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Abstract 

This research wants to determine to which extent preschool teachers 

working in kindergartens in the Italian and Croatian language use different 

contents linked to the traditional culture, specially traditional music 

creation (traditional games and songs) of two nations (the Croatian and 

Italian) living in the County of Istria in their music activities, regarding the 

cultural pluralism and specificity of the Istrian national tradition 

(language/dialect). The results have shown that preschool teachers, using 

various traditional games in the Croatian or Italian standard language and 

the Chakavian (čakavski) and Istro-Venetian (istrovenetski) dialect, direct 

children to actively listen to music and by other music activities they 

encourage and develop an interest and positive attitude toward the 

traditional music creation values. 

Key words: culture, identity, music activities, regional heritage 
education, traditional values.  

 

Introduction 

Small children can learn about their feelings and moods, express their emotions 

and learn new words by listening to music. According to Gordon (2012) and Peretz 

(2001) the early child’s age is the base for the development of lifelong music 

development, so they would have to be exposed to various music types in order to gain 

a certain level of readiness for the formal acquisition of music in later years. From their 
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birth day to the sixth year of age children go through various phases of music acquisition 

(Eckerdal and Merker, 2009; Goldschmied and Jackson, 2003; Saffran et al., 2000; 

Samuelsson et al., 2009). Music pedagogues compare this process to learning one’s 

mother tongue and they call it music babble (Gordon, 2013) or the primary music 

development phase (Levinowitz, 1998; McPherson, 2005). According to Gordon (2002, 

2012, 2013), music abilities are developed through three phases in early childhood: 

acculturation (from the day of birth to the 18th month), when children listen and collect 

sounds from their environment, trying to move and “babble” the music (swinging, 

jumping, moving their hands as the answer to the music they hear), they gradually learn 

how to differentiate sounds they personally produce from environmental sounds they 

hear; imitation (from years 2-4 or 3-5), when children connect the movement to the 

music, trying to imitate and starting to understand how to acquire music; assimilation 

(from year 4-6 or 5-6), when children connect the movement (muscle), breathing and 

singing, they are able to listen, create, produce and improvise music. 

Music pedagogues (Bance, 2012; Chambell, 2010; Isenberg and Jalongo, 2001; 

Pound and Harrison, 2003; Thompson, 2009) emphasize that art education, especially 

music education, of children in their early and preschool age does not serve as an end 

in itself; its aim is to bring music closer to children in an adequate way (Emilson, 2007; 

Pound, 2005) and it affects the development of the whole child’s personality (Erickson, 

2009; Whitebread, 2012). An early interaction with music helps children to interact with 

others through creative expression with songs, listening, playing an instrument and 

rhythmic moves (Higgins and Campbell, 2010; Howell and Reinhard, 2005). Verses, songs 

and counting rhymes are beneficial to the children’s linguistic development through 

their educational component. They prompt children to spontaneous motor activities 

(tapping, swinging, jumping, clapping, dancing). Various music activities contribute to 

the vocabulary enrichment, but also to the improvement of other child’s skills, like: 

speed or pace, tempo, rhythm, group singing and group dancing (Gul and Bozkaya, 2015; 

Jordan-Decarbo and Nelson, 2002). 

Regional music identity and education based on the traditional 
culture’s values 

Children are curious by nature, they investigate the world around them, so in the 

early childhood and the preschool age it is of extreme importance to ensure the 

possibility to discover different sounds, instruments, words which will be acquired 

spontaneously and with happiness through games (Campbell, 2000). Children attending 

kindergarten differ according to their culture and music experience. The difference in 

their language and tradition should be understood as a treasure which makes it possible 

to direct children toward learning about the culture and historical values, the 
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preservation of tradition, stimulation of interest and curiosity about the past, cherishing 

a correct and positive attitude toward heritage, all with the aim of preserving the child’s 

cultural identity and nationality (Cope, 2005; Cope and Smith, 1997; Drummond, 2005; 

Gortan-Carlin, Pace and Denac, 2014; Sam-Palmić, 2009, 2010; Šulentić-Begić, 2015). 

The contemporary pedagogic literature’s authors closely link cultural diversity and 

cultural identity, language and the feeling of cultural affiliation. A few researchers in the 

presences of traditional music in the educational process (Campbell and Beegle, 2003; 

Feeney and Freeman, 2012; Lew and Campbell, 2005; Minks, 2002) emphasize the 

importance of including traditional culture contents through everyday children’s music 

activities in order to promote the values of cultures by the stimulation of children’s 

cultural and music development. 

Traditional music offers a pleasant and an appropriate way to introduce children 

into songs and stories belonging to other cultures, as well as to the acquisition of foreign 

language vocabulary (Campbell and Wiggins, 2013; Drandić, 2010, 2016). The best way 

children learn is by playing in a pleasant environment, through various music activities, 

one of them being children’s folklore dance which includes traditional music creation 

raising children’s interest for understanding and respecting national creativity and its 

preservation (Šulentić Begić, 2015). For Dragić (2009), Gospodnetić (2002, 2015) and 

Knežević (2010) traditional children’s games and customs are: brojalice (counting 

rhymes), tapšalice (rhythmic games), rugalice (mocking rhymes), igre s pjevanjem i 

recitiranjem (games with songs and reciting), igre s pjesmom i plesom (games with 

singing and dancing), igre s pravilima (games with rules), dječje kolo (children’s circle 

dance), šetno kolo (walking circle), dječji blagdanski običaj (children’s holiday tradition). 

Traditional music games offer the possibility of combining various music activities: 

singing, playing an instrument, movement and dance. Music arouses children’s 

imagination and creativity. While children listen to music and try to play various 

instruments, they use all senses, which enrich the emotional impression and cognitive 

abilities (Majsec Vrbanić, 2008). 

The richness of the traditional music creation in Istria is the consequence of 

cohabitation, due to historical circumstances, of different cultural communities and is 

an important element of certain cultures’ identities (Sam-Palmić, 2009, 2010). That is 

why encouraging children’s development by music activities in the earliest age through 

traditional music creation in kindergartens represents an important element of 

children’s cultural identity development in a multicultural community. As a historical 

region, Istria is a multicultural, multilingual and multi-ethnic region and 15% of the total 

Istrian inhabitants are members of different national minorities, the Italian one being 

the most numerous. “In everyday life, the standard Italian language is often replaced by 

the mostly widespread Roman idiom in this area, the Istro-Venetian dialect, the mother 
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tongue of almost all Italian speakers in Istria, while in the sphere of Croatian idioms; the 

Chakavian is the most represented one” (Lazarić, Drandić, Žigante, 2016, p. 80). 

Considering this, in the County of Istria, in its bilingual towns and municipalities (Labin-

Albona, Buje-Buie, Novigrad-Cittanova, Vrsar-Orsera, Poreč-Parenzo, Pula-Pola, Rovinj-

Rovigno, Umag-Umago, Bale-Valle, Vodnjan-Dignano, Brtonigla-Verteneglio), there are 

kindergartens in the Italian language along with those in the Croatian language. Their 

aim is to nourish and preserve the Italian culture and tradition. Except children who are 

members of the Italian minority, they are also attended by children whose mother 

tongue is not Italian. To stimulate the nourishment and preservation of regional heritage 

and traditional values with children, the project of regional heritage education has been 

initiated. Preschool organisations and primary schools from the whole Istrian region are 

included in it.1 Only a few authors have noticed the importance of disseminating the 

Istrian traditional heritage, like Gortan-Carlin and Grakalić (2016), who have collected, 

edited and offered for educational use a collection of children’s poems by the Istrian 

author Nello Milotti, with the aim of preserving the original traditional music intended 

for children. The lack of specific literature and examples from the area of traditional 

music creation intended for children makes the pre-school teachers’ right choice more 

difficult. In the choice of songs used in their work with children, preschool teachers 

mostly rely upon their own experience and the (re)cognition of the traditional heritage 

of their own region. However, as kindergartens are environments having a huge 

influence on learning and the whole development and education of a child, the 

knowledge of the regional cultural heritage is of extreme importance for the formation 

of their personal identity. The target professional training on that topic is thus necessary 

in the area of our whole County. 

Empirical research methodology 

Research aims and hypothesis 

This research wants to determine to which extent preschool teachers working in 

kindergartens in the Italian and Croatian language use different contents linked to the 

traditional culture, specially traditional music creation (traditional games and songs) of 

two nations (the Croatian and Italian) living in the County of Istria in their music 

activities. It also wants to study if there is a statistically significant difference in the 

preschool teachers’ evaluation regarding the most commonly used rhymes and their 

                                                           
1 The project of regional heritage education entitled The Institutionalization of Regional Heritage 

Education in the County of Istria started in the school year 2014/2015 with the aim of prompting 
children of an early preschool and school age to learn and nourish the values of tradition, culture 
and customs of all the Istrian inhabitants. http://www.za-nas.hr 

 

http://www.za-nas.hr/
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work experience in the kindergarten. It has been assumed that traditional music as part 

of regional heritage education is accessible in kindergartens and that by active listening 

of music and by other music activities - singing, playing an instrument and movement - 

preschool teachers prompt the development of interests and positive attitudes toward 

the values of traditional music creation with children. 

In line with the formed research aim, the following hypotheses have been 

predicted: 

a) H1 – in their music activities, preschool teachers from Croatian kindergartens 

often use various forms and contents in the Croatian language and Chakavian 

dialect linked to the Croatian traditional culture. 

b) H2 – in their music activities, preschool teachers from Italian kindergartens 

often use various forms and contents in the Italian language and Istro-Venetian 

dialect linked to the traditional culture of the Italian national minority. 

c) H3 – there is no statistically significant difference in the preschool teachers’ 

evaluations regarding the most commonly used rhymes and the years of their 

work experience in kindergartens. 

Examinees and the conduction of the research 

The research was conducted in 2016 on two occasions: the first research was a 

control one (in May, when 10 preschool teachers from Croatian kindergartens and 10 

preschool teachers from the Italian kindergarten participated with the aim of collecting 

data about the titles of rhymes). The other research for the needs of writing this paper 

was conducted in July on a sample of 123 examinees, 80 (65%) preschool teachers 

working in kindergartens in the Croatian language and 43 (35%) preschool teachers 

working in kindergarten in the Italian language in the County of Istria. Since all the 

questioned preschool teachers were female, the female gender will be used further in 

the paper. All preschool teachers who were given the questionnaire answered to the 

research and filled it out. The sample’s descriptive indicators (Table 1) confirmed that 

the largest number of them, namely 48 (39%), had 10 years of experience in working 

with children. All the questioned preschool teachers (N=123) are bachelors of preschool 

education. Of the total number of preschool teachers only 14 (11.4%) had additional 

education linked to traditional culture either attained by attending different seminars 

(43%) or by being members of cultural-artistic societies (67%) where traditional music 

and the culture of inhabitants of different cultural origins living on the territory of the 

Istrian region are cherished. 
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Table 1. Research sample – work experience in the kindergarten 

Work experience        Frequency   Percent 

up to 10 48 39.0 

11-20 34 27.6 

21-30 13 10.6 

more than 31 28 22.8 

Total 123 100.0 

 

The conducted control research (N=20) gave data about the rhymes used by 

preschool teachers in their work with children from Croatian and Italian kindergartens, 

which belong to the traditional culture of the Croatian and Italian inhabitants from the 

County of Istria. According to their own evaluations, preschool teachers from Croatian 

kindergartens separated six rhymes in the Croatian language and six rhymes in the 

Chakavian dialect. Similarly, preschool teachers from Italian kindergartens separated the 

most commonly used rhymes in the Italian language and in the Istro-Venetian dialect. 

The items in the part of the questionnaire in the Croatian language (Traditional Music) 

were formed so that from all the preschool teachers’ suggestions, the six rhymes most 

commonly used in the Croatian language (Kad si sretan, Prijateljstvo, Eci peci pec, Boc 

boc iglicama, Hoki poki, Jutarnji pozdrav) and the six most commonly used in the 

Chakavian dialect were separated (Ne zna tone, Poli dida, Kažun, Lipa istrijanka, Jež bez 

brageš, Ča govore dica), while they were offered the possibility of an additional choice 

of three rhymes in the Croatian language and the same number of rhymes in the 

Chakavian dialect. The questionnaire for further research in the Italian language was 

formed in the same way (Musica Tradizionale): the six rhymes most commonly used  in 

the Italian language (L'uccellin che vien dal mare, Viva viva i colori, L'inno di Peter Pan, Il 

coccodrillo come fa, Rinoceronte, Se sei felice) the six rhymes most commonly used  in 

the Istro-Venetian dialect (La piova, Din don campanon, Giri giro tondo, Scondi scondi 

levro, Fate largo, Me lavo le man),  three personally chosen rhymes in the Italian 

language and three in the Istro-Venetian dialect, all regarding the specificity and 

traditional culture of the part of Istria they work in. 

Research instrument 

Two measuring instruments were made for the needs of this research, one for 

the preschool teachers working in Croatian kindergartens done in the Croatian language 

(Traditional Music), the other for preschool teachers working in Italian kindergartens in 

the Italian language (Musica Tradizionale). Both questionnaires consisted of two parts: 

its first part regarded general information about preschool teachers (gender, years of 
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service in working with kindergarten children and the additional education linked to the 

traditional culture or their membership in cultural – artistic societies). 

The second part of the questionnaire for preschool teachers in Croatian 

kindergartens consisted of two open-ended questions about the reasons for choosing 

the suggested rhymes in the Croatian language and the Chakavian dialect and four 

subscales: subscale for the evaluation of the frequency of using suggested rhymes in the 

Croatian language – six items; subscale for the evaluation of the frequency of using 

personally chosen rhymes in the Croatian language – three items; subscale for the 

evaluation of the frequency of using suggested rhymes in the Chakavian dialect –six 

items; subscale for the evaluation of the frequency of using personally chosen rhymes 

in the Chakavian dialect – three items. 

The second part of the questionnaire for preschool teachers in Italian 

kindergartens consisted of two open-ended questions about the reasons for choosing 

the suggested rhymes in the Italian language and the Istro-Venetian dialect and four 

subscales: subscale for the evaluation of the frequency of using  suggested rhymes in 

the Italian language – six items; subscale for the evaluation of the frequency of using 

personally chosen rhymes in the Italian language – three items; subscale for the 

evaluation of the frequency of using suggested rhymes in the Istro-Venetian dialect –six 

items; subscale for the evaluation of the frequency of using personally chosen rhymes 

in the Istro-Venetian dialect – three items. 

In both articles, those are items which enable the measuring of preschool 

teachers’ evaluations about the frequency of using different forms of traditional music 

creation – traditional games like counting rhymes, rhythmic games, mocking rhymes, 

games with songs and reciting, games with singing and dancing, games with rules, 

children’s circle dance, walking circle, children’s holiday tradition which are used in both 

Croatian and Italian kindergartens as part of the regional heritage education regarding 

cultural pluralism and the specificity of the Istrian national tradition (language/dialect). 

A four-level Likert-type scale was used, where 1 means never, 2 means 

sometimes, 3 means often and 4 means very often. The collected data was processed 

by the programme package SPSS v.20.0 (Statistical Package for Social Sciences), while 

the methods of descriptive statistical analysis and the t-test were used in the analysis of 

collected data. For both questionnaires, the Cronbach alpha coefficient of consistency 

was calculated. The internal consistency coefficient for the first questionnaire 

(Traditional Music) is α = 0.78, while for the second (Musica Tradizionale) it is α = 0.69. 

According to the usual criteria for the Cronbach alpha consistency coefficient (DeVallis, 

2012), it can be concluded that for the first questionnaire, the adequacy to do research 
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on this population is very good, while for the other questionnaire, the instrument is 

acceptable. 

Results and discussion 

The following tables show the results of pre-school teachers’ evaluations of using 

certain rhymes regarding types of music activities conducted in the kindergarten 

environment. It can be seen that preschool teachers working in Croatian and Italian 

kindergartens use elements of traditional music creation in their educational work. In 

Table 2 it can be observed that preschool teachers working with children attending 

kindergarten in the Croatian language gave the highest evaluations to games with 

singing and dancing: Hoki poki (M=3.72; SD=1.06) and they used them very frequently 

(56.6%). The use of the rhyme Prijateljstvo, characterized as a walking circle (M=3.55; 

SD= .92), was estimated as extremely good. It can be observed that more than half 

(52.4%) of all preschool teachers often used this language game in their work. 

Table 2. Results of the evaluation of using rhymes in the Croatian language (N=80) 

Title of the rhyme Musical activities Min. Max. M SD 

Kad si sretan rhythmic games 1.00 4.00 2.33 .82 

Prijateljstvo walking circle 1.00 4.00 3.55 .92 

Eci peci pec counting rhymes 1.00 4.00 2.32 .83 

Boc boc iglicama rhythmic games 1.00 4.00 2.38 .87 

Hoki poki games with singing and dancing 1.00 4.00 3.72 1.06 

Jutarnji pozdrav games with singing and dancing 1.00 4.00 2.35 1.10 

Legend:  Min=minimum; Max=maximum; M=mean; SD=standard deviation 

The obtained results (Table 3) show that 49% of teachers gave the highest 

evaluations (M=3.78; SD=1.09) to the use of the traditional rhyme Jež bez brageš, a 

children’s circle dance. The rhyme Ča govore dica was very often chosen by 45% of 

teachers (M=3.60; SD=1.10). 

Table 3. Results of the evaluation of using rhymes in the Chakavian dialect (N=80) 

Title of the rhyme Musical activities Min. Max. M SD 

Ne zna tone children’s holiday tradition 1.00 4.00 2.38 1.16 

Poli dida children’s holiday tradition 1.00 4.00 2.73 1.12 

Kažun children’s holiday tradition 1.00 4.00 2.17 1.04 

Lipa istrijanka children’s holiday tradition 1.00 4.00 1.97 1.00 

Jež bez brageš children’s circle dance 1.00 4.00 3.78 1.09 

Ča govore dica children’s circle dance 1.00 4.00 3.60 1.10 
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The frequency in which preschool teachers in Italian kindergartens use traditional 

music contents in children activities was examined (Table 4). It has been estimated by 

the preschool teachers that children’s music activities in the Italian language linked to 

the traditional culture of the Italian community are often of interest to children so they 

used them in their work. The most commonly used rhyme (52%) is the rhythmic game 

Se sei felice (M=3.37; SD=1.23), and after that L’ucellin che vien dal mare, a rhythmic 

game used by over 48% of preschool teachers. 

Table 4. Results of the evaluation of using rhymes in the Italian language (N=43) 

Title of the rhyme Musical activities Min. Max. M SD 

L'uccellin che vien dal mare rhythmic games 1.00 4.00 3.16 .75 

Viva viva i colori games with rules 1.00 3.00 1.34 .65 

L'inno di Peter Pan rhythmic games 1.00 4.00 1.62 1.09 

Il coccodrillo come fa games with singing and dancing 1.00 4.00 2.62 1.21 

Rinoceronte games with singing and dancing 1.00 4.00 1.97 1.12 

Se sei felice rhythmic games 1.00 4.00 3.37 1.23 

Since in kindergartens in the Italian language children and preschool teachers 

often use the Istro-Venetian dialect which is rich in traditional contents, the use of such 

rhymes in everyday activities in this dialect was studied. It was determined (Table 5) that 

the best evaluation was given to the children’s circle dance La piova (M=3.13; SD=1.08) 

which was used by 61% of teachers in their everyday activities. Similarly, the children’s 

circle dance Giri, giro tondo was estimated by 49% of teachers as often used (M=2.93; 

SD=1.03). 

Table 5. Results of the evaluation of using rhymes in the Istro-Venetian dialect 
(N=43) 

Title of the rhyme Musical activities Min. Max. M SD 

La piova children’s circle dance 1.00 4.00 3.13 1.08 

Din don campanon counting rhymes 1.00 3.00 1.74 .75 

Giri giro tondo children’s circle dance 1.00 4.00 2.93 1.03 

Scondi scondi levro counting rhymes 1.00 4.00 1.53 .82 

Fate largo children’s holiday tradition 1.00 4.00 1.51 .90 

Me lavo le man children’s holiday tradition 1.00 3.00 1.23 .47 

Further in the paper (Table 6) the results of answers offered by preschool 

teachers working in Croatian and Italian kindergartens have been shown. They were 

asked to suggest some rhymes which would be appropriate for the use in music activities 

with children, paying attention for the rhymes to be appropriate for the children’s age 
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as well as a part of the traditional cultural heritage of the Croatian people and the Italian 

national minority and which could be included in the regional heritage education 

programmes. Preschool teachers have suggested rhymes in the Croatian language and 

Chakavian dialect, as well as those in the Italian language and Istro-Venetian dialect, 

most commonly linked to a certain area and to the traditional culture of the community 

living here. These rhymes are a part of the family tradition and a constituent part of the 

tradition and are thus close to and recognisable by children. 

Table 6. List of traditional songs adequate for the conduction of regional heritage 
education in the Croatian and Italian language, the Chakavian and Istro-
Venetian dialect, according to the pre-school teachers’ suggestions. 

Language - dialect Title of the rhyme 

Croatian language 
En ten tini / Jesenska pjesma / Kistić listić / Četiri čarobne riječi / 
Kruška, jabuka, šljiva / Kad se male ruke slože / Avanture maloga Juju 

Chakavian dialect 
Mali Frane / Biži biži maglina / Oči su mi dva ferala / Stara ulika / 
Mati / Zrmanić 

Italian language 
Batti batti le manine / La mia città / Il piccolo naviglio / Le dita delle 
mani / Gira gira girasole / La bella lavanderina 

Istro-Venetian 
dialect 

Coco coco de / I dise che Dignano (Vodnjan-Dignano)   

Mama mia go visto / A Figarola/ Rovigno tesoro (Rovinj-Rovigno)  

Preschool teachers (in both Croatian and Italian kindergartens) suggested types 

of chosen rhymes: mostly counting rhymes, lullabies or children’s circles. The reasons 

for choosing those rhymes are: the preschool teacher likes them; children like them; 

children like songs with movements; they have an educational character; they are easily 

remembered; they are linked to programme contents; merry, dynamic; useful for 

practicing pronunciation; the rhymes’ dynamics and content are adequate for preschool 

children; useful to enrich vocabulary. 

Preschool teachers in both Croatian and Italian kindergartens described types of 

chosen rhymes in the Chakavian and Istro-Venetian dialect as children’s circles, walking 

circles and children’s holiday tradition, while the reasons for choosing them are: children 

like to dance to the rhythm of Istrian music; they are easily remembered; they are useful 

to nourish the cultural heritage; they are linked to the realisation of the project of 

regional heritage education; they are linked to tradition and the environment; not to 

forget customs and tradition; to pass them on to younger generations. 
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Table 7. shows the descriptive analysis of results obtained by applying the 

questionnaire (Traditional  Music) on examinees, preschool teachers, individually: those 

who have up to 10 years of working experience and those who have from 11 to 20 years 

of working experience in the kindergarten. According to their answers, the most 

commonly used rhymes in the Croatian language are Hoki, poki (t=-1.95;df=44;p=.29) 

and Prijateljstvo (t=-2.42;df=44;p=.01), while those in the Chakavian dialect are Jež bez 

brageš (t=-1.18;df=44;p=.74) and Ča govore dica (t=-1.15;df=44;p=.03). The possible 

differences arising from the years of working experience were checked. The t-test results 

show that the observed differences are accidental, i.e. they are not statistically 

significant. It can be concluded that there is no statistically significant difference in the 

ratio of the suggested rhymes’ use between preschool teachers who have up to 10 and 

those from 11 to 20 years of experience, which means that they evaluate the use of 

these rhymes in the educational process in a similar way. 

Table 7. Description of results obtained for the two mostly used rhymes in the 
Croatian language and Chakavian dialect in the questionnaire 
Traditional Music 

Language/ 

dialect 

Title of the 
rhyme 

Years of 
service 

N M SD Sig. t df 

Croatian 
language 

Hoki poki 
10 26 .88 .90 

.29 -1.95* 44 
11-20 20 1.45 1.05 

Prijateljstvo 
10 26 .42 .98 

.01 -2.42* 44 
11-20 20 1.25 1.33 

Chakavian 
dialect 

Jež bez brageš 
10 26 1.00 1.41 

.74 -1.18* 44 
11-20 20 1.50 1.43 

Ca govore dica 
10 26 .38 .94 

.03 -1.15* 44 
11-20 20 .75 1.20 

Legend: N=number of participants; M=Mean; SD=standard deviation; Sig.=significance 
level; t=t-test; df=degrees of freedom. p˃0,05* 

 

Table 8. shows the descriptive analysis of results obtained by applying the 

questionnaire (Musica Tradizionale) on examinees, preschool teachers, individually: 

those who have up to 10 years of working experience and those who have from 11 to 

20 years of working experience in the kindergarten. According to their answers, the most 

commonly used rhymes in the Italian language are L’ucellin che vien dal mare (t=-

.05;df=34;p=.47) and Se sei felice (t=-1.25;df=34;p=.07), while those in the Istro-

Venetian dialect are La piova (t=.75;df=34;p=.14) and Giri giro tondo (t=-

.84;df=34;p=.18). The possible differences inside the sample of examinees were checked 
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(up to 10 and from 11 to 20 years of experience). Statistically significant differences in 

the preschool teachers’ answers about the most commonly used rhymes in the Italian 

language and Istro-Venetian dialect were not found when regarding their years of 

experience in the kindergarten, so it can be concluded that pre-school teachers use the 

chosen rhymes in the educational process at an equal frequency. 

Table 8. Description of results obtained for the two mostly used rhymes in the 
Italian language and Istro-Venetian dialect in the questionnaire Musica 
Tradizionale 

Language 

/dialect 

Title of the 
rhyme 

Years of 
service 

N M SD Sig. t df 

Italian 
language 

L'uccellin 
che vien dal 
mare 

10 22 1.40 1.18 

.47 -.05* 34 
11-20 14 1.42 1.08 

Se sei felice 
10 22 1.04 .95 

.07 -1.25* 34 
11-20 14 1.50 1.22 

Istrian-
Venetian 

dialect 

La piova  
10 22 .45 1.01 

.14 .75* 34 
11-20 14 .21 .80 

Giri giro 
tondo 

10 22 .95 .78 .18 -.84* 34 

p˃0,05* 

Hypothesis 1, by which it was predicted that in their music activities, preschool 

teachers from Croatian kindergartens often use various forms and contents in the 

Croatian language and Chakavian dialect linked to the Croatian traditional culture. This 

fact has been accepted, since it was determined that preschool teachers often and very 

often introduced contents adequate for children of an early and preschool age in their 

everyday music activities with the aim of teaching them about the values of traditional 

heritage of Croatian people. 

Hypothesis 2, by which it was predicted that in their music activities, preschool 

teachers from Italian kindergartens often use various forms and contents in the Italian 

language and Istro-Venetian dialect linked to the traditional culture of the Italian 

national minority, is accepted, since it was determined that, except for the contents 

linked to the Italian culture and tradition, in kindergartens in the Italian language, 

children’s music activities in the Istro-Venetian dialect, used as the language of 

communication in one part of the Italian community in Istria, were also conducted. 
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Hypothesis 3, by which it was predicted that there is no statistically significant 

difference in the preschool teachers’ evaluations regarding the most commonly used 

rhymes and the years of their work experience in kindergartens, is accepted. It was 

determined that statistically significant differences in the level of answers given by 

preschool teachers working in Croatian kindergartens where the Croatian language and 

the Chakavian dialect are used and by preschool teachers working in Italian 

kindergartens where the communication is conducted in the Italian language and Istro-

Venetian dialect about the most commonly used rhymes and regarding their working 

experience in the kindergarten were not found. It can be concluded that preschool 

teachers use the chosen rhymes in the educational process at an equal frequency. 

Conclusion 

Regional heritage education from the kindergarten’s perspective opens 

possibilities for the connection between traditional values and everyday children’s 

activities. The intercultural music strategy implies the introduction of contents from the 

area of traditional music creation in the educational process from an early children’s age 

with the aim of prompting the development of both music competences and the 

regional cultural identity. By playing, children learn spontaneously, they develop motor, 

emotional, cognitive, social and speech skills and self-confidence. Children’s games 

support the various aspects of their whole development at the same time uniting the 

many sided areas of their learning. The traditional music creativity, used through 

children’s games in a correct and adequate way, enables preschool teachers to 

spontaneously and freely incite, through various music activities, children’s imagination, 

sensitivity and senses, understanding interpersonal relations and nourishing their 

cultural heritage and tradition. 

Various pieces of research about listening and using the traditional cultural 

heritage, especially music, in the educational process indicate a lack in the necessary 

literature and reference books which would help preschool teachers to define, choose 

and methodically process the content. 

It can be emphasized that playing games is an unavoidable factor in the children’s 

life because they develop their physical abilities, intelligence, relationships towards 

others and themselves, sociability. Games prepare children for a life according to their 

own rhythm. In games children are active participants of the world that surrounds them; 

they are not just passive recipients, so it is important to use games as a teaching method. 

The regional music identity includes the values of traditional music and dance, sensitivity 

towards others and different ones and it encourages the development of each 

individual’s personal identity. The kindergarten, as a part of the cultural environment 

and through the educational process based on heritage elements, arouses the children’s 
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interest and curiosity toward the past, introduces them to cultural and historical values, 

teaches them how to nourish, respect and keep the tradition and influences the 

formation of a right and positive attitude toward the heritage and tradition.  

Preschool teachers working in kindergartens in the Croatian and Italian language 

have understood the values of children’s games and, along with traditional cultural 

heritage; they have created children’s traditional music activities. They have noticed 

that culture can be valued only if understood, so it is important to bring cultural diversity 

closer to children from the earliest age, for them to freely communicate with their 

environment. 
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TRADICIJSKE GLAZBENE IGRE U DJEČJEM VRTIĆU 

Sažetak 

Zavičajni glazbeni identitet uključuje vrijednosti tradicijske glazbe i plesa, 

osjetljivost na druge i drugačije te potiče razvoj osobnog identiteta svakog 

pojedinca. Vrtić, kao dio kulturne sredine, kroz odgojno-obrazovni proces 

vezan za baštinske sadržaje, budi kod djece interes i radoznalost prema 

prošlosti, upoznaje ih s kulturnim i povijesnim vrijednostima te poučava 

njegovanju, poštivanju i očuvanju tradicije. Stoga je važno, kroz 

svakodnevne glazbene aktivnosti, unositi različite sadržaje iz područja 

tradicijske kulture, kako bi promicali vrijednosti kultura poticanjem 

kulturnog i glazbenog razvoja djeteta. Bogatstvo tradicijskog glazbenog 

stvaralaštva Istre pruža odgojiteljima mogućnost kombiniranja različitih 

glazbenih aktivnosti: pjevanja, sviranja, pokreta i plesa. U tu svrhu 

provedeno je istraživanje čiji je cilj bio utvrditi u kojoj mjeri odgajatelji, u 

dječjim vrtićima na hrvatskom i talijanskom jeziku, u glazbenim 

aktivnostima koriste različite sadržaje vezane za tradicijsku kulturu dvaju 

naroda (hrvatskog i talijanskog) koji žive na području Istarske županije s 

obzirom na multikulturalnost i specifičnost istarske narodne tradicije 

(jezika/dijalekta). Rezultati su pokazali da odgojitelji kroz različite 

tradicijske igre (brojalice, tapšalice, rugalice, igre s pjevanje i recitiranjem, 

igre s pjesmom i plesom, igre s pravilima, dječja kola, šetno kolo, dječje 

blagdanske običaje) na hrvatskom i talijanskom standardnom jeziku kao i 

na čakavskom i istrovenetskom dijalektu, usmjeravaju djecu da kroz 

aktivno slušanje glazbe i ostale glazbene aktivnosti: pjevanjem, sviranjem 

i pokretom, potiču i razvijaju interes i pozitivan stav prema vrijednostima 

tradicijskog  glazbenog stvaralaštva.  

Ključne riječi: glazbene aktivnosti, kultura, identitet, tradicijske 
vrijednosti, zavičajna nastava. 

 


