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ABSTRACT
The benefits of using authentic literary texts in EFL teaching have been widely

acknowledged owing to many academics, including Mourão (2017) in a worldwide
context, and Narančić Kovač (1999, 2019) with a specific focus on the Croatian
educational context. However, not many teachers venture into using authentic
picturebooks. The reasons for such behavior are probably practical but are not the focus
of this paper. The goal of this case study is to explore whether picturebooks can be used
at the very beginning of the first grade in Croatian schools. At this stage, pupils have
little or no previous experience of learning English in a structured learning environment
and are at different levels of skills such as reading and writing in their mother tongue.
What is more, they have to cope with the difficult social task of finding new friends in
a new environment and fitting in with a new social group of their peers. For the purpose
of this study, the picturebook Blue Chameleon (2010) by Emily Gravett will be used
during the first month of school with a randomly chosen class of first graders from a
Croatian primary school. The possibility of the previous learning experience will be
recorded. Field research will encompass four English lessons based on the selected
picturebook. During the lessons, the teacher will be using a number of projects and
activities created specifically for this picturebook. Instructional objectives will be set
according to the curriculum and expanded according to the students’ personal and
cognitive needs and interests. The lessons will be audio-taped and consequently
transcribed and analysed. The findings will be interpreted with regard to the
methodology of children’s response to picturebooks (Mourão, 2013).

Keywords: authentic picturebooks; Blue Chameleon; EFL teaching; first graders; response
to picturebooks

INTRODUCTION
Many academics agree that literature can and should be used as an authentic text in

teaching English as a foreign language (EFL teaching) to young learners. Moreover, in
the EFL teaching context, “picturebooks have been referred to for over four decades”
(Mourão & Bland, 2016, p. ii). Teachers and academics alike report on the many
benefits of using literary texts in EFL teaching. The most important names in a
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worldwide context are the inevitable Ellis and Brewster. Their Storytelling Handbook for
Primary Teachers (1991) still stands next to The Primary English Teacher’s Guide
(Brewster, Ellis & Girard, 1991) on almost every foreign language teacher’s bookshelf,
being the starting point of every school practice based on authentic literature, especially
picturebooks. Recently, their work has been reflected and continued in studies and
papers by Ghosn (2002), Mourão (2015a, 2015b, 2017), Kümmerling-Meibauer (2017)
and Ellis (2018) in a worldwide context, and Narančić Kovač (1999, 2019) in the
Croatian educational context. Along with practical instructions on using picturebooks
in the classroom, theoretical framework for analysing picturebooks from different
perspectives has also been developed by Nodelman (1988; 1992/1996), Salisbury and
Styles (2012), Arizpe and Styles (2003, 2016) and Narančić Kovač (2016a).

As Narančić Kovač (2016b, p. 9) points out, “teachers who are experts in early
foreign language education generally agree that picturebooks are invaluable resources”.
Reported benefits of using authentic literary texts in EFL teaching include a higher level
of students’ motivation to study and speak English, and, “combined with appropriate
activities, contribute to the young learners’ communicative skills development” (Illieva
& Templer, 2015, p. 111; cf. Ghosn, 2002). Also, picturebooks as authentic literary texts
“offer an authentic experience for language use” (Narančić Kovač, 2016, p. 9).

Picturebooks are fundamental in creating opportunities for developing multiple
literacies: academic literacy (Ghosn, 2002), visual and verbal literacy (Narančić Kovač,
2016, 2019), emotional, cultural, environmental, nature, film literacy, critical thinking
and learning literacy (Ellis, 2018). They can also be useful as a scaffolding context for
FL learning and a tool for children’s personal growth (Bland, 2010).

There are two key components to a successful exploitation of picturebooks’ potential
to the fullest in a foreign language classroom. The first component is a competent
teacher who is able to ensure that linguistic, literary and didactic conditions are met.
The second key component is the text itself. Teachers should choose texts in accordance
with students’ linguistic competence. Texts should not be too difficult, but, at the same
time, they should be challenging enough and with a potential to expand pupils’
vocabulary. Furthermore, a picturebook has to suit pupils’ literary competences, which
are, in most cases, still elementary in lower grades. It is up to the teacher to organize a
successful lesson and prepare appropriate activities in connection with the chosen
picturebook (Narančić Kovač, 2019).

Many authors also suggest other criteria for evaluation and selection of picturebooks
for teaching purposes, such as choice of topics that children enjoy and are interesting
to them (Lynch-Brown & Tomlinson, 1993/2008; Narančić Kovač, 2019), literary merit,
culture-related and age-related accessibility, and empathetic and appealing characters
(Bland, 2018).

In spite of all the benefits listed, it does not seem that many teachers in Croatia
venture into using authentic picturebooks as an alternative to textbooks accompanied
by various ready-made materials which can easily be used as the best learning material
for the hypothetically perfect students, those in the non-existent golden mean. The
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reasons for such behaviour are probably practical, but are not the focus of this research.
The goal of this paper is to explore whether picturebooks can be used at the very
beginning of the first grade in Croatian schools. Starting first grade might be considered
challenging both for teachers and pupils since it encompasses many uncertainties and
yet unknown factors. This paper will describe outcomes of a case study conducted in
such conditions.

THE STUDY
The goal of this case study was to explore the usage of picturebooks with first graders

during the first month of school. Without doubt, both pupils and their teachers face a
number of challenges at that time. Pupils have to live through a transition from
kindergarten into school, where cognitive challenges towards them grow each day.
Also, emotional and social challenges might involve a pressure of fitting in with a new
social group and developing new relationships, especially with new people (their
teachers) and social roles in their lives. Teachers also start from the beginning in many
ways. First of all, they have to get to know the students and their cognitive abilities,
language skills (both in mother tongue and a foreign language), social skills and many
other characteristics that define them as learners. Many teachers also have to adapt
their teaching styles and lessons to a new group of pupils, once again.

This study was conducted during four English lessons designed specifically for the
purpose of this case study. Apart from exploring the explained situation, we were also
interested in finding out which lesson outcomes are possible to achieve with respect to
the Croatian National curriculum for the English language (2019) and to investigate
pupils’ responses to picturebooks.

PARTICIPANTS

Participants were first-grade pupils (one large class) of a primary school in a Croatian
town in Koprivnica-Križevci County. The class and the school were randomly selected.

From a total of 28 participants in this study, 16 (57%) of them were male and 12
(43%) female (presented in Figure 1). The study was conducted when the participants
were between 6 and 7 years old. All participants speak Croatian as their mother tongue,
and learn English as a foreign language.

In order to confirm basic information about our participants, such as age and gender,
we asked parents to fill out short questionnaires. Apart from participants’ age and
gender, we asked parents to provide information regarding their kindergarten
attendance of and/or other preschool programmes, including private English lessons.

To our surprise, the majority of the participants, precisely 96.4% of them, had
attended kindergarten and one participant had attended a preschool programme. Based
on the report in which only 43.6% of children (aged 3-6 years) of Koprivnica-Križevci
County attended kindergartens in 2016 (Dobrotić, Matković & Menger, 2018, p. 30),



48

Trendovi i izazovi u učenju i p(r)oučavanju stranih jezika
Trends and Challenges in Foreign Language Education and Research

we wrongly anticipated that majority of the participants would have little experience in
institutionalized education and mostly attend preschool programmes which are
obligatory in Croatia (if children are not enrolled in a kindergarten programme).

Regarding the previous English language learning experience (presented in Figure
2), out of 28 participants, 11 (39.3%) participants had attended English lessons as a
part of the kindergarten programme, 3 (10.7%) participants had attended private
English lessons, while 2 (3.6%) participants had attended English lessons both in a
private arrangement and as a part of the kindergarten programme. On the other hand,
13 (46.4%) participants had not attended any kind of English language learning
programme before starting school.

39,3%

10,7%

7,1%

46,4%

0,0%

Yes, in the kindergarten Yes, privately Yes, both No Other

Q: Has your child ever been exposed to English language before

Figure 2 Pre-primary school attendance of English lessons

Male 16
Female 12
Total 28

Figure 1 Total number of participants and their gender distribution.

Male
57%

Female
43%
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Next, we asked whether the participants had been exposed to the English language
outside the formal learning context. The majority of participants had been exposed to
the English language, as can be seen in Figure 3. Out of 28 participants, 25 (89.3%) of
them had been exposed to it through the media such as movies, cartoons or TV
programmes, and 2 (7.1%) participants had been exposed to it both through the media
and other sources. Only 1 (3.6%) participant reported not having been exposed to
English language in any way.

Parents also reported their children being exposed to other foreign languages besides
English. While exactly 50% of them, or 14 participants in total, had not been exposed
to any other language, the other 50% of the participants had been exposed to other
languages. Some of those participants had been exposed to more than one language
besides English: 7 participants had been exposed to German language, 4 to Spanish, 2
to Italian, 1 to Albanian, 1 to Macedonian, 1 to Czech, 1 to Russian, 1 to Portuguese and
1 to French language.

CHOOSING A PICTUREBOOK

Lesson planning for first-graders started with the search for the perfect picturebook
that would be appropriate for them, although we had little knowledge of their linguistic
FL competences. For that reason we focused on finding a topic that would be interesting
to them and emotionally rewarding, but at the same time not too demanding
linguistically. The picturebook chosen for this particular case study was Blue Chameleon
(2010) by Emily Gravett. The main character of the story is a blue chameleon who is
desperate to find new friends, perhaps not unlike some of our participants. In order to
find friends, the chameleon changes colours and shapes throughout the story to look
like animals and objects which it encounters: it changes colour to be more similar to a
banana, it changes shape to look like a ball, or it even imitates the voice of a cockatoo.

89,3%

0,0%

7,1%
3,6%

Yes, through media Yes, through other sources Yes, both No

Q: Has your child ever been exposed to English language before

Figure 3 Percentage of students exposed to English language
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The chameleon is unhappy and alone until it shows its true colour, shape and voice and
meets another chameleon that looks similar. Therefore, the topic of the picturebook is
socially and culturally appropriate for young children starting school because they are
at the beginning of something new and unfamiliar. They are facing new challenges and
are trying to fit in with a new social group. A story character that successfully solves
similar problems to theirs might help them cope with the new environment more easily
and face their own challenges. Also, at a different emotional level, this picturebook is
appropriate as a useful connection between the kindergarten and the beginning of
school. Young children are still playful, curious and sometimes they require different
inputs to align their desires and needs.

Linguistically, this picturebook can be a quality tool for young learners learning
English at multiple levels. It offers simple word–illustration connections, but at the
same time contains plenty of learning opportunities for expansion of pupils’ vocabulary.
The vocabulary of the picturebook is simple and appropriate for the first-graders and it
is in accordance with the Croatian curriculum. It is mostly associated with colours and
simple objects or animals fairly known to young children. Also, there are short greeting
phrases which are easily remembered and commonly used in everyday conversations.

Since the picturebook is multi-layered, it also offers plenty of opportunities to extend
interpretation and activities beyond vocabulary and language learning. Such activities
and projects would include focus on pupils’ personal response, emotional literacy and
critical thinking. Unfortunately, time restrictions of this case study did not allow
including such activities at this stage of research. However, emotional response and
critical thinking were encouraged throughout the lessons.

DESIGNING LESSONS, PLANNING ACTIVITIES AND
TEACHING

In the Croatian National Curriculum for English Language (2019), the proposed
outcomes are divided into three domains: Communicative language competence
(Domain A), Intercultural communication competence (Domain B) and Language
learning autonomy (Domain C). Picturebooks are mentioned in the Intercultural
communication competence domain. The educational outcome directly connected with
picturebooks suggests that pupils should “recognize and react in a positive way to
different literary texts”, including picturebooks (B.1.1).

The outcomes noted in the curriculum guided our selection of appropriate activities.
The activities were then divided into four lessons. A short overview of lessons, activities
and learning outcomes according to the curriculum is presented below.

The first two lessons were mostly designed to expose pupils to potentially new
vocabulary, such as greetings and naming colours. In the first lesson, activities focused
on greetings were presented and practiced by using TPR. The pupils successfully
responded verbally and nonverbally to the teacher’s greetings and used appropriate
greetings (curriculum outcome A. 1. 1.) such as Hi!, Hello!, Nice to meet you! and
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Goodbye!. The teacher used a more personal approach to introduce colours. She first
asked pupils What is your lucky colour? and Why is this your lucky colour? Pupils
answered readily in Croatian with ample clarification. After that, each pupil got a piece
of palm-shaped paper which they coloured using their favourite colours. The paper
palms were also used for introducing the greetings (curriculum outcome B.1.2.)
because, as the pupils concluded, we often greet someone using our hands. The next
step was to transfer that communication into English, which was done by introducing
sock puppets into the lesson. Sock puppets in pink, yellow, blue and green talked only
in English, which prompted pupils to use English language more often and use names
for colours by mimicking the English sound system (curriculum outcome A. 1. 4.).

The beginning of the second lesson was used to revise greetings and colours and to
further guide pupils into using English language for communication. Next, a chameleon
was introduced, which pupils recognized as a great opportunity to show their
knowledge of naming colours in English. The topic proved to be of great interest to
pupils and it could have easily been extended with various activities into a cross-
curricular project. However, that was not possible in this research due to time
restrictions.

The first reading of the picturebook occurred in the third lesson. While the teacher
was reading and showing them the picturebook, children were seated around her in a
semi-circle. The teacher tried to engage pupils in the reading of the picturebook as
much as possible. That included the teacher’s questions about the characters or the plot
of the story (for example: How does a pink cockatoo walk?, or, If a sock could walk, what
would that look like?). At the beginning, only a few students were eager to actively
participate and share their opinion, while the others were concentrated on the story and
were listening carefully to the teacher (curriculum outcome C. 1. 1.). After the first
reading, pupils felt more comfortable and were encouraged to actively participate in the
lesson; therefore, the second reading was often interrupted by pupil’s descriptions of
the characters, additional questions or predictions (curriculum outcome B. 1. 3.). The
pupils were also encouraged to show their answers using their bodies. In that way,
eventually all the pupils actively participated in the reading of the picturebook and
offered their own interpretations (curriculum outcomes C. 1. 4. and C.1.5.).

In the fourth lesson, the emphasis was put on pupils’ movements. The pupils
followed the teacher’s instructions such as Walk to the green wall like a chameleon!, or
they were encouraged to show or say what they had learned during the previous lessons
by playing the dice game with different instructions on each side (curriculum outcomes
A. 1. 2. and A. 1. 3.). The fourth lesson continued with the Bingo game with colours,
animals and items mentioned in the picturebook and the lesson ended with pupils
working in smaller groups and colouring their own chameleon with the colours they
learned during the previous lessons. The pupils were ready to work together and
enjoyed expressing themselves in a creative way (curriculum outcome C.1.3.). At the
end of the lesson, their chameleons were displayed in the classroom and the pupils even
named them.
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METHODOLOGY

This case study followed the interpretative paradigm of qualitative research. The
four English lessons based on the picturebook Blue Chameleon took place twice a week,
lasting for 45 minutes each. The lessons were observed, recorded and later transcribed.
Due to a somewhat larger number of pupils in the classroom, read-alouds with the
whole classroom were challenging to transcribe from the recording because of pupils’
overlapping utterances. For that reason, six random pupils were recorded reading and
talking about the picturebook after the lessons. Transcripts from individual sessions
were then added to the corpus.

Pupils’ utterances and classroom communication were analysed following the
methodology for understanding children’s responses to picturebooks developed by
Mourão (2013, 2015b) and based on Sipe’s grounded theory of literary understanding
(2000, 2008). Mourão’s methodological categories were adjusted to a smaller extent to
meet the conditions of this particular research.

RESULTS AND DISCUSSION
Children were very interested in the activities, even in the introductory period.

Picturebook readings prompted nonverbal (physical) and verbal responses. Pupils’
verbal responses were mostly in their mother tongue or combined with foreign
language utterances. However, several pupils in the classroom stood out with their
accurate and abundant use of English, which consequently prompted other pupils to
use English as well, even in cases when the teacher used Croatian.

In reference to the Croatian National Curriculum for English Language (2019), the
number of outcomes achieved in the four lessons described above is almost equal across
all the domains (Table 1). All the outcomes set beforehand were successfully achieved,
but at different levels, which is in line with the curriculum.

Domain Educational outcomes Examples from the lessons

Communicative language
competence (Domain A)

A.1.1.
Verbally and nonverbally
responds to words, to short
and simple instructions and
questions.

- pupils reacted to the teacher’s greetings,
responded with greeting phrases they
mentioned in the classroom or which they had
already known
- pupils answered the teacher’s questions
(yes/no questions were usually answered in
English, longer answers expressed mostly in
Croatian)
- pupils connected illustrations and pictures
with the words (e.g. Bingo game)

A.1.2.
Visually recognizes pictures of
simple words.

-pupils read instructions in English and showed
appropriate movements

A.1.3.
Repeats the words and very
short and simple sentences
mimicking the English sound
system.

- students repeated short greeting phrases at
the end and at the beginning of the lessons
- pupils described items (e.g. socks, their new
“friends”)
- pupils repeated the names of the items,
animals, colours while reading the picturebook
together

Table 1 Curriculum outcomes achieved during the lessons
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Domain Educational outcomes Examples from the lessons

Communicative language
competence (Domain A)

A.1.4.
Uses frequent words mimicking
the English sound system.

- greetings (Hi, Hello, Goodbye)
- colours
- animals (cockatoo, chameleon, grasshopper)
- items (ball, banana, sock, rock)
- adjectives (sad, lonely)

Intercultural communication
competence (Domain B)

B.1.1.
Notices intercultural
experiences in a familiar
context, notices the basic facts
and characteristics of the target
culture and other cultures;
notices similarities with her/his
own culture.

- positive attitudes towards the picturebook
- students enjoyed reading the picturebook
and playing games based on the picturebook,
they were happy to participate in different
activities during several English lessons

B.1.2.
Recognizes and mimics the
basic patterns of polite
behaviour in simulated and/or
actual intercultural encounters.

- greetings at the beginning and at the end of
each lesson

B.1.3.
Shows interest in learning
about the target culture.

- pupils were happy to participate in each
activity
- pupils listened carefully while the teacher
was reading the picturebook, participated and
answered the questions about the picturebook
(e.g. The chameleon is sad because nobody
wants to hang out with him.)
- pupils commented on what they saw and
knew (e.g. how chameleons change colours
and what they eat)
- pupils asked additional questions (e.g. Why
does the ball go “pssst” ?; Is this what the snake
sounds?”)

Language learning
autonomy (Domain C)

C.1.1.
Notices and uses the most basic
cognitive language learning
strategies.

- pupils were carefully listening to the teacher
while reading the book
- pupils were repeating the phrases and the
words
- pupils were mimicking the sounds (How does
a cockatoo sound?, What does the fish say?)

C.1.3.
Notices and uses the most basic
social-affective language
learning strategies.

- all pupils had positive attitudes towards
learning the language (even though some of
them were a bit shy, they still participated in
the lessons)
- pupils didn’t have any problems while
working in pairs or in groups (they were
actually happy to work together; even though
the teacher had to explain how to work in
pairs a few times which is normal because
they had just started the first grade)
- pupils were happy to participate in games;
TPR

C.1.4.
Notices and applies the most
basic techniques of creative
expression.

- pupils successfully dramatized certain
situations (e.g. How can a ball jump?, How
does the cockatoo sound?, If banana could talk,
what would it say?)
- pupils were colouring their own happy
chameleon using the previously mentioned
colours

C.1.5.
Notices facts and opinions in
very short frequent simple
phrases and sentences.

- pupils positively reacted to every input they
got during the four English lessons
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Pupils’ responses to the picturebook are described in the following groups of
categories: analytical response, intertextual response, personal response, transparent
response and the performative response (Mourão, 2013, 2015b). Each group is further
divided into categories and exemplified.

THE ANALYTICAL RESPONSE

The analytical response includes five categories: the analysis of narrative meaning
(prediction, describing the plot, describing and making inferences about characters,
recognizing cause and effect, constructing a narrative through discussion); the analysis
of illustration (identifying and labelling, describing actions); the analysis of story
language (savouring verbal text, the graphic feature of the verbal text); the analysis of
the book as object and the analysis of linguistic codes (Mourão, 2013).

ANALYSIS OF NARRATIVE MEANING

Predictions occurred only during the first reading of the picturebook. At the
beginning of reading, several children tried to predict the story according to the cover
(Example 1).

Example 1:
Teacher: …Zašto se slikovnica zove Blue chameleon? [Why is the
picturebook titled Blue chameleon?]
Pupil: Zato jer je plavi. [Because he is blue.]
Teacher: Ovaj ovdje je plavi? OK. Što mislite, što radi ovdje? [This one
here is blue? Ok. What do you think, what is he doing here?]
Pupil: Spava. [Sleeping.]
Teacher: Izgleda ti kao da spava? [He looks like he’s sleeping?] He is
sleeping?
Pupil: Nešto lovi! [He’s hunting something!]

Mourão (2013) claims that predictions based on the cover of the book are the most
common predictions. Later in the reading and throughout the story pupils were trying
to guess the characters according to the chameleon’s shape and colour (Example 2).

Example 2:
Teacher: Pa kome on to kaže? [So to whom is he saying this?]
Pupil: Blue chameleon.
Teacher: Drugom blue chameleonu? [To another blue chameleon?]
Pupil: Drugom žutom chameleonu. [To another yellow chameleon.]
Teacher: Drugom žutom chameleonu? [To another yellow
chameleon?]
Pupil: Možda onom light blue? [Maybe to that light blue one?]

After several re-readings, pupils started describing the plot in order to make sense of
the story. In Example 3, a pupil is describing how the chameleon found a friend. He
assumes that his new friend is the rock on which the chameleon is sitting because the
chameleon is grey, as a rock. His description is based on the visual input (the
illustration) and his understanding is inaccurate.
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Example 3:
Pupil: Bar si je sad napokon našao prĳatelja. [At least he has finally
found a friend.]
Teacher: Misliš da je? A što tu kaže? [You think so? And what is he
saying here?] I give up.
Pupil: Grey rock. Da. [Yes.] I give up znači ja sam, ja odustajem. [I
give up means I am, I give up.]
Teacher: Tako je! A je li našao već prĳatelja? [That’s right. But has he
already found a friend?]
Pupil: Pa da! [Well yes!]
Teacher: Pa gdje je? [So where is he?]
Pupil: Pa rock. [Well, rock.]
Teacher: Aha, ti misliš da je rock njegov prĳatelj? [Aha, you think that
the rock is his friend?]
Pupil: Da, da zato jer sjedi na njemu. I sivi su. [Yes, yes, because he’s
sitting on him. And they are grey.]
Teacher: A rock nĳe pobjegao od njega. [And rock hasn’t run away
from him.]
Pupil: I sivi su. [And they are grey.]

Pupils were eager to learn more about the characters than the picturebook offers in
the visual or the verbal text. In Example 4, the chameleon tries to befriend a spotty ball.
A pupil is interested in the details about the ball:

Example 4:
Pupil: Spotty ball. Jel' to ona mala skakavica? [Is that the bouncy
one?]
Teacher: Možda. Možda je mala, možda je velika. [Perhaps. Perhaps
it‘s small, perhaps it’s big.]
Pupil: Ona za nogomet ili ona – [inaudiable]. [The one for football or
the one -.]
Teacher: Što ti misliš? [What do you think?]
Pupil: Ja mislim da je ona tam onako mala koja se bounce. [I think
that it’s the small one over there that bounces.] Bounce to the sky!

In most of the cases pupils were successful in deciding on the cause and effect in the
story. For example, when the teacher asked why the chameleon was sad, pupils readily
answered in their mother tongue: Because no one wants to mingle with him. Pupils also
eagerly discussed pieces of the narrative between themselves in order to construct it.
They discussed why the chameleon is lonely and sad, what the cockatoo sounds like
(and tried to imitate the sound), why the chameleon is colourful when he is happy, and
so on.

Mourão (2013, p. 104) believes that “analysis of narrative meaning is an essential
part of response to picturebooks”. In our case study, pupils were active in constructing
the meaning and eager to use English as much as they could. In most of the cases, they
used Croatian as a sort of supportive language in combination with English.
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ANALYSIS OF ILLUSTRATION

Pupils’ responses to illustrations were mostly descriptive and in Croatian, as it is
illustrated in Example 1. Pupils were successful in identifying and labelling, probably
because of the vocabulary that was taught before reading the picturebook. However, it
is interesting that the pupils perpetually offered more vocabulary than necessary for
describing or identifying, especially when the topic was colours. In Example 2, a pupil
used the expression light blue to be more precise in naming that particular colour.
During the lessons pupils also mentioned colours that were not part of the initial target
vocabulary (blue, green, yellow, pink). Apart from the light blue colour, they added
purple, white, red, light green, orange, brown and grey. It seems that students wanted
to use English as much as possible and demonstrate their vocabulary knowledge.

ANALYSIS OF STORY LANGUAGE

Pupils often savoured the verbal text by repeating it after the teacher had read it
aloud, which was also reported in Mourão’s study (2013). They enjoyed chanting
greetings (Hi!, Hello!, Howdy!) and phrases (Can I hang out with you?), as well as
colours.

Since parts of the verbal text are written in speech bubbles, pupils recognized them,
but did not pay any special attention to them. From time to time, they would
nonverbally acknowledge that the chameleon is saying something that is written in the
speech bubble.

ANALYSIS OF BOOK AS OBJECT

Due to the time limitations, there were no planned activities focusing on the different
parts of the book (covers, title page, dedication, etc.) or naming the author of the text
and illustrations. Consequently, pupils showed no interest whatsoever in those details.
This observation has once again highlighted the role and importance of teachers
guiding the activities and scaffolding understanding of, in this case, how the book can
be created by someone and for someone (cf. Mourão, 2013).

ANALYSIS OF LINGUISTIC CODES

According to Mourão (2013, p. 107), “analysis of (linguistic) codes constitutes any
response that indicates children are actively considering one or other, or both of the
codes at their disposal: the L1 and the L2. The act of thinking about two codes
demonstrates a developing metalinguistic awareness”. In our study pupils often
demonstrated understanding of English words by immediately translating them into
Croatian (Example 5), or demonstrated their knowledge of English by translating a
Croatian word into English, mostly regarding vocabulary relating to colours.

Example 5.
Pupil: Teacher, teacher! Fish je riba, a fishie je ribica. [Fish is fish, and
fishie is a small fish.]
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THE INTERTEXTUAL RESPONSE

This response signifies connections pupils make between the picturebook and other
texts, regardless of the media of the text (a movie, a television programme, a book, a
chant, a song, a game, etc.) and language code (mother tongue or a foreign
language(s)). As reported by Sipe (2000) and Mourão (2013), children often use the
intertextual response to make sense of the story and to predict and compare elements
of the story.

In this study, pupils did not rely on or make any intertextual references to texts in
Croatian or English. They were focused on the picturebook and its contents.

THE PERSONAL RESPONSE

This category refers to children’s responses to their own personal experience, such as
unelaborated comparisons to personal experience, giving opinions based on personal
references and bringing their understanding of the world into discussion (Mourão
2013).

Pupils often made short comparisons to their personal experience to understand the
story. For example, a pupil, trying to decide on the reason why a sock would not want
to be the chameleon’s friend, quietly commented in English: Socks can’t walk because
they don’t have legs. The pupil in question was in fact deciding that socks are not living
beings by naming its characteristics, and a non-living thing cannot be a friend.

The only recorded instances of pupils giving opinions based on personal preferences
were connections with some of the characters in the book, which is typical, according
to Mourão (2013). Pupils would mimic some of the chameleon’s positions and shapes
or try to sound like a parrot from the picturebook.

As mentioned above, pupils enjoyed discussing the picturebook and they would often
readily bring their understanding of the world into discussions. For example, they
debated the chameleon’s feelings based on his colours that were changing from page to
page. They moved the discussion away from the picturebook and continued on to
colour people’s feelings. This was also prompted by one of the first activities that the
teacher introduced at the beginning of the first lesson. When the teacher asked which
colour was their favourite colour, the pupils were ready to discuss their choices and
often connected their favourite colours with times they felt happy.

THE TRANSPARENT RESPONSE

This response includes “unconstrained responses” to the picturebook and consists of
genuine emotional responses, sound effects and dramatizations, interactions with the
story characters and reliving the experience (Mourão, 2013, p. 110).

The teacher successfully created a safe and relaxed atmosphere in which pupils were
encouraged to enjoy the picturebook in their own way, sharing both verbal and
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nonverbal interpretations or comments. In addition to bountiful and constant sound-
effects throughout the readings, pupils often showed genuine emotional responses and
spontaneously wanted to dramatize certain actions, which was also encouraged by the
teacher. For example, when pupils imitated the way in which some animals move (jump
like a grasshopper), the teacher would support creative thinking by asking them: How
would a snail jump? Such questions were not considered problematic by pupils and they
would gladly explore their own movements and enjoy other pupils’ ideas to try and find
out an answer to that question.

We have recorded no examples of pupils interacting with the story characters. This
could perhaps be explained by the fact that the main character has no success in
interacting with others until the end, when another chameleon starts the
communication with him. Pupils would simply copy the repeated (mis)communications
between the characters and omit interaction.

However, pupils gladly relived the situations from the picturebook, such as greetings
which they would use in every subsequent lesson. They also spontaneously used sock
puppets presented by the teacher in their first lesson and practiced meeting friends,
which continued into the performative response to the picturebook.

THE PERFORMATIVE RESPONSE

As stated by Mourão (2013, p. 111), “the difference between the performative and
the transparent response involves some form of pre-meditation, using the picturebook
as a platform for a personal creative purpose”. The abovementioned example with sock
puppets illustrates how children easily combine knowledge, vocabulary and skills at
their disposal to practise a foreign language creatively. The role of the teacher was to
offer scaffolding, adequate support and freedom of playing with and enjoying the
picturebook. The pupils simply made use of everything at their disposal.

CONCLUSION
The main aim of this study was to explore using picturebooks at the very beginning

of the first grade. The usual preparations regarding choosing a picturebook and lesson
planning were made. The outcomes of the curriculum were included and incorporated
into the planned activities, and achieved easily. By playing the games or participating
in the activities during the four English lessons, children were able to recognize and
imitate basic polite behavioural patterns in simulated and real situations, using short
greeting phrases at the beginning and at the end of each lesson. They also showed
interest in English language and culture by asking various questions about the
vocabulary or illustrations in the book. Pupils’ attitudes towards English and learning
English were extremely positive and they wanted to collaborate with the teacher as
much as possible. It seemed that they took advantage of anything at their disposal to
enjoy and learn English. They managed to acquire new vocabulary and short phrases
through games and planned activities based on the picturebook.
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The pupils responded to the picturebook both verbally and nonverbally. They were
very interested in participating in the story, offered their own interpretations of the
story and were eager to show what they already knew or what they learned during
these English lessons. They repeated words and short and easy phrases and sentences
mimicking the English sound system and used them in conversations during the lessons.
Their responses were often both nonverbal and verbal, and expressed in a combined use
of Croatian and English. The extent of pupils’ responses divided into the analytical,
intertextual, personal, transparent and performative responses proved the successful
use of the picturebook at the beginning of the first grade.

The implications of this case study for teaching English as a foreign language are
numerous. The findings further support claims by Mourão (2015a, 2017) and Narančić
Kovač (1999, 2019) that there are numerous benefits that picturebooks can bring into
a foreign language classroom. As was suggested in this research, authentic picturebooks
can be used successfully from the very first day of English lessons, despite the individual
differences between the pupils.
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Slikovnica za početak: studĳa slučaja

SAŽETAK
Prednosti izvornih književnih tekstova u poučavanju engleskoga kao stranoga jezika

prepoznate su zahvaljujući mnogima, uključujući Mourão (2017) u svjetskom
kontekstu i Narančić Kovač (1999, 2019) s posebnim osvrtom na hrvatski obrazovni
kontekst.

Unatoč tome, mnogi učitelji i dalje ne koriste izvornu slikovnicu u nastavi engleskoga
kao stranoga jezika. Svrha ovoga rada je istražiti može li se izvorna slikovnica koristiti
na samom početku nastave engleskoga jezika u prvome razredu hrvatskih osnovnih
škola. Učenici u toj fazi razvoja imaju slabo ili nikakvo prethodno iskustvo učenja
engleskoga jezika u organiziranom okruženju i njihove su vještine, poput čitanja i
pisanja, čak i na materinskom jeziku, na različitim razinama. Također, suočavaju se s
teškim zadatkom pronalaženja novih prijatelja u novom okruženju i uključivanja u
društvene skupine svojih vršnjaka.

Za potrebe ovoga istraživanja odabrana je slikovnica Blue Chameleon (2010) Emilly
Gravett koja je korištena tijekom prvoga mjeseca nastave u prvome razredu hrvatske
osnovne škole odabranome slučajnim odabirom. Podatci o mogućem prethodnom
iskustvu učenja engleskoga jezika u učenika prikupljeni su upitnikom. Područje
istraživanja obuhvaća četiri sata engleskoga jezika koji će se temeljiti na odabranoj
slikovnici. Tijekom nastavnih sati učiteljica koristi projekte i aktivnosti osmišljene
posebno za odabranu slikovnicu. Ciljevi sata u skladu su s Nacionalnim kurikulumom za
nastavni predmet Engleski jezik (2019) i prošireni u skladu s učeničkim individualnim i
kognitivnim potrebama i interesima. Nastavni satovi su snimani te transkribirani i
analizirani. Zaključci su tumačeni s obzirom na metodologiju dječjeg odgovora na
slikovnicu.

Ključne rĳeči: Blue Chameleon; izvorna slikovnica; odgovor na slikovnicu; poučavanje
engleskoga kao stranoga jezika; prvi razred


