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Abstract

According to many previous researches (Cvetković-Lay &  Sekulić Majurec, 

1998; Maksić &  Spasenović, 2018; Vojnović, 2005), the most im portant factors in  

the process of developing students’ talent and creativity are schools and 

teachers. Teacher's role in  recognising areas fo r giftedness is indispensable. The 

aim of this research was to examine some methodological and curricular 

characteristics of teaching w ith  artistically gifted students by art teachers in  the 

Republic of Croatia (N  = 118). For the purposes of research, a questionnaire was 

constructed on the teaching of art culture w ith  artistically g ifted students. The 

results of research indicate that teachers usually in fo rm  parents about the 

giftedness of the ir children in  ind iv idua l meetings. In about 50% of the cases, 

in form ation on how to w ork  w ith  artistically gifted students, teachers found in 

the professional literature, on internet and /  or from  other teachers. Teachers 

often State that as ind iv idua l forms of w o rk ing  w ith  artistically g ifted students, 

they most often use additional classes, students' ind iv idua l assignments, 

students' involvem ent in  art competitions and preparation o f various projects. 

As the most common activities w ith  gifted students in  the fie ld of art, teachers 

apply add itiona l art education classes and workshops w ith  art content. A t the 

same time, and as a lack of activities fo r artistically g ifted students, in  most cases 

teachers cite a lack of time and space, and finances.
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Introduction

Giftedness is a tra it that enables an in d iv id u a l to achieve above-average 

achievements in  one o r m ore activ ities. A cco rd ing  to the authors
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(Cvetković-Lay &  Sekulić Majurec, 2008; N ikcević-M ilković, Jerković &  

Rukavina, 2016, V izek V idov ić , 2008) giftedness can be d iv id e d  in to  

potential and productive  giftedness. Potential giftedness (Runco, 2004) 

refers to the possib ility i.e., the potential of an ind iv id ua l that can develop 

in  a certain area, w h ile  productive giftedness (Barron, 1988) is realised and 

visible in  certain products that are characterised by h igh  above-average 

achievement. However, whether potentia l giftedness is going to develop 

depends on m any su rro u n d in g  factors (Lubart, 1990; Edw ards & 

Springate, 1995) to w hich the ind iv id ua l is exposed and w hich d irectly 

affect personality shaping and gaining experience (Runco, 2004; Runco, 

2010; C vetković-Lay &  Sekulić Majurec, 2008; V izek V idov ić , 2008). 

Giftedness is based on a variety of theories, most of w hich focus on the 

academic achievement and superior level o f an ind iv idua l's  intellectual 

ability , as measured by IQ  tests (Feldman, 1982). However, in  the last 

th irty  years, theories have emerged that take in to  account m u ltip le  aspects 

of cognitive functioning, inc lud ing  creativity, and emphasize a holistic 

approach (Gagne, 2004; Sternberg, 1985; Amabile, 1996; Csikszentmihalyi, 

2014; Gardner, 1993; Sternberg &  Lubart, 1993). For pedagogical practice 

itself and more efficient vvork vvith g ifted students, vvith the aim  of 

developing potential giftedness into productive Sekulić-Majurec (2002) 

emphasizes Renzuli's ring-shaped conception of giftedness (Renzulli &  

Reis, 1986). The concept consists of three groups of factors: above-average 

developed ab ilities ; p e rsona lity  tra its , especia lly deve loped w o rk  

m otivation; creativity. The overlap of these components makes productive 

giftedness -  c rea tiv ity  (Cvetković-Lay &  Sekulić Majurec, 2008;). The 

results indicate that in  the process o f developing giftedness and creativity 

of students, according to many previous studies (Cvetković Lay &  Sekulić 

Majurec, 2008; Maksić &  Spasenović, 2018; Vojnović, 2005; Maksić &  

Pavlović, 2019), the most im portant factors are schools and teachers, and 

the role of teachers is indispensable in  iden tify ing  areas fo r giftedness. The 

teacher plays an im portant role in  the overall vvork vvith gifted students in
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the school (Beghetto, 2010). Its importance is evident in  a li phases of work: 

recognition, Identification and educational w ork  (Karijašević, 2013). Its 

importance is evident in  a li phases o f w ork: recognition, identification and 

educational vvork.

The impact itself is achieved through the im plem entation of stim ulating 

teaching activ ities, and the creation o f a positive  environm ent that 

supports Creative th in k in g  and Creative behaviour o f students. The 

research (Maksić &  Pavlović 2018; Maksić &  Pavlović, 2019) conclude that 

the classroom and vvhat happens in  i t  contains potential that supports 

creativity, w h ile  the education system and society lim it the development 

of creativ ity and Creative expression. Focus on the development o f gifted 

education, but also sensitizing teachers to the perception of gifted students 

is im portant because of the value and contribution of gifted ind iv idua ls 

vvithin society as a whole and the com m unity in  w hich they live. As the 

education of the g ifted develops and progresses, the educational process 

of g ifted ind iv idua ls  becomes easier and faster, and thus cheaper. G ifted 

ind iv idua ls  create more w ith  age, and achieve more valuable creations, 

and it  is knovvn that the progress of the society in  w hich  they live largely 

depends on the ir creation (Delors, 1998, according to Pejić, Tuhtan-Maras, 

&  A rrigon i, 2007). Teachers' competencies vvithin the subject of art culture 

have an im portant role in  teaching vvith artistic gifted students (Županić 

Benić &  Ivić, 2018).

Teacher competencies are a key determ inant o f students' academic, 

personal and social development (Darling-Ham mond, 2000; Jennings &  

Greenberg, 2009), and are also the basis of didactic activities of every 

teacher. The methodological approach or didactic activities of teachers 

should be Creative and flexible, based on a good knovvledge of art issues 

and artistic and psycho-physical development o f children. In order fo r 

teachers to p roperly encourage children's artistic talent, they must possess 

competencies vvithin the subject of art culture (Županić Benić, 2017). 

G rgurić &  Jakubin (1996) po in t out how  im portant the ind iv idua lisation
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of teaching is in  visual-art education. V isual-art g ifted students should 

w o rk  in  enriched educational ins titu tions , solve challenging tasks, 

achieve success, partic ipate in  school program s that encourage overall 

development, and constantly create and research independently. Brajđć 

et.al. (2018) emphasize the im portance o f education, pro fessiona l 

programs and workshops fo r visual-art g ifted students that w ou ld  take 

place in  the school as part o f extracurricular activities. According to 

Maksić (2016) special support fo r g ifted students in  the school is provided 

in  the context o f teaching through the separation, acceleration and enrichment 

of teaching w ith  certain curricular features as part o f educational support. 

Pavlin -Bernard ić (2008) m entions tw o  basic approaches: acceleration, 

vvhich enables g ifted students to master the cu rricu lum  faster, w h ile  

program  enrichment refers to a set of procedures that horizon ta lly  expand 

the existing curricu lum , w hich is a substitute fo r a regular school program  

or its expansion. Enrichment o f teaching includes the design of various 

add itiona l activities and content in  add ition  to the curricu lum , vvhich is 

expanded, deepened to perform  instead o f regular obligations of students 

or in  the ir spare time (Maksić, 2016; Pejić, Tuhtan-Maras, &  A rrigon i, 2007. 

Project vvork is a didactic form  o f w ork  in  educational practice (Cvetković- 

Lay &  Sekulić Majurec, 2008) that also contributes to the development of 

students' talents. In  add ition  to accelerating and enriching the program  and 

project vvork, curricular features of teaching v isua lly  artistic gifted 

students can be added to other forms of teaching that also act to encourage 

the developm ent o f potentia l and productive  giftedness. Some o f the 

forms are problem teaching (Duvnjak &  Cvetković-Lay, 2017), heuristic 

teaching, research teaching (D uvn jak &  C vetković-Lay, 2017) and 

m entoring (George, 2005). In  Croatian schools, enrichment o f programs is 

most often used in  vvork vvith gifted students ( M ilkov ić , Jerković &  

Rukavina, 2016, according to Županić Benić &  Lapat, 2021) (programs are 

more demanding, broader, deeper, more advanced), inclusion of gifted 

and talented children in  various extracurricular activities (music schools.
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sports đubs, art vvorkshops, etc.), acceleration of the program  (more often) 

or skipp ing classes (less often) and separation (special schools or spedal 

classes, group ing according to types of abilities or according to school 

subjects, specialisation through elective subjects, summer schools, etc.).

Methods

The a im  o f th is research was to examine some m ethodo log ica l and 

curricular characteristics of teaching w ith  artistically gifted students by art 

teachers in  the Republic o f Croatia.

Research sample

The research included 118 p rim ary school art teachers, o f vvhich 97 (82.2%) 

were women and 21 (17.8%) were men. W ork experience ranged trom  1 to 

43 years. (M  = 15,6; SD = 0,38). O f the total number o f teachers, 15 (12.7%) 

were teacher mentors. In  terms o f chronological age, up  to 30 years of age 

there were 16 (13.6%) teachers, from  31 to 40 years o f age there were 37 

(31.4%) teachers, from  41 to 50 years o f age there were 34 teachers (28,8%), 

and there were 31 teachers over the age o f 51 (26.3%). The research 

included 55 (46.6%) teachers vvorking in  urban schools and 63 (53.4%) 

teachers in  rura l areas.

Analysis ofmeasuring instruments

For the purposes o f the research, a tvvo-part questionna ire  vvas 

constructed. The firs t part referred to demographic data i.e., gender (male 

/  female), years of Service, prom otion (teacher /  teacher m entor /  teacher 

advisor), chronological age (up to 30, 31-40, 41-50, above 51), and school 

location (rura l /  urban).

The second part o f the questionnaire referred to some specifics of teaching 

w ith  gifted students i.e., methodological, and curricu lar characteristics of 

teaching. In this regard, data on the methodological and curricu lar charac-
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teristics o f the teaching of artistically g ifted students were collected 

through the follovving questions:

Where do you get the most information about gifted students? (professional 

literature, internet, organised train ing, from  other teachers /  experts, no 

need fo r additional education, other)

Which individualised form s o fivo rk  are most often used in zuorking iv ith  gifted 

students? (adjusting the scope o f teaching content; add itiona l classes; 

adjusting the speed o f w ork; ind iv id ua l assignment of students; invo lv ing  

students in  art competitions; preparation of various projects; other)

Which o f the fo llo iv ing  activities do you carry out w ith  artistica lly gifted students 

in your primari) school? (an add itiona l art classes; vvorkshops w ith  art 

content; electives in  the fie ld  of art; exhibitions and courses; partic ipation 

in  ceremonies; art colonies; other)

I f  there is a lack o f activities adapted to artistica lly gifted students, ivhich in your 

opinion are the reasons fo r  th is l (a lack o f funds, lack o f time and space, 

insu ffic ien t interest o f the school fo r g ifted  students, there are no 

shortcomings, the school takes good care o f g ifted students; other)

In  what way your school organises inform ing parents about students' artistic  

giftedness? (a w ritten  notice is sent to parents by m ail; they are inform ed 

about it  at an ind iv id ua l meeting by the professional Service; the art 

teacher inform s them about it  at parent-teacher regular meetings; parents 

/ guardians are not notified).

The research was conducted in  the school year 2019/2020. Com pletion 

o f the questionnaire was com plete ly vo lu n ta ry  and anonym ous, and 

participants could w ithd ra w  at any time.

Results and Interpretation

In  the context of discovering and encouraging artistic giftedness, the 

m ethodological approach o f teachers is extremely im portant. A va ilab ility  

o f in form ation  is one of the basic features. To the question "Where do you
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get the most in form ation about the characteristics of gifted students in  the 

fie ld  of art?" the answer showed that teachers get the most inform ation 

from  professional literature (53.4%), then the internet (49.2%), but also 

from  other teachers /  experts (44.9%). However, the fact that on ly 32.2% of 

research participants were in  organised train ing, vvhich is a low  number, 

is an ind icator o f the school's unsystematic approach to encouraging and 

discovering giftedness (Cvetković-Lay &  Sekulić Majurec, 1998; Maksić &  

Spasenović, 2018; Vojnović, 2005; Maksić &  Pavlović, 2019). This leads to 

the conclusion that discovering and encouraging giftedness depends on 

the personal comm itment of the teacher. A n  im portant feature of a quality 

methodological approach to visual art education is the ind iv idua lisation 

of teaching (Grgurić &  Jakubin, 1996).

Table 1. The most used individualised forms of work with artistically gifted students
Individualised forms of work w ith artistically gifted students %
Students' involvement in art competitions 83,1
Students' individual responsibilities 58,5
Preparation of various projects 50,8
Additional teaching 48,3
Adjusting the scope of teaching content 19,5

Speed adjustment 15,3
Other 9,3

Furthermore, given the most used ind iv idua lized  forms o f vvork w ith  

artistically gifted students shown in  Table 1, i t  can be concluded that 

teachers recognise the importance of ind iv idua lisa tion  of teaching in  the 

art culture classes. Namely, such classes can be conducted continuously 

throughout the school year, vvhile art competitions are extremely rare, 

once or twice a year. Through an open question, the teachers additionally 

stated th e ir op in ions: on a d d itio n a l engagement in  teaching..., 

ind iv idua lised approach vvithin teaching,...lack o f organised work ivith
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artistica lly gifted students at school,... non-existence o f such a fo rm  ofzvork in 

regular classes..

I t  is im portant fo r g ifted students to provide them w ith  tim ely support 

and enable continuous w ork  in  an enriched setting. When exam ining 

certa in cu rricu la r characteristics o f teaching art cu ltu re  and vvorking 

vvith g ifted students, the enrichm ent o f content is emphasised (Pavlin- 

Bemardić, 2008; Maksić, 2016; Pejić, Tuhtan-Maras &  A rrigon i, 2007). 

Regarding the activities carried out in the prim ari/ school fo r  gifted students in  

the fie ld  o f art, participants most often stated that g ifted students are 

include in: art workshops (62.7%), additional classes in  art culture (46.6%), 

electives in  the fie ld  of art (43.2%), in  ceremonies and art colonies (43.2%).

Table 2. Teachers' opinions on the reasons for the lack of activities that are adapted for
gifted students
The reasons for the lack of activities adapted for gifted students %
A lack of financial resources 57,6
A lack of time and space 71,2
Insuffident interest of the school in artistically gifted 35,6
No shortcomings. The school takes good care of gifted students. 4,2
Other 11,9

Given the results obtained in  Table 2, teachers consider the lack of time 

and space, as w e ll as financia l resources, to be the biggest problems. 

Hovvever, as many as 35.5% of participants agreed vvith the statement that 

the school has insu ffiden t interest in  g ifted students, vvhile only a few, 

4.2% agreed vvith the statement that there are no shortcomings and that 

the school cares fo r g ifted students. Namely, according to the ansvvers of 

the participants, encouraging and caring fo r a rtistica lly g ifted students 

encounters many obstacles that are visible in  these results. In  response to 

an open-ended question, teachers stated that the problem  o f lack of 

activities fo r artistica lly g ifted students is due to: lovv hours of art culture 

classes, lack of interest of educational authorities, and students' overload
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o f other activities. Interestingly, as many as a th ird  o f the participants beli- 

eve that the w ork  environm ent in  w hich they w ork  is not supportive fo r 

artistica lly gifted students. The results of lim itin g  the development of 

creativ ity and Creative expression by the education system and society 

were h ighlighted by another research (Maksić &  Pavlović 2018; Maksić &  

Pavlović, 2019). The support of the school and society, bu t also o f the 

fam ily  itself, plays a m ajor role in  encouraging artistic giftedness.

Table 3. Informing parents about students' artistic giftedness
Informing parents about students' artistic giftedness %
We do not inform parents / guardians about the artistic giftedness of their 28 
children
Parents /  guardians are informed at the regular meetings by the art teacher 57,6
Parents / guardians are informed about the artistic giftedness of their 15,3
children by the professional Service
The notice on students' giftedness to parents / guardians is sent by mail 1,7

Given the com m unication and in fo rm ing  parents about the giftedness 

o f th e ir ch ild  shovvn in  Table 3, i t  is expected that m ore deta iled 

communication w ill have the teacher himself, and then the professional 

Service. Hovvever, it  is interesting to note that s ligh tly  less than a th ird  of 

the participants stated that parents /  guardians are not inform ed. This 

in form ation  can be a starting po in t fo r some fu ture  research because it 

reveals ignorance of the issue and lack of interest of educational institu - 

tions fo r g ifted children. The data problematises the fa ilure of parents / 

guardians to be invo lved in  potentia lly  very im portant in form ation  fo r the 

overall vvell-being of their child. The benefits of developing artistic 

giftedness include positive personality development, and opportunities 

fo r the ch ild  to develop even more in  the fie ld  o f art (N ikčević-M ilković, 

Jerković, &  Rukavina, 2016; Vizek V idović, 2008; Runco, 2004).
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C o n c lu s io n

In this research, the opinions o f art teachers on some m ethodological and 

curricular features of teaching w ith  g ifted students in  the Republic of 

Croatia were examined. The results of the research indicate that teachers 

in  the ir didactic, methodological w o rk  app ly in d iv id u a l forms o f w ork  

w ith  a rtistica lly g ifted students, include them in  add itiona l classes, give 

them ind iv id ua l assignments and include them in art competitions and 

preparation of various projects. C urricu lar features o f teaching w ith  

artistically g ifted students are most often reduced to enriching teaching, 

fo r example by inc lud ing  students in  add itiona l classes o f art culture and 

art vvorkshops. As reasons fo r the lack of activities aimed at gifted 

students, teachers cite lack o f tim e and space and lack of finances. One 

th ird  of teachers po in t out that the school does not show interest in  the 

a rtis tica lly  g ifted students. The obtained results indicate the problem  

o f no t understand ing  the im portance o f encouraging giftedness o f an 

ind iv idua l, fo r the society, because i t  is through education that the 

potentia l of the child in  d ifferent areas is developed so that it  grows into 

productive giftedness in  adulthood. It is also interesting that one th ird  of 

teachers believe that is not necessary fo r parents to be inform ed about the 

artistica lly giftedness o f the ir child, w hich fu rthe r indicates the lack of 

interest of educational institu tions to cooperate w ith  families. One o f the 

ways to raise awareness o f the importance of gifted ind iv idua ls  fo r society 

is m anda to ry  continuous education o f teachers as bearers o f the 

educational process, because only they can w ith  the support o f educa

tional policy, com m unity and institu tions act a ffirm ative and encourage 

giftedness in  their students.

The research was conducted iv ith in  the bilateral Croatian-Slovenian project 

„Giftedness in  the fie ld  o f art, anali/sis o f the situation among prim ary school 

students from  the aspect o f artis tic and musical talent "  (project leader in Croatia
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prof.dr.se. M ila n  M atijević and project leader in Slovenia prof.dr.se. Matjaž 

Duh).
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