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Abstract — One of the main foci in teaching English for Specific Purposes (ESP) in professional higher 
education study programmes in Croatia is the acquisition of specialised vocabulary. A large part of the concern 
for educators of these courses is the teaching and assessment methods that would enable students to acquire 
vocabulary. There are various methods of teaching, practising and assessing knowledge and use of vocabulary 
in ESP. In this paper the authors focus on some of the examples of these methods to see which are preferred 
by teachers in higher education institutions and how they can be constructively aligned with the intended 
learning outcomes (ILOs) set out in the course syllabi. The proposition of constructive alignment used is the 
one set forth by John Biggs in Teaching for Quality Learning at University. His principles are used to determine 
which of the used teaching methods, practice tests and assessment tests can be used to achieve different 
learning outcome levels related to vocabulary acquisition. The authors conducted a questionnaire with 34 
teachers of ESP in higher education institutions in Croatia and collected a corpus of used written tests during 
the academic year 2013 - 2014 in the undergraduate study courses of Business English taught at the Business 
Economics study programme, at Tourism and Hotel Management study programme, at the Faculty of Food 
Technology and Biotechnology and at the Marketing and Communication study programme. The results show 
that teachers employ an array of methods in teaching and assessing vocabulary; however, some of the 
methods do not encourage deep approach to learning. The discussion is focused on the methods that 
encourage deep approach to learning and can be aligned with ILOs focusing on relational and functioning 
knowledge.  

Index terms — constructive alignment, functioning vocabulary knowledge, vocabulary assessment, intended 
learning outcomes. 

 

INTRODUCTION 

 

The role of teaching and learning vocabulary of a foreign language has come into focus of literature 
dealing with foreign language instruction and research over the last several years, as in [1], [2], [3], [4], [5], 
[6], [7]. Vocabulary knowledge is the key element in developing all four language skills [3], [8] as it underlies 
comprehension and provides fluency and eloquence in speech and writing. This is especially relevant in 
English for Specific Purposes (ESP), occupational or academic, as one of the key differentiators from the so-
called “general English” is the specialised vocabulary element. Whether referring to vocabulary size and 
depth or receptive and productive vocabulary, most researchers agree that a change is needed in the 
teaching environment, that vocabulary should gain a prominent role in the course syllabus and that specific 
teaching, learning and assessment methods should be implemented to help learners in vocabulary 
acquisition. 

Although we cannot call it a method, constructive alignment, the principles of which are laid out in 
[9] is an outcomes-based teaching and learning approach, and it is the opinion of the authors that it can be 
applied to teaching and learning vocabulary regardless of what kind of vocabulary knowledge is trying to be 
achieved (receptive/productive; size/in-depth). The focus of the paper is to show how vocabulary 
assessment tasks can be aligned with the course intended learning outcomes (ILOs) aimed at relational and 
functioning knowledge of vocabulary. 

The purpose of constructive alignment in higher education is to provide an adequate response to the 
changes faced by higher education institutions that “sell education and provide for market needs” *9] (in 
that way resembling corporations) which are reflected in great number of students, and not only the 
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selected few engaging in higher education. Constructive alignment has a mission to increase the number of 
students who would engage in deep rather than surface learning and its starting point is the appropriate 
definition of the ILOs. Reference [9+ defines it as an “outcomes-based teaching and learning that aligns 
teaching and assessment to the intended learning outcomes”. Constructive alignment starts with clearly 
defined intended learning outcomes from which appropriate assessment tasks (ATs) and teaching and 
learning activities (TLAs) are created and implemented in class, all of which lead to students engaging in a 
deep approach to learning. 

Before continuing with popular forms of vocabulary teaching and assessment in Croatia and 
providing examples of alignment of assessment tasks to the ILOs it is necessary to discuss shortly how to 
best define ILOs concerned with vocabulary knowledge for an ESP course such as Business English1. 

 

Intended Learning Outcomes with Regard to Vocabulary Knowledge 

The lead-off into the implementation of constructive alignment is the effective design of the ILOs2. 
Before writing down the ILOs for vocabulary, it is necessary to determine what we want our students to 
know or do. Reference [1] states that the design of learning outcomes is a first step to vocabulary acquisition 
which is called “noticing” – students take notice of what is expected of them, they have a clear picture of 
what is needed to “pass the exam” and they work toward this clearly defined objective. Reference [9] points 
out that students need to see the value of what they are supposed to learn and that the task they are 
supposed to perform needs to be achievable. If the ILOs reflect these two elements, the students are more 
likely to become intrinsically motivated in achieving the ILO. For example, if we define vocabulary-related 
learning outcome as explain the meaning of specialised vocabulary, the students will engage in learning 
definitions of words and phrases. However, if we define the ILO as “apply specialised vocabulary knowledge 
in original contexts demonstrating all language properties of that vocabulary”, students will assume a deeper 
approach to learning vocabulary. For [6] and in [11] receptive knowledge and productive knowledge of 
vocabulary are equally important as they underlie language comprehension and language production 
respectively. References [6] and [8] state that receptive knowledge, i.e. comprehension precedes productive 
knowledge, i.e. the ability to apply vocabulary in new contexts. This is noteworthy in our design of TLAs that 
lead to productive knowledge, i.e. we start from receptive knowledge that underlies reading or listening 
comprehension and then move forward to productive knowledge that underlies communication. References 
[2], [3], [4], [7], [11] and [12] try to emphasise the importance of in-depth vocabulary knowledge for various 
purposes of language use; by developing depth of vocabulary knowledge students gain insight not only into 
meaning of particular words, but also into the way these function in a language and even into how a 
language functions. Focusing on depth of vocabulary knowledge can open the gates for students to lifelong 
learning and make them able to independently continue learning and broadening their vocabulary. 

Relating all the above to chapters on kinds of knowledge and the SOLO (Standards of Observed 
Learning Outcomes) taxonomy detailed in [9], we can conclude that the best way to design learning 
outcomes for vocabulary is to regard it as functioning knowledge and to focus on developing vocabulary 
depth. According to the SOLO taxonomy deep approach to learning develops if the ILOs address level 4 and 
level 5 knowledge, that is, relational knowledge and extended abstract knowledge. Our highest aim in 
vocabulary teaching and learning in ESP courses is relational knowledge with the following list of verbs to 
include in the definition of the ILOs: apply, compare, contrast, review, rewrite and paraphrase, all of which 
can work well in vocabulary acquisition depending on what we want our students to do. Our focus is thus on 
the productive tasks [1], [6], on engaging the students to use newly acquired vocabulary which also ensures 
retention [10]. The key element to remember is that whichever verb we choose to define the outcome, we 
need to make sure that students are engaged with it during the learning process (TLAs) and during the 
assessment process (ATs). 

                                                           
1
 Most of the curricula of professional study programmes use this course title for their ESP, regardless of what 

technical or professional area English is taught for (for example, at Libertas Business School the course title Business 
English is used for both Business Economics study programme and Tourism and Hotel Management study programme, 
even though the course syllabi are completely different). This is an interesting issue not adequately addressed in 
scientific and professional literature and might pose an issue for further research. 
2
 Even though the term intended learning outcomes is used in plural form, for the purposes of vocabulary acquisition 

it is best to use either one or two intended learning outcomes since the overall number of indended learning 
outcomes at the course level should not exceed six. 
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Before concluding the introductory part, another productive verb should be addressed: translate. 
The use of translation for purposes of vocabulary acquisition is still a contentious issue in literature, even 
though reference [1] defines it as a productive task. In reference [13] the author gives a detailed review of 
attitudes and opinions about the usage of L1 (first language) in vocabulary development, leaning toward the 
positive attitude. As we shall see later, many teachers use L1 in introduction of new vocabulary; however a 
task of translating into L2 (target language) with clearly defined assessment criteria can be regarded as a 
measure of vocabulary depth and production, because it shows knowledge of form, knowledge of meaning 
and knowledge of use [6], together with the aspects of lexical characteristics of depth of vocabulary 
knowledge “such as graphemic, morphemic, syntactic, semantic, collocational and phraseological 
properties”. In the authors’ opinion translation can even be regarded as the level 5 (extended abstract) type 
of knowledge [9] as it enables learners to use everything they know about language and vocabulary (from 
grammatical to cultural aspects) to produce a text in the L2. Translation tasks into L2 also help adult learners 
who are more likely to rely more heavily on L1 to produce L2. By implementing formative feedback [9] 
during these activities teachers lead students away from direct/literal translations toward thinking about 
how L2 functions and using it properly.  

 

METHODOLOGY 

 
For the purposes of demonstrating how constructive alignment can be used for vocabulary 

assessment, the authors have conducted an online questionnaire [Appendix 1] with 34 teachers of English 
for Specific Purposes in higher education institutions in Croatia with questions focusing on their preferred 
methods of teaching and assessing vocabulary. The questions were formed as multiple choice and the 
methods offered were chosen from frequency in textbooks and the authors’ experience. The authors have 
also collected a small corpus [Appendix 2] of used midterm and final exams eliciting tasks aimed at testing 
vocabulary knowledge during the academic year 2013 - 2014 in the undergraduate study courses of Business 
English taught at the Business Economics study programme, at Tourism and Hotel Management study 
programme, at the Faculty of Food Technology and Biotechnology and at the Marketing and Communication 
study programme. 

The questionnaire consists of 8 questions focusing on whether the teachers are familiar with the 
concept of constructive alignment, whether they preferred oral or written method of vocabulary teaching 
and assessment and which methods they preferred for vocabulary introduction, vocabulary practice and 
vocabulary assessment. 

The corpus consists of 4 midterm exams used in the Tourism and Hotel Management professional 
study programme, 2 midterms exams in Business Economics professional study programme, 2 midterm 
exams in the Marketing and Communication professional study programme and 2 final exams in the Food 
Technology and Biotechnology university study programme. 

The responses from the questionnaire and the tasks from the tests are used to show the overall 
focus on the type of knowledge and approach to learning currently implemented in higher education in 
Croatia. These are further analysed in terms of the above stated preferred intended learning outcomes, i.e. 
the responses and the tasks are checked against the intention to develop relational and functioning 
knowledge, which correspond to the development of a deep approach to learning and the principles of 
constructive alignment. The paper follows with the discussion on the possible ways of developing ATs for 
vocabulary with the corresponding criterion-referenced grading. 

The research is limited for the lack of a structured interview with the respondents that would further 
investigate into the methods used for assessing vocabulary and in a relatively small corpus of ATs (only four 
study programmes are included). 

 

 

 

RESULTS 

 

Questionnaire on Methods Used to Teach and Assess Vocabulary 
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The first set of questions addresses the familiarity of teachers of ESP with the concept of 
constructive alignment. Figures 1 and 2 show that most teachers are not familiar with constructive 
alignment and that those who are familiar with it only sometimes use it in vocabulary teaching and 
assessment practices. 

 

 

Figure 1: Are you familiar with the concept of constructive alignment in the syllabus? 
 

 

Figure 2: Do you use constructive alignment in teaching, practising and assessing vocabulary? 
 
 

The second set of questions addresses the ways in which vocabulary is mostly taught and assessed 
(orally or in written form), showing (Fig. 3, Fig. 4, Fig. 5) that most teachers place emphasis on their students’ 
vocabulary proficiency in both oral and written form. 

 

 

 

Figure 3: You teach vocabulary. 
 

 
Figure 4: You practise vocabulary. 

 

2,94% 
14,71% 

82,35% 

In written form 

In oral form 

In both written 
and oral form 

2,94% 2,94% 

94,12% 

In written form 

In oral form 

In both written 
and oral form 
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Figure 5: You assess vocabulary. 

 
 

The slightly higher number of teachers teaching vocabulary orally in Fig. 3 is understandable since 
students require more detailed explanation on meaning and usage; however, students’ independent 
research into the meaning and use of particular words or phrases would enable deeper approach to learning 
right from the starts. The comparison of Fig. 4 and Fig. 5 shows the overall alignment in practising and 
assessing vocabulary, which is in accordance with the principle of aligning teaching with assessment.  

The last set of questions (Tables 1, 2 and 3) focuses on the methods preferred by teachers in 
teaching, practising and assessing vocabulary. The first set of methods listed slightly differs from the ones 
used for practising and assessing vocabulary due to the logic of using different methods for the exploration 
of meaning and use of specific vocabulary than those used for developing its productive use. The responses 
to these questions will be subsequently compared to the specific tasks used in exams in the four study 
programmes during the 2013-2014 academic year. 

 

Table 1 
Q: In teaching vocabulary you mostly use (you may choose more than one answer): 

 % No. of responses 

Translation into L1 64,71% 22 

Reading discourse demonstrating the use of the new 
vocabulary 

94,12% 
32 

Listening to discourse demonstrating the use of the 
new vocabulary 

61,76% 
21 

Watching videos demonstrating the use of the new 
vocabulary 61,76% 

21 

Translation into L2 
55,88% 

19 

Independent student research (students 
independently search for the meaning of vocabulary) 58,82% 

20 

Other (please specify) 
0,29% 

1 

 

Table 1 shows that the most frequent method of teaching new vocabulary is the demonstration of 
its usage in written context. We can observe from the data that most teachers use an array of methods to 
demonstrate meaning and to provide contexts of use. 

 

Table 2 
Q: In practising vocabulary you mostly use (you may choose more than one answer): 

 % No. of responses 

Translation into L1 
41,17% 14 

Translation into L2 
52,94% 

18 

6,25% 3,12% 

90,62% 

In written form 

In oral form 

In both written 
and oral form 
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Use of vocabulary in given context – insertion into text from a 
vocabulary list. 97,06% 

33 

Use of vocabulary in given context – insertion into text 
without a vocabulary list. 85,29% 

29 

Use of vocabulary in original contexts (students use 
vocabulary in their own sentences) 

64,70% 
22 

Matching 

70,58% 

24 

Games (memory, association) 
32,35% 

11 

Guessing based on definitions in L2 
64,70% 

22 

Guessing based on definitions in L1 
17,64% 

6 

Other (please specify) 
0,29% 

1 

 

 Table 2 shows that the most frequently used methods for practising vocabulary are: 

 filling the blanks from a list of words/phrases 

 filling the blanks without a list of words/phrases (students are required to show knowledge of form 
and meaning) 

 matching 

 using a word/phrase in an appropriate context (students show productive and functioning 
knowledge – syntactic, semantic, collocational and knowledge of use) 

 providing the correct word/phrase based on its definition in L2 

 

Table 1 
Q: In assessing vocabulary you mostly use (you may choose more than one answer): 

 % No. of responses 

Translation into L1 
38,23% 13 

Translation into L2 
55,88% 

19 

Use of vocabulary in given context – insertion into text from a 
vocabulary list. 88,23% 

30 

Use of vocabulary in given context – insertion into text 
without a vocabulary list. 76,47% 

26 

Use of vocabulary in original contexts (students use 
vocabulary in their own sentences) 

52,94% 
18 

Matching 

58,82% 

20 

Games (memory, association) 
0,88% 

3 

Guessing based on definitions in L1 
55,88% 

19 

Guessing based on definitions in L2 
11,76% 

4 

Other (please specify) 
0% 

0 

 

Table 3 shows that the most frequently used methods for assessing vocabulary are: 

 filling the blanks from a list of words/phrases 

 filling the blanks without a list of words/phrases (students are required to show knowledge of 
form and meaning) 

 matching 
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The comparison of Tables 2 and 3 shows consistency with slight deviation in practising and testing 
vocabulary through filling in the blanks in a text with words/phrases from a list provided in the exercise and 
in filling in the blanks in a text with words/phrases from students’ memory. Other methods do not show 
such consistency, meaning that teachers do not always test vocabulary according to how they practice it. 

 

Assessment of Vocabulary in Four Different Study Programmes During 2013-2014 

Appendix 2 lists the types of exam questions aimed at testing vocabulary in ESP in six different study 
programmes: Marketing and Communication, Business Economics, Tourism and Hotel Management and 
Food Technology, Biotechnology and Nutrition during the academic year 2013 – 2014. 

In the first three study programmes the most frequently used type of exam question is the one 
addressing students’ ability to use specific words in appropriate context *App. 2: 1.a., 1.b., 2.b., 2.c., 3.a., 
3.b., 3.c., 3.d., 3.e.]. In comparison with Table 3, we can see that 52.94% of teachers use this type of tasks.  

The second type of question according to frequency addresses students’ ability to recognise 
meaning and relate it to a specific context by filling in the blanks in a text with appropriate words/phrases 
from a given list [App. 2: 2.a., 2.d., 3.f.]. This is the type of exam question most frequently used by teachers 
(88.23%) as shown in Table 3. 

The next two types of exam questions testing vocabulary knowledge relate to translation into L1 
(App. 2: 4.a., 4.d.) and translation into L2 (App. 2: 4.b., 4.c.). In comparison with Table 3, we can see that 
38.23% of teachers use translation tasks into L1 in assessing vocabulary, and that 55.88% of teachers use 
translation into L2 for the purposes of assessing vocabulary. 

 

DISCUSSION 

 

In the introductory chapters we showed that our intended learning outcomes should address 
productive, functioning, relational knowledge of vocabulary, for example the students will be able to apply 
the knowledge of vocabulary for effortless comprehension and fluent written and oral communication. The 
student is also motivated to engage in the activities leading to this ILO (TLAs and ATs) if he or she perceives it 
as valuable and achievable.  

The assessment methods addressing the ILO related to productive, functioning, relational knowledge 
elicited from the questionnaire and from the corpus are the following three: 

1. Usage of vocabulary in original contexts. However we want to construct the exam question, we need to 
assess the ability to use vocabulary productively. Students should demonstrate functionality of their 
vocabulary knowledge, familiarity with form, meaning and appropriate usage. These types of tasks develop 
and can be used to assess the knowledge of morphological, grammatical, syntactic, semantic, collocational 
and phraseological properties of vocabulary. 

2. Usage of appropriate vocabulary in given contexts. Students need to demonstrate the ability of relating 
knowledge of specific vocabulary to specific contexts. We would advise against provision of vocabulary lists 
to reduce the process of elimination employed by students in opting for the right word/phrase because this 
approach encourages a surface approach to learning. This provides students with the ability to demonstrate 
knowledge of form, meaning and use. 

3. Translation into L2. If properly designed, translation tasks into L2 can be used for the demonstration of 
students’ knowledge of morphological, grammatical, syntactic, semantic, collocational and phraseological 
properties of vocabulary. We would advise against translating single words [App. 2: 4.b.] as they only test 
students’ knowledge of form and meaning and do not show relational or functioning knowledge of 
vocabulary. 

Other types of exam questions encourage a surface approach to learning [9], an approach that most 
of our students take in order to pass with minimal effort. The three assessment methods listed should not 
impede teachers in creating their original tasks aligned with the ILOs and we hope that this paper will open 
the door to a prolific effort in designing vocabulary tasks that encourage effortless, fluent and 
professional/academic communication, the basis of which is depth of vocabulary knowledge. 

An issue we have not gone into in this paper, but should be addressed as extremely important as 
insurance of constructive alignment and deep approach to learning is that of grading. Reference [9] advises 
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the use of criterion-referenced approach to grading and formative assessment, formative feedback. Moving 
away from norm-referenced assessment [9] avoids student questions such as: How many points did I need to 
get a better grade? With formative feedback and criterion-reference assessment, we encourage student 
questions such as: How can I approach this subject matter to perform better? This can be achieved by 
implementation of various methods, one of which is student reflective journal. Students can keep a journal 
of their progress and effort into achieving the ILOs, with constant peer and teacher feedback. This approach 
is highly advised by the authors, as it not only provides teachers with information on how each of their 
students is doing, but it also encourages cooperative and deep learning. Criterion-referenced assessment 
can be implemented by means of designing a grading grid, with each grade clearly defined through the 
achieved ILOs. Students can continuously use this grid for self and peer assessment and follow up their 
improvement. 

 

CONCLUSION 

 

We often emphasise in our course objectives and ILOs the development of the four language skills; 
however, we need to turn focus on what underlies those skills and what indeed enables our students’ 
communicative proficiency. One of those elements, perhaps one of the most important of those elements is 
vocabulary, with all its properties. 

The analysis of the teachers’ responses and the exam questions aimed at testing and assessing 
vocabulary show that even though there is a tendency to align teaching and learning activities with 
assessment tasks, and even though over a half of the respondents use assessment tasks that are aimed at 
developing students’ relational, functioning knowledge of vocabulary, thus developing a deep approach to 
learning, it is the authors’ opinion that there is still a lot of effort ahead of us to eliminate all those 
assessment tasks that do not work well with our intentions. If our intention is that students use a range and 
depth of vocabulary in their specialised area, we need to focus on developing it during lectures/tutorials with 
appropriate teaching and learning activities that would enable students to perform well during assessment, 
which in turn ensures the achievement of our intended learning outcomes. 

We hope that this paper encourages teachers of ESP to look further into the concept of constructive 
alignment, to implement it in all aspects of teaching and learning activities and to report on their results. 
Noteworthy would be a comparative study of student performance to see if constructive alignment indeed 
improves student approach to learning. 
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Appendix 1 – questionnaire for teachers 
 
1. Are you familiar with the concept of constructive alignment in the syllabus? 

Yes  

No  

 
2. Do you use constructive alignment in teaching, practising and assessing vocabulary? 

Yes  

Sometimes  

No  

 
3. You introduce teach vocabulary: 

In written form  

In oral form  

In both written and oral form  

 
4. You practice vocabulary: 

In written form  

In oral form  

In both written and oral form  

 
5. You assess vocabulary: 

In written form  

In oral form  

In both written and oral form  

 
6. In teaching vocabulary you mostly use (you may choose more than one answer): 

Translation into L1  

Reading discourse demonstrating the use of the new vocabulary  

Listening to discourse demonstrating the use of the new 
vocabulary 

 

Watching videos demonstrating the use of the new vocabulary  

Translation into L2  

Independent student research (students independently search for 
the meaning of vocabulary) 

 

Other (please specify)  

 
7. In practising vocabulary you mostly use (you may choose more than one answer): 

Translation into L1  

Translation into L2  

Use of vocabulary in given context – insertion into text from a 
vocabulary list. 

 

Use of vocabulary in given context – insertion into text without a 
vocabulary list. 

 

Use of vocabulary in original contexts (students use vocabulary in 
their own sentences) 

 

Matching  

Games (memory, association)  

Guessing based on definitions in L2  

Guessing based on definitions in L1  

Other (please specify)  

 
8. In vocabulary assessment you mostly use (you may choose more than one answer): 

Translation into L1  

Translation into L2  

Use of vocabulary in given context – insertion into text from a 
vocabulary list. 

 

Use of vocabulary in given context – insertion into text without a 
vocabulary list. 

 

Use of vocabulary in original contexts (students use vocabulary in 
their own sentences) 

 

Matching  

Games (memory, association)  

Guessing based on definitions in L2  
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Guessing based on definitions in L1  

Other (please specify)  

 
 
Appendix 2 - Vocabulary assessment tasks 
 
1. From 3rd year Marketing and Communication study programme  
 
Vocabulary task from midterm exam 1: 
1.a. Make your own original sentences using the following words and phrases: 
 
market penetration 
upmarket 
market share 
saturate the market 
unique selling point 
market research 
 
Vocabulary task from midterm exam 2: 
1.b. Use the following words and phrases to make your own sentences: 
 
Product launch 
Press release 
Brand awareness 
TV Commercial (TVC) 
New Product Development (NPD) 
 
2. From 1st year Business Economics study programme 
 
Vocabulary tasks from midterm exam 1: 
2.a. Use the following words and expressions to complete the text: 
 

make a profit       supplier        manufacture   
 goods      marketing       research and development 

 
a) Badel is a Croatian alcoholic drinks ______________________ . 
b) Last year we broke even. We didn't _____________________________ . 
c) BMW and Audi _____________________________ luxury and sports cars. 
d) A lot of ______________________ in Croatia are made in China. 
e) Pharmaceutical companies always have a large ________________________________ department because they need to test new products. 
f) I love advertising and promotion, I think I want to work in __________________________ . 

/6 
2.b. Use the following words to describe a company: 
 

turnover     subsidiary     head office    
 profit     market share     workforce 

 
/6 

2.c. In your own words explain the services of a commercial bank, using the following words: 
 

current account     ATM     loan     
   credit card       savings account 

 
/5 

 
Vocabulary tasks from midterm exam 2: 
2.d. Match the following halves to get the right phrases in the context of setting up a company in Croatia. Then complete the sentences below. 
 

limited documents 

incorporation of association 

articles business 

court registry 

Official liability 

craft Gazette 

 
There are numerous ways to set up a company in Croatia. The most common types of businesses here are ___________________________________ companies 
(HR: d.o.o.), which you can register through a service called HITRO.HR, conducted by the National Financial Agency. For this you will need to submit your 
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__________________________________________ which is the fundamental foundation document detailing the responsibilities of the stakeholders. When your 
request for registration is approved, you will get the __________________________________ and then you can start doing business. 
The other popular type of business in Croatia is ________________________________. As opposed to setting up a limited liability company, you do not need to 
register this type of business in the _____________________________, and you do not need publish the registration in the 
____________________________________ . 

/6 
2.e. Use your knowledge of vocabulary from unit 4 (Setting up a company) and complete the sentences appropriately. 
 
One of the ways of financing start-up businesses is v________________ c_________________. But the problem is that you need to find a wealthy business 
partner who believes in your ideas. Probably the most difficult way of financing your business is through p_______________________ f___________________, 
especially if you're aiming for a limited liability company. It is quite impossible for a common person to have enough money saved in order to cover the 
f__________________ of incorporation and still be able to invest into e ___________________ c____________________. The third and most unpopular option 
is to b_____________________ m__________________ from a bank. Because of huge i____________________ you will have to pay back a lot more than you 
borrowed. 

/6 
 
3. From 2nd year Tourism and Hotel Management 
 
Vocabulary tasks from midterm exam 1: 
3.a. Make your own sentences using the following expressions: 

1. (brochure) 

2. (bulk purchase) 

3. (concession) 

4. (minutes) 

 
Vocabulary tasks from midterm exam 2: 
3.b. Use the following words and collocations in your own sentences: 

passport control 
conveyor belt 
departure lounge 
boarding pass 
check-in desks 
announcement 
 
Vocabulary tasks from midterm exam 3: 
3.c. Describe typical facilities in a business hotel. Include the reasons why these are offered in a business hotel. 
 
3.d. Use the following words and/or phrases to form your own sentences: 
thrilling view 
impeccable service 
24-hour butler service 
a wide variety of 
splendour 
elegantly appointed 
luxurious 
 
3.e. Describe the whole or a part of (facilities, dining options, excursion options, accommodation) a cruise holiday. 
 
Vocabulary tasks from midterm exam 4: 
 
3.f. Choose some of the adjectives from the text box to complete the sentences: 
 

comfortable        spacious       
 well-designed          
coordinated         plentiful 

standard         executive         
private        luxurious       
traditional        

en suite        delicious      
convenient         leisurely       
ample       

 finest        business        
panoramic        
complimentary 
sleek   

 
Our hotel room categories offer everything from __________________________ singles and doubles to high-end _________________________ suites, all 
appointed with __________________________ furniture and __________________________ colour tones. 
The single rooms spread over 20m2 of space, offering __________________________ in-room facilities from ________________________ wardrobe, small 
dressing table and chest of drawers to ____________________________ bathrooms, equipped with our brand toiletries. 
Junior suites are made up of two joined rooms: a living room equipped with _________________________ and most ____________________________ sofa and 
armchair, satellite TV and surround system; and bedroom with king size bed, dressing table, two nightstands, built-in wardrobe with 
_________________________ space and satellite TV. 
The two ________________________ executive suites, build up from junior suites in additional dining room. They are situated on the top floor and offer the 
amazing _____________________________ view of the whole city from the _______________________________ terrace; _____________________________ 
coffee or tea delivered to you every morning together with a _________________________ foil-wrapped chocolate. 
Our ______________________ building is also furnished with a business floor, where you can find all the facilities, services and amenities to conduct your 
business in an efficient and effective way.  
Our hotel is a full-service, 5-star hotel that tends to all your ____________________________ or ___________________________ needs. 

/18 
3.g. Use the following words and phrases to make your own sentences: 

restaurant car 
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(train) compartment 
subtle colours 
efficient staff 
exclusive access 

/5 

4. From Faculty of Food Technology and Biotechnology (study courses in Food Technology, Biotechnology and Nutrition) 
 
Vocabulary tasks from 1st year final exam: 
 
4.a. Translate the following text. 
 
Some 1300 years ago in the time of the king Thut, the Egyptians were already baking 40 varieties of bread. The Greek contribution to this history was the oven 
and some 70 other varieties of bread. Bread that was so good that the Romans took their bakers to Rome and their ovens too. This is how, by the Middle Ages 
bread had become the primary food in Western Europe. 
Multi grain bread is made of several ingredients, such as flaxines, buckweed, soya and millet.  
There are some 600 kilos of flour. The ingredients ground in a mill are kept in these 36 enormous containers.  
We begin by mixing the ingredients together. These kneading tracks are used to ferment the yeast , a step which takes three hours. The fermenting yeast makes 
the dough rise considerably. 
 
4.b. Vocabulary - Write English equivalents for the following words. 
 
eksikator 
vaga 
talionik 
kliješta 
označene boce 
stakleno laboratorijsko posuđe 
štapid 
gustoda 
mjeriti 
 
Vocabulary from 2nd year final exam: 
 
4.c. Translate the following text. 
 
Uobičajeno je da tehnologije teško pronalaze put od otkrida do široke primjene. Ono što najviše začuđuje u povijesti tehnoloških otkrida je da širenje novih 
tehnologija nije samo sporo, nego i iznimno nesigurno, a naročito je čudno kad znamo da su oni pronašli svoju komercijalnu primjenu. 
Uzmimo naprimjer laser. Laser je prilično nova tehnologija koja skriva još mnogo neotkrivenih primjena. Osim što se koristi u mjeriteljstvu, navigaciji i kemijskim 
istraživanjima, on primjenu pronalazi i u reprodukciji glazbe, kirurgiji te telekomunikacijama. 
 
4.d. Define the following expressions. 
fertilizer 
incinerator 
shortening 
recyclable 
eco-tourism 
 
 


