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ABSTRACT  

With the new situation caused by the COVID-19 pandemic in 2020 and 2021 year, many 

schools and universities around the world were forced to use some kind of online learning and 

some of them have been closed for the semester to avoid physical contact. The research includes 

issues in the schools and universities around the world during the COVID-19 pandemic that are 

caused by a fast switch to online. Online learning and teaching can be challenging because they 

ask for a greater engagement of teachers and students. The inclusion of many ICT technologies 

can demotivate students and decrease learning output because they feel overloaded. Besides 

this, new problems occur such as lack of connection, students cheating in exams, increased 

workload and permanent gaps in knowledge among students. Normal teaching and learning is 

now a relative term because paradigms about teaching and learning have changed in a way we 

did not expect. 
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1 Introduction 

Every education delivered with the help of information and communication technology (ICT) 

can be called e-learning (Hoić-Božić 2020). E-learning can be blended learning or purely online 

learning. Blended learning includes distance learning with some of the online learning 

technology and traditional learning in the classroom, but online learning is without a traditional 

classroom (Hoić-Božić 2020). Online learning is challenging and ask for a greater engagement 

of teacher because of the inclusion of many ICT technologies, but too many included 

technologies can demotivate students and decrease learning output because they feel overloaded 

(Cronje 2021).   

 

1.1 Overview of teaching and learning during COVID-19 pandemic 

With the new situation caused by the COVID-19 pandemic, many schools and universities 

around the world were forced to use some kind of online learning and some of them have been 

closed for the semester to avoid physical contact (Peters et al. 2020, 2; Freeman et al. 2021, 2). 

This situation is still valid during the year 2022. Chinese universities were the first to move all 

of their schools online. After them, in the United Kingdom and in the United States most 

universities have moved to online learning, including most of their highest-ranked universities 

(Peters et al. 2020, 2). All European countries follow this trend and moved to online learning 

(Bušljeta Kardum 2021). This fast switch to online learning causes good and bad issues, which 

are the subject of this paper.  



 

 

2 Methods 

The research methodology is a review of various sources of literature around the World for 

teaching and learning during the new situation caused by the COVID-19 pandemic, within the 

last two years. This research identifies the problems and benefits that appear with turning to 

online teaching and learning.  

3 Results 

In the last two years during the COVID-19 pandemic, teaching and learning continued in the 

new way with the support of ICT, but new challenges arose, as well as many issues and benefits 

(Watkins 2021, 16).  

 

3.1 Positive features of the e-learning 

Throughout the pandemic, e-learning had some positive features because many teachers 

improved the quality of teaching and upgraded their teaching skills by participating in 

professional development online webinars (Sahin and Shelley 2020). Students behave 

differently in online classes than in traditional learning in the classroom. They offer different 

and more successful feedback when online because they usually have more time to think (Sahin 

and Shelley 2020). Group discussions and project work are more effective because of the many 

useful online tools (Sahin and Shelley 2020). The COVID-19 pandemic had unexpectedly 

developed the use of e-learning tools and it seems to be possible so that the positive change 

could continue even in a post-COVID time (Freeman et al. 2021).  

 

3.2 Negative features of the e-learning 

With this fast switch to online learning a big problem occurs with a lack of students’ skills and 

knowledge and because of that schools will need to take a large benchmark testing to identify 

how such e-learning environments have affected student learning and how to repair these gaps 

(Sahin and Shelley 2020, 2-3). Other common problems are connected with cheating students, 

lack of connection, increased workload, stressful uncertainty about program continuity and the 

problem with motivation (Watkins 2021, 16; Gurr 2020, 4). Most of these problems are mutual 

for students and teachers. E-learning workload caused some teachers to feel stressed because 

they are more present in an online classroom than they were before in a traditional classroom 

(Sahin and Shelley 2020). Common problems can also be accessibility to a home computer, 

disruptions in the home environment and lack of cooperation in independent tasks by students 

(Dotan et al 2021). The COVID-19 caused more stress than traditional learning on students of 

all ages, especially to the students from a low socioeconomic background (Pompilus & 

Pompilus 2021). Such a condition of stress decreades student motivation and academic 

performance such as intellectual level, personality, skills, interests, study habits, self-esteem 

and the teacher-student relationship (Pompilus & Pompilus 2021). Regardless of the difficulties 

and inconveniences of online learning, the motivators and inhibitors that encourage it are 

important because they are tightly connected with the use of e-learning.  

 

3.3 Motivators and inhibitors  

Motivation for use of e-learning tools is very important because of the exploitation of the 

potential they offer. On the other side, inhibitors stop the desire to use e-learning.  

 



 

 

By Watkins (2021, 16) there are the following motivators and inhibitors that affect the 

acceptance of e-learning:  

- Intrinsic motivators  

- Extrinsic motivators  

- Intrinsic inhibitors  

- Extrinsic inhibitors 

The most commonly cited extrinsic inhibitors among teachers and students that cannot be 

controlled are problems with technology, concerns about workload and more administrative 

tasks (Watkins 2021, 25). Teachers commonly have even the following extrinsic inhibitors: fear 

of losing a job and frequent overtime work, even on the weekends (Watkins 2021, 25). 

4 Discussion  

With the support of ICT, teaching and learning continued in the new way, but new challenges 

have arisen. One of them is a struggle with self-motivation, which is very important because it 

empowers the use of e-learning tools and solving daily tasks. Many students don’t have a strong 

enough intrinsic motivation, and they need a big extrinsic motivation to complete school 

assignments (Watkins 2021). Many papers say that the use of e-learning is increasing, but the 

COVID-19 pandemic has accelerated this trend a lot. Although nobody was fully ready for that 

kind of teaching and learning, in a short time students and teachers get along with how to use 

ICT tools properly. Everyone fights with online learning in their own way because they were 

forced to. Of course, everything caused a lot of stress, lack of motivation and the biggest 

problem is the permanent gaps in knowledge among students. Because of the COVID-19 

pandemic, normal learning and teaching is today a relative term because paradigms have 

changed the way we did not expect  (Bozkurt and Ramesh 2020, 1). 

5 Conclusion 

During the COVID-19 pandemic, the many pre-existing concerns and lack of acceptance about 

online learning have increased. With this fast switch, nobody knows what to expect and this 

causes a lot of stress within students and teachers. The education paradigm has changed and 

now we have new normal, with many e-learning tools included. Teachers and students must 

invest a lot of effort to fill the gaps in their knowledge because e-learning can offer many 

positive features. Powerful teaching and learning with the support of ICT can raise the level of 

collaboration, communication and critical and creative thinking. Lack of intrinsic motivation 

can cause stress and bad results, but a useful and proper extrinsic motivator can fix this.  
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