s ig n if ic a n t  d iff e re nc e  w as ob ta in e d for the 

varia b le  le arn ing songs (H  = 12.857; p  = 0.005) in  f a vor o f  p art ic ip a n ts age 

44-54. F urth er c a lcu la tion d iscovered th a t a s ign if ic a n t d ifference  a t the 

le ve l o f 0.05 occurred betvveen the f irs t and second (H  = 7.229, p = 0.007), 

the second and t h ird  (H  = 8.810, p = 0.003), and the th ird  and fo urth  group 

(H  = 5.008, p = 0.025). Thus , th e younge s t teachers (age 22-32) and teachers 

age 44-54 assessed th e ir compe tenc ies fo r le a m ing songs s ta t is t ic a lly 

s ign if ic a n t ly be tter th a n teachers age 34-44 a nd 55-65. A  s ta tis tic a lly 

s ign if ic a n t d ifference  w as a lso ob ta ine d fo r th e v aria b le  le a m ing ch ildre n 's 

s ing ing games (H  = 12.341; p = 0.006), in  f a vor o f teachers age 22-32. 

F urth e r c a lcu la t io n  shovved th a t a s t a t is t ic a l ly  s ig n if ic a n t  d iff e re nc e  

occurred be tvveen the f irs t  and second (H  = 5.793, p  = .016), th e second and 

th ird  (H  = 3.982, p = .046), the th ird  and fo ur th  (H  = 6.230, p  = .013), and 

the f irs t  and fo ur th  group (H  = 8.495, p  = .004). So, in  th is case, th e younges t
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teachers (age 22-32) a nd teachers age 44-54 assessed th e ir compe tenc ies 

for conduc t ing th e a c tiv itie s w h ich  inc lud e d ch ildre n 's s ing ing games 

s ta t is t ic a lly s ign if ic a n t ly be tter than teachers age 34-44 and 55-65 . F or the 

a c t iv ity  p la y in g  m e lod ic a nd/or h a rm on ic ins trum e n ts , th e d iffere nce  was 

found a t the l im i t  o f s ign ificance in  fa vor o f  th e younge s t teachers (H  = 

7.624; p  = .054). S ince f o r th e  re m a in ing m us ic a l a c tiv itie s th e d ifferences 

w ere  n o t s ign if ic a n t a t th e 0.05 leve l, i t  can be conc lud e d th a t th e second 

hypo th e s is (H2) was n o t con firm e d .

Table 3. Differences in partidpants' assessments of the ir own competendes for the 
further encouragement and development of musical abilities in musically gifted 
children w ith respect to their age -  Kruskal-VVallis H-test

Teacher competendes / 
Musical activities

Age N M SD H V

22-32 17 4.59 0.51

Active listening to 33-43 10 3.8 0.92
5.653 0.1344-54 44 4.36 0.75music 55-65 19 4.26 0.99

22-32 17 4.47 0.51
33-43 10 3.6 0.84

Adoption/repetition or 
leaming songs

44-54
55-65

22-32

44
19

17

4.48
4

4.53

0.66
0.82

0.51

12.857 0.005

Adoption/repetition or
teaching children's 33-43 10 3.8 0.79 12.341 0.006
singing games 44-54 44 4.34 0.71

55-65 19 3.84 0.69
22-32 17 4.41 0.51

Adoption/repetition or 33-43 10 3.6 0.84
5.835 0.12

learning a song 44-54 44 4.11 0.95
55-65 19 4 0.82
22-32 17 3.94 0.75

Spontaneous musical 33-43 10 3.7 1.34
2.157 0.541

improvisation 44-54 44 4.05 0.94
55-65 19 3.63 1.12

Plaving Orff 22-32 17 4.29 0.85 6.81 0.078

W e a lso asked the teachers to assess the exten t to vvh ich cond itions w ere  

pro v id e d  for th e encouragem en t and d e v e lopm e n t o f mus ic a l sk ills and
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knovv ledge in  m us ic a l ly g ift e d ch i ldre n in  p r im a ry  schools in  w h ich  they 

w ere  emp loye d , in  th e soc ia l e nv ironm e n t and s tud e n t fa m ilie s . The 

resu lts shovvn in  F igure  2 demons tra te  th a t teachers d id  no t cons ider these 

cond it ions to be sa tis fac tory . Teachers w ere  mos t sa tis fied w i t h  the 

cond it ions pro v id e d  in  th e fa m ilie s (M  = 3.93; SD = 0.87), som ewha t less 

sa tis fied w i t h  th e cond it ions pro v id e d  in  th e soc ia l e nv ironm e n t (M  = 3.47; 

SD = 0.94), and least sa tisfied w i t h  the cond itions prov id e d in  prim ary 

schoo l (M  = 3.47; SD = 0.87). = 3.39; SD = 0.92).

3,1 3,2 3,3 3,4 3,5 3,6 3,7 3,8 3,9 4

Figure 2. Conditions for the encouragement and development of musical skills and 
knovvledge in musically gifted students in the school, social environment and family -  
average values of teacher assessments (M)

The Kruska l-V V a llis H-te s t was a pp lie d to check vvhe ther the d ifferences 

in  teachers' op in ions abou t the cond it ions for the encouragem en t and 

d e ve lopm e n t o f mus ic a l sk i l ls and knovv ledge in  m us ic a lly g ift e d studen ts 

in the school, soc ia l e nv ironm e n t , and f a m i ly  were  s ta t is t ic a lly s ign ifica n t. 

W hen i t  comes to the soc ia l e nv ironm e n t and school, the h ighes t assess�

ments w ere  g iv e n b y  the younge s t teachers (22-32), and w h e n i t  comes to 

the ro le  o f the f a m i ly ,  the h igh e s t assessments vvere g iv e n by teachers aged 

44-54 (T ab le 4). In  n e ith er case vvere the d ifferences s ta t is t ic a lly s ign ifican t.
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There fore , i t  can be conc lude d th a t th e th ird  hypo th e s is (H3) w as n o t 

con firm e d .

Table 4. Differences in participants' views on the forms of support in the encour- 
agement and development of musical skills and knowledge in musica lly gifted 
children, in relation to the partidpants' age -  Kruskal-Wallis H-test
Forms of support in the 
encouragement and 
development of musical skills 
and knovvledge in musically 
gifted students

Age N M SD H V

The social environment 22-32 17 3.59 1.06
encourages and supports the 33-43 10 3.2 1.03

development of musical skills 44-54 44 3.b 0.85 1.093 0.779
and knovvledge in musically 55-65 19 3.42 1.02
gifted children.
The family of a music-loving 22-32 17 3.82 0.64

child encourages and supports 33-43 10 3.7 1.34

the development of musical 44-54 44 4.02 0.82 1.187 0.756
skills and knovvledge in the 55-65 19 3.95 0.91
musically gifted child.
The institution vvhere you are 22-32 17 3.71 0.99

employed encourages and 33-43 10 2.9 0.99

supports the identification and 44-54 44 3.32 0.91

further guidance and 3.62 0.306
development of musical skills 55-65 19 3.53 0.77
and knovvledge in musically
gifted children.

D is c u s s io n

D iff e re n t w a ys o f und ers ta nd ing th e ind ic a tors o f mus ic a l g iftedness by 

teachers can be a ttr ib u t e d  to v arious approaches in  the conce p tu a liz a tion 

o f th e in d ic a tors  o f  a c h i ld 's  m us ic a l g ifte dn e ss . VVhile a ccord ing to



C ro a tia n psycho log is t � ud in a  O bra dov i �  (1991), the ind ic a tors o f mus ica l 

g iftedness w ere  equa liz e d w i t h  the ind ic a tors o f ch ild 's mus ica l a b ilitie s 

(in teres t in  sound , a tt e n t iv e ly l is t e n ing to mus ic; p le asure in  p a rt ic ip a t in g  

in  mus ica l ac tiv ities , s e ns it iv ity to te mpo changes, e tc.). D a v i⌃  e t al. (2010) 

cons idered s e ns it iv ity to mus ic as signs o f mus ica l g iftedness , w h ich  

im p l ie s th e ir in tu it iv e  know le dg e  o f mus ica l parame ters , s trong mus ica l 

m e mory , ch ildre n 's w a y  o f t a lk in g  abou t mus ic , etc.

The resu lts o f the research w h ic h  exam ined the w a y o f id e n t if ic a t io n 

m u s ic a l ly  g if t e d  s tud e n ts conduc te d w i t h  p r im a ry  schoo l te achers 

in  C ro a t ia  (O s ije k-B ara n ja  C o u n ty) a lso show p a rt ic ip a n t 's  d if f e re n t  

u n d e rs t a n d ing o f  th e concep t o f  m us ic a l g ifte dn e ss (in tere s t in  m us ic 

ac tiv ities , fa s t-tra ck ing o f songs t a ugh t in  class, rh y th m  perform ance 

sk ills , s k i l l fu l p la y in g  o f percuss ion or m e lod ic ins trum e n ts , and qu ick 

re actions to the re cogn it ion o f mus ic a l componen ts w h e n lis te n ing mus ic) 

(Sukop , M e ti � , and Sva lina , 2016).

W hen assessing th e ir compe tenc ies for the furth e r encouragem en t and 

d e ve lopm e n t o f mus ica l a b ilit ie s in  m us ic a lly g ifte d ch i ldre n re g ard ing 

the d iff e re n t mus ica l ac tiv ities , the teachers best estima te  th e ir compe ten �

cies in  th e  a c t iv it i e s  o f  a c t iv e  l is t e n in g  to m us ic , le a rn in g  c o u n t in g  

rhymes , and te ach ing ch ildre n 's s ing ing games w h i l e  s l ig h t ly  we aker 

assess th e ir compe tenc ies in  a c tiv itie s o f te ach ing songs and spontaneous 

mus ica l im prov is a t ion .

In conduc ted research in  C roa tia , bo th teachers and preschoo l teachers 

h ig h ly  va lue th e ir mus ica l compe tenc ies for conduc t ing mus ic lis te n ing 

a c tiv itie s w i th  ch ildre n (Ba � lija Su⌃i � , 2018; Sva lina and Sukop , 2021). 

K egardless o f th e re su lts above , the low e s t in tere s t o f schoo l ch i ldre n  

in th is a c t iv ity  vvas id e n t if i e d ,  w h ic h  re qu ire s fur th e r d e v e lopm e n t o f 

te achers' compe tenc ies . T e achers , hovvever, b e lie v e  th a t th ere  are no 

su ffic ie n t poss ib ilit ie s fo r furth e r d e v e lopm e n t o f th e ir mus ic compe ten �

cies and th e ir m e thodo log ic a l knovv ledge vv ith in th e ir l if e lo n g  le arn ing 

(Sva lina and Sukop , 2021).

k
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C ompe tenc ies for the furth e r encouragem en t and d e v e lopm e n t o f mus ica l 

a b i l it i e s  o f  g if t e d  c h i ldre n  in  th e a c t iv ity  o f  p l a y in g  m e lo d ic  a n d /or 

h a rm o n ic  in s tru m e n ts  w ere  e s tim a te d as m os t und e rd e v e lo p e d ,  a l- 

though d isp ers ion ob ta in e d in  these re su lts can be e xp la in e d th a t some 

p art ic ip a n ts assess th e ir compe tenc ies as good . These resu lts are a lso con- 

f irm e d  b y  o th er conduc ted research on th is issue (H a l la m  e t a l., 2009; 

H ennessy , 2000; R uddock and Leong , 2005; Russe ll-Bow ie , 2009; S eddon 

and B iasu tti, 2008; S tune ll, 2010; Y oung; 2009).

A ccord ing to the p art ic ip a n ts ' age, f ind ings ind ic a te  the d ifferences in 

f a v or o f th e young e s t te achers in  th e se lf-assessments o f compe tenc ies 

for th e fu r th e r encourag em en t and d e v e lopm e n t o f  m us ic a l a b i l it ie s  in  

m us ic a lly g ift e d ch i ldre n  in  a c t iv it ie s le a m ing songs, s ing ing games and 

p l a y in g  m e lo d ic  a n d /or h a rm o n ic  in s tru m e n ts .  O b t a in e d re su lts are 

co n f irm e d  by re su lts th a t shovved th a t yo u n g e r te achers cons id ere d 

themse lves to be more  compe ten t in  conduc t ing these a c t iv it ie s (Sva lina ,

2015) . Moreover, fro m  the aspect o f m us ic g iftedness , resu lts ind ica te d 

th a t young er teachers ge n era lly made more  e fforts to encourage and use 

d iff e re n t programs , m e thods , and form s o f w ork ,  care for the g ift e d and 

t a le n te d s tud e n ts a nd p a rt ic ip a t e  in  th e ir id e n t if ic a t io n  (N ik � e v i � - 

M i lk o v i � ,  Jerkov i � , a nd R ukav ina , 2016).

M os t teachers a lso cons idered inadequa te cond it ions for the encoura �

gemen t and d e v e lopm e n t o f m us ic a l sk i l ls and know le dg e  in  m us ic a lly 

g if t e d  s tud e n ts in  th e  schoo l, soc ia l e n v iro n m e n t ,  a nd f a m i ly ,  vvh ile 

s im u lta n e ous ly th e y be tter-es tim a ted cond it ions pro v id e d  by fa m ilie s 

than schoo l circumstances . G iv e n th e im p ort a n t  ro le  o f  th e schoo l psycho- 

log is t in  the assessment o f ch i ld  g iftedness , i t  is im p ort a n t to pro v id e  th e m 

w i t h  th e necessary tim e and f l e x ib i l i ty  to w o rk  w i t h  g ift e d studen ts (To lar,

2016) to con tribu te  to th e e nrichm e n t o f  th e ir experiences as w e l l as to 

encourage such s tuden ts to a ttend schoo l (G e n try , 2006).

R egard ing the s upport o f soc ia l e nv ironm e n t a nd schoo l in  re la t ion to the 

p art ic ip a n ts ' age, the h igh e s t assessments w ere  g iv e n b y  th e younge s t tea-
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chers (22-32), w h o  expect support fro m  the in s t itu t io n  and e nv ironm e n t, 

w h i l e  due  to the ro le  o f the f a m i ly ,  the h igh e s t assessments vvere g iv e n by 

teachers aged 44-54. I t  can be a ttribu t e d to m a ny ye ars o f w o rk  experience 

a t o ld e r teachers th a t are based on th e ir b e tter es tab lishm en t o f contact, 

coop era t ion , and u n d e rs t a n d in g  w i t h  p are n ts w h e n  i t  comes to the 

d e v e lopm e n t o f  the ch ild 's mus ica l giftedness .

F urth ermore , deve lop ed awareness o f the s ign if ic a n t ro le  o f th e fa m ilie s 

o f m us ic a lly g ifte d ch i ldre n  in  encourag ing , support ing , and d e v e lop ing 

th e ir mus ica l sk ills and know le dg e  by p artic ip a n ts age 44-54, can be 

in terpre te d in  the w a y th a t th e y are poss ib ly a t the pe ak o f  th e ir careers. 

G iv e n th e p ro m in e n t  ro le  o f  p a re n ts in  ch i ld 's  success in  m us ic 

(McPherson and Z im m erm a n , 2002), i t  is im p ort a n t to deve lop th e ir f le x i- 

ble , re s i l ie n t a tt itud e s and expec ta tions re la te d to ch i ldre n 's p o t e n t ia l 

to le a rn  m us ic (M c P h erson and D a v id so n ,  2002, 2006). F in a l ly ,  as a 

fund a m e n ta l fa c tor in cre a ting a m us ic a lly rich e nv ironm e n t , i t  is im p or �

ta n t to in vo lv e  a l i a du lts , regard less o f th e ir le ve l o f  expertise , to p a rt i- 

c ipa te , en joy m us ic and become f u l ly  in te gra te d in to  its cre a tion , a t home , 

as w e l l as in  preschoo l and schoo l l if e  (Poun �  and H arrison , 2002).

C o n c lu s io n

I )ue to the im p ort a n t ro le  o f a w e ll-e duc a te d and ded ica ted te acher in  the 

t im e ly id e n t if ic a t io n  and d e v e lopm e n t o f the ch ild 's mus ic g iftedness , a 

g ifte d ch i ld  shou ld be a pro fe ss ion a l cha llenge for any teacher. A  com- 

pe tent teacher, w ho recogn iz es the s tuden t's g iftedness and does no t fee l 

III rea tened" by it ,  re jo ices and h a p p i ly  encourages the d e v e lopm e n t o f the 

lud e n t's tra it  is the gre a test g i f t  w e  can g ive  to a g ift e d s tud e n t (Gross, 

.*006). Moreover, such teachers w i l l  have no m isconcep tions abou t g ifte d 

’. luden ts and th e ir be lie fs , a nd th e ir a tt itud e s w i l l  fur th e r in flu e nc e  th e ir 

m o t iv a t ion to w ork  w i t h  such s tuden ts (M a the is , K ronborg , Schm itt, and 

l ’ recke l, 2017).
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There fore , i t  is im p ort a n t for teachers to cons ta n tly d e ve lop th e ir mus ic 

compe tenc ies and a t the same t im e th e ir compe tenc ies in  id e n t ify in g  and 

furth e r d e v e lop ing ch iidre n 's mus ica l g iftedness . A n  e m o t ion a l ly secure 

le a m ing and soc ia l e nv ironm e n t a long w i th  the im p le m e n t a t io n o f a 

ch a lle ng ing c urr icu lu m  w i th in  th e schoo l, toge th er w ith  an adequa te 

paren ts " log is t ic a l support "  (Bogunov i � , Rado⌃, and To⌃kov i � , 2006), vv ill 

represent a spec ia l co n tr ib u t io n  to the d e v e lopm e n t o f  m us ic a l ly g ifte d 

ch ildre n .

A d d it io n a l ly ,  g ive n th e opportun it ie s th a t are pro v id e d  for m us ic a lly 

g ifte d s tuden ts by a spec ia l s ta te-funded system o f  mus ic e duca tion in  the 

R e pub lic o f  C roa tia , a m us ic a lly compe ten t te acher w h o  can id e n t ify  

s tuden t's mus ica l g iftedness pro m p t ly ,  have to re fer such s tuden ts to 

m us ic e duc a t io n w i t h in  m us ic schoo ls . T a k in g  such an a ppro a ch 

represents a spec ia l co n tr ib u t io n  to the d e v e lopm e n t o f s tuden ts' mus ica l 

po t e n t ia l w h ic h  then bene fits th e d e v e lopm e n t o f c u ltura l avvareness o f 

the w ho le  socie ty .

L im it a t io n s

D iff e re n t w a ys o f und ers ta nd ing and d e f in in g  the m e a n ing o f mus ic a l 

g iftedness in  the concept o f in d iv id u a l a u thors m ay in flu e nc e  the l im it e d  

use o f  these f in d in g s ,  a lth o u g h  th is  rese arch encourages fu r th e r 

qu e s tion ing o f th is phenomena . The s tudy has a l im it a t io n  gender-vvise 

and the resu lts m a y be d iff e re n t due to more  fe m a le  teacher p o in t o f v ie w . 

A lso , Z agreb is the C apita l c ity o f  C roa tia  w h ic h  prov id e s m uch more 

d iverse  opportun it ie s for mus ica l a c t iv it ie s and prac tice in  genera l, so th is 

can be cons idered a p lus fa c tor for eas ier and more  e ffec tive  f a m i ly  

support, th a n in  sm a ller commun ities .

W e f in d  no con f lic t o f in tere s t re la ted to th is research.
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