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CO-CONSTRUCTION CURRICULUM OF CROATIAN MILITARY 
EDUCATION USING THE PRINCIPLES OF WAR
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Abstract:Throughout the centuries, military organizations have tried to develop and define 
the principles of war. These principles have never been a universal contract or agreement 
containing prescribed common principles and rules. Each military organization attempts to 
develop its national principles of conducting war based on their military culture, previous 
war experience and history. Military practitioners rarely apply these principles in the same 
way; each situation and operational objective requires emphasis of a particular principle. 
They help us better understand the implementation of each task (including designing the 
curriculum) and give basic guidelines, not formulas or an easy way to achieve the goal, and 
are constantly evolving over time. 

Keywords:  Curriculum planning level; Learning outcomes; School function; Military 
conflicts. 

Introduction
 The word curriculum (Lat.) itself carries multiple meanings: competition, course of 
something, racing, life itself. (Croatian Encyclopedic Dictionary, 2003, p. 199). Etymologically, 
curriculum denotes course or sequence (of a planned and programmed event) that indicates the 
most favorable course of action towards achieving a certain goal. The definition of a curriculum 
can be broad or specific. According to Jackson (1992), the curricular area is ambiguous. 
Numerous theories of curriculum that approach pedagogy from different fields of philosophy, 
psychology and sociology make it difficult to understand its core concept. Poljak points out that 
looking at the history of pedagogy, one can see that the term curriculum appeared at the turn 
of the 17th century and originally meant "(...) the order of learning by years" (Poljak, 1980, p. 
72). In Croatian, the term has a different meaning. Antić (1999, p. 648) states that curriculum is 
"[...] a variedly used term, for which many languages do not have the corresponding equivalent 
so the term is increasingly adopted in its original form (...) and encompasses the precise and 
systematic entirety of the planned education." Many use the word curriculum to mean syllabus 
due to different translations from foreign languages into Croatian and vice versa. One of the 
simple and precise definitions of curriculum "[...] is a streamlined approach to education and 
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a relevantly reliable, precise and optimal way of implementing a flexibly planned process of 
learning, education and acquisition of competences" (Previšić, 2007, p. 20).
 Cumulatively, curriculum is a set of easily measurable performance goals that focus 
on the specific skills or knowledge that students should acquire.  In fact, all that is taught inside 
and outside of school, guided by the institution involves what every learner experiences as a 
result of schooling and creating plans for further activities. In short, "Curriculum is the heart 
of education" (Null, 2011, p. 1).
 To succeed in developing a more modern military education curriculum, it is best 
to use the principles of war as a guide. The principles of war have evolved over time and 
they reflect the way societies waged war and how they planned to fight. Chanakya, Sun Tzu, 
Machiavelli, Napoleon, Clausewitz, and Jomini2, are only a few of the military theoreticians that 
shaped principles that brought a sense of order and simplicity in the apparent chaos of war. The 
principles of war as defined in FM 3-0 provide general guidance for conducting war and peace 
operations at the strategic, operational and tactical level. They are accepted truths that guide 
combat operations. These principles are the foundations of Army doctrine. First published as a 
fundamental principle in the Field Service Regulations of the United States Army in 1923, they 
have endured the test of analyses, experiments, and practice. The principles of war are not a 
checklist and their application is situational. Blindly observing the principles does not guarantee 
military success, but deviating from them can increase the risk of failure. The principles of war 
provide time-tested guidelines for military operations and they serve as a crucial link between 
pure theory and actual application. In short, the principles of war are "(...) the fundamental truths 
guiding combat operations" (FM 3-90, pp. 2-3). Paić, however, points out that the principles 
of war were created on unclear analyses where the principles that were formed in the distant 
past and/or in recent and most recent times are simply adopted. "With small modifications they 
become stable and change-resistant components of theories, studies and rules of war." (Paić, 2000, 
p. 52). The hypothesis of this paper is based on the assumptions of using procedures related to 
the development or evaluation of professional military education curricula. In other words, the 
use of general guidelines for conducting a curriculum-appropriate process is applied. In short, 
under this hypothesis comes the assumption that applying the methods of using the curriculum 
of military schools can get a quality curriculum that meets all the necessary elements.
 With regard to research methods, this paper can be used for a qualitative analysis of 
content and literature respectively (about the curriculum and the principles of war) that include 
elements and insights that can help in the research. The logical methods of analysis will be used 
(curriculum development literature and war proceedings will be analyzed) along with synthesis 
and induction and deduction in data processing, conclusion and the process of writing itself.

2 Sun Tzu (544 - 496 BC) a military strategist and general who served the state of Wu near the end 
of the Spring and Autumn. Chanakya a counselor and adviser to Chandragupta (321– 297 BC), founder 
of the Mauryan empire of northern India. Niccolò Machiavelli (1469 - 1527) Italian Renaissance political 
philosopher and statesman. Napoléon Bonaparte (1769-1821) French general and emperor of the French. 
Carl von Clausewitz (1780 - 1831) Prussian general and military thinker. Henri, baron de Jomini  (1779 
- 1869) French general, military critic, and historian (Britannica Concise Encyclopedia, 2006).
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National documents that influence the military education curriculum in 
the Republic of Croatia
 National documents that determine the Armed Forces mission and purpose are 
the most influential and important documents for developing modern military education 
curriculum. As an example, the Croatian Armed Forces military education curriculum 
is greatly influenced by national policy and legal documents. The most import docu-
ments include:
 - The Constitution of the Republic of Croatia (1990) which promulgates all 
national laws. In the Basic Provisions (Article 7, paragraph 1), the Constitution defines 
the Armed Forces' core mission: "The Croatian Armed Forces protect the sovereignty 
and independence of Croatia and defend its territorial integrity." Paragraphs 10 and 11 
state that the Armed Forces can be used to assist the police and other state bodies, as 
well as assist in fire protection, search and rescue and protection of the rights of the 
Republic of Croatia at sea.
 - The National Security Strategy of the Republic of Croatia (2017) is the overall 
national document on Croatian national security policy and is the starting point for 
other strategic and developmental security documents. The Chapter on Governance 
Development and Strategic Communication in the National Security Strategy states, 
"By introducing deep changes into the education system, the detection and development 
of the potential of young people and the development of their knowledge and skills 
with a particular focus on information, digital and technological literacy, as well as 
alignment with the demands of the labor market, will improve. By targeting Croatian 
youth, the education system and training will foster individuals who are capable of 
developing society and who are adaptive to change. The concept of lifelong education 
will be promoted as a need and model of the educational system". 
 The National Security Strategy of the Republic of Croatia emphasizes that 
education is one of the most important functions in preserving Croatian national identity.
 - The Defense Strategy (2002) is a fundamental conceptual document that 
manages long-term engagement of available defense resources in response to security 
challenges (Law on Defense, Official Gazette, 73/13, 75/15, 27/16). In the Defense 
Strategy, section 5. 1. 1 states, "The Republic of Croatia must continue to maintain 
and develop forces capable of carrying out modern type of joint combat operations in 
defense of its own territory. Military capabilities must meet the criteria of flexibility 
and rapid response."
 - The Long-Term Development Plan for the Croatian Armed Forces 2015-2024 
(2014) clearly defined the concept of military education.  The following criteria identify 
specific guidance:
 a. There must be sequential and continuous training and education that enables 
an individual to perform tasks at a higher degree of responsibility and ensures acquisi-
tion of the optimal level of knowledge for more complex military duties.
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 b. In co-operation with the academic community, the Croatian Defense Acad-
emy has established undergraduate university study programs in accordance with the 
regulations regulating scientific activity and higher education in the Republic of Croatia, 
(i.e. Bologna process).
 c. There must be a quality guarantee validated through evaluation of educational 
programs and institutions, internal evaluation, and external audits performed by the 
Quality Control Department of the Agency for Science and Higher Education.
 d. Ensuring the mobility of diploma and transferability of ECTS (European 
Credit Transfer and Accumulation System) points acquired at various domestic and 
foreign educational institutions. The prerequisites for transferability include the elabora-
tion of the procedures for recognition of higher education qualifications in accordance 
with the Bologna process requirements.
  - The Law on Service in the Croatian Armed Forces (2013) clearly defines the 
role of military education and training and identifies basic concepts:
 "(1) Military education is a time-limited planned process of acquiring theoreti-
cal knowledge and skills in schools and other educational institutions for the purpose 
of training attendees for carrying out appropriate duties in the Armed Forces.
 (2) Military education is a permanent process of acquiring knowledge, skills 
and capabilities of a military person during education, training and other forms of 
professional improvement.
 (3) Military education is an integral part of the professional development of 
military personnel, and is conducted at the Croatian Defense Academy, at the Armed 
Forces Training Centers and in military and civilian institutions in the Republic of 
Croatia and abroad.
 (4) Military training is an organized activity aiming at enabling members of 
the Armed Forces to carry out the assigned tasks."
These national documents articulate the roles and mission of the Croatian Armed Forces. 
In designing the military curriculum concept, one must not neglect the basic mission 
of the Armed Forces - to protect the sovereignty and independence of the Republic of 
Croatia.
 Military education institutions must adapt and adjust their old plans and pro-
grams to new standards, values, goals and competencies. Military education should 
be congruent and compliant with the existing national documents and new guidelines 
for EU and NATO basic officer training (Bi-SC Education and Individual Training 
Directive (E&ITD) 075-007). One critical issue concerns the capacity of the military 
education curriculum to impose professionalism and new values. Although the issue 
has not generated large numbers of professional meetings and discussions, there is a 
growing effort to focus on the most important requirements necessary for a new military 
education curriculum. At the same time, additional program initiatives and perfecting 
the military curriculum is always appropriate.
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Construction of the Croatian Military Education Curriculum
 Learning outcomes should be at the forefront of curriculum planning. Learn-
ing outcomes are generally associated with the professional competencies a person has 
gained through the learning process. The terminology in education and training has not 
yet been fully synchronized, so experts in the field of education use other terms – these 
include goals, tasks, purpose, etc.  This paper uses the term “learning outcomes”. Lit-
erature associated with the learning outcomes contains a number of similar definitions:
 - Learning outcomes are knowledge, skills and competencies that a person 
has acquired through learning and which are proven after learning (Deluka-Tibljaš, 
Karleuša, Štimac Grandić, 2011).
 - Learning outcomes are statements that express what a student needs to know, 
understand and/or should be able to show after completing a certain learning process 
(Kovač, Kolić-Vehovec, 2008).
 - Targeted learning outcomes are statements of expected student knowledge, 
abilities, understanding and/or abilities that the student demonstrates upon completion 
of the learning process (Glossary of Core Terms and Definitions in the Area of Quality 
Assurance in Higher Education, 2007).
 Within the framework of the Key Competencies for a lifelong learning in 
the European Reference Framework (2004), the European Commission defined the 
following: "Key competencies represent a transferable, multifunctional set of knowl-
edge, skills and attitudes necessary for personal fulfillment and development, as well 
as active participation in today's society. They need to be developed by the end of the 
compulsory education or training and should act as the basis for further learning as part 
of lifelong learning." From this, we can see that certain key competencies are needed 
for an individual to be fully developed, to live actively, to be socially included and to 
have employment opportunities. They also comprise what a military school student 
has to learn during schooling, what he/she needs to know and to make, what values he/
she accepts. The military education curriculum has several questions to answer: Why 
is something being taught? What is being taught? How does one learn? Curriculum 
planning should take place at the following levels: State i.e. Ministry level, (national 
curriculum for military education), institution level (military education institution 
curriculum), and course level (subject curriculum). The national military education 
curriculum would include curricula and other common content in different types of 
military education. The military education institution curriculum3  would encompass 
all activities that the institution conducts in order to supplement, reinforce or extend 
the educational process. It consists of teaching methods and activities focusing on the 
competencies and learning outcomes, materials used to improve learning, the learning 
environment, the system of evaluation of educational achievement, and the military 

3  Military institution curriculum is designed in keeping with the Military Training Guidelines 
given by the Chief of General Staff. It is produced every academic year and is valid for two years.
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education institution culture and value system. The subject curriculum consists of all 
the activities that the teacher performs in his teaching process in order for his students 
to achieve the learning outcomes and acquire the necessary competencies. Kelly (2004) 
clearly outlined four types of curriculum: educational curriculum that is fully justified 
and accepted in the educational sense; total curriculum that must cover more than one 
manner of planning and be comprehensive; formal and informal curriculum where 
the former is approved by the appropriate authorities, and the latter is implemented in 
schools without having been approved.
 The curriculum opens up more teaching options for the teacher. "Innovation 
and improvement of teaching cannot rely only on current instructions." (Jurić, 2007, 
p. 256) The person who influences the form of teaching is usually the teacher; he or 
she creates new situations and is ready to adopt contemporary teaching methods and 
innovations. "Military education facilities are not a blind track for those that we do 
not need anywhere else or at all." (Genschel, 2001, p. 18) The military education cur-
riculum should be a mixed type of curriculum as it provides the teacher with choices 
of teaching content to be presented and modernized if he/she so wishes. In this way, 
the lesson content becomes more scientific and brings new useful information. Smerić 
(2002) notes that the complexity of the officers’ professional roles has increased – as 
well as the need for numerous new skills and knowledge required for conducting new 
non-traditional military operations (operations other than war, stabilization operations, 
peace support operations etc.). As a result, the influence of an educated officers’ corps 
on the design of military-related issues is growing.
 With such an approach, the military teacher will reduce the amount of ency-
clopedic content and knowledge that the officers do not need for professional develop-
ment. Sekulić-Majurec (2007) emphasizes that only a flexible curriculum encourages a 
teacher’s motivation to improve and innovate his/her manner of teaching. By creating 
a modern military education curriculum, the transition of staff from the military into 
the civilian environment and vice versa is also achieved. In military schools, higher 
education for defense purposes will be provided, and, in addition to military person-
nel, the institution will educate members of other ministries or state agencies. It will 
be possible to develop partnerships with educational institutions in other countries, 
preferably NATO and European Union members. Together, the institutionalization of 
education for the purposes of defense and security on scientific and higher education 
principles and compliance with the Bologna process standards create the prerequisites 
for compatibility with NATO institutions and programs and make the use of NATO 
and EU resources possible4. 

4  To make it easier to create a network of military researchers, professors, and cadets in addition 
to the EMILYO (military ERASMUS+) initiative, the establishment of the European Military University 
(EMU) was launched. Associated partners share ideas and contacts. They do not receive direct European 
Council grant support for their contribution.
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 Every school, including military institutions, is constantly searching for success-
ful and easily measurable forms of schooling (methods and procedures). Autor (2018) 
notes that military schools must be effective in meeting the needs of all stakeholders, 
from the commander, students and teachers to other military education participants. 
Glasser (1994, p. 13) observed, "(...) the purpose of any organization, state or private, 
is to produce a quality product or to provide a quality service." Military education is 
under the care of the State and officers and NCOs are educated at state expense. "One of 
the major challenges is that of linking civilian and military education - joint education 
and training of civilian and military personnel based on a comprehensive approach" 
(Autor, 2013, p. 139).
 Furthermore, in order to develop a military education curriculum, one must be 
aware of and take into account the school basic functions. The following division (Jurić, 
2007, p. 222) clearly shows the basic functions of school: reproductive, pedagogical 
(educational) and humane.
 The reproductive function of school implies the reproduction of the existing 
contents and forms of society and the preservation of the achieved state and, on that 
basis, the planning of further development and construction of society as a whole. 
Schools achieve this through classification, selection and integration. Classification 
is the training of individuals in the ordinary sense (professional, lingual and social 
competencies). Selection marks permeability in the system of education and the transi-
tion to a higher level depending on the learning outcomes achieved. Integration is the 
inclusion of a person into society based on accepting social heritage (or status).
The pedagogical function of a school is one of the most important because it is used to 
educate students to be independent and mature. It is achieved through two fundamen-
tal concepts: emancipation and maturity. Emancipation means taking care of the full 
potential of personality with the aim of creating the best opportunities and achieving 
autonomy in society. Maturity is the level of balance established between the compe-
tency acquired by a person and societal demands. (See Pedagogical Encyclopedia, 1989).
 The humane function of school. Schools are expected to raise and educate 
students to acquire knowledge, to be hard working and well behaved. School is a realm 
of students and teachers. Each student spends at least eight hours a day at school; he or 
she must spend a certain amount of time on commuting which leaves up to 14 hours 
for family, company, leisure and sports, and cultural and other needs. It is obvious, 
therefore, that the school becomes a socio-cultural environment.
 "Some of the curricular theories are not easy to ‘reconcile’ because they 
are based on opposing philosophical views" (Previšić, 2007, p. 19). Thus, different 
theoretical starting points have different curriculum methodologies. Creating a school 
curriculum requires teamwork and necessitates a number of steps to be taken to make 
planning effective.
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The Principles of War as a Means to Structure the Modern Military 
Curriculum
At the outset of the development of modern military education curriculum, we have 
to conduct an analysis involving all segments and available resources (employers, 
military school students, military teachers, all participants in military education and 
the domicile community). With such an analysis, one should try to:
 - define one’s own values and attitudes
 - construct the school mission statement  
 - create the school vision 
 - define the goals and learning outcomes students need to achieve
 - develop a strategic development plan.
After defining the basic concepts, one can pursue the logical and accepted steps 
necessary for the final definition and acceptance of the school curriculum.
 We must not ignore the fact that the characteristics of military conflicts have 
changed: (1) Conflicts are conducted among people instead around people. (2) The 
governments of states where conflicts break out have no capacity or will to resolve or 
prevent them. We must enable our soldiers to work with such governments, to help them 
create favorable conditions for security and building their own military and civilian 
capabilities. (3) International partnerships are necessary for conducting operations in 
order to avoid conflicts arising from social, economic and cultural conditions. (4) Parties 
in conflict, particularly non-state actors, often act covertly or with the help of neighboring 
countries. They are not bound by internationally recognized norms of behavior and are 
resistant to traditional deterrence. (5) Hybrid threats are becoming more frequent and 
more dynamic, resulting from the combination of conventional, unconventional and 
irregular or terrorist capabilities. (6) Conflicts are more unpredictable. They happen 
suddenly, unexpectedly, spread rapidly, and emerge and develop in unexpected places. 
(7) The speed of disseminating information about conflict through social networks is 
further complicating the nature of modern conflict. (Army Culture and Foreign Language 
Strategy, 2009, pp. 1-2).
 From the US military research regarding Professional Military Education 
(PME), the following conclusions for curriculum development are stressed:
- professional military education must be ready to anticipate current and future 
challenges and adapt to them
- there is an increasing need for additional common and specific topics to be addressed 
in military schools
- lessons learned should be used in professional military education which must not only 
meet the current requirements, but must be flexible regarding future needs
- officers must prepare for joint military operations and this must be part of the 
curriculum
- some officers lack the key competencies needed to perform the task efficiently, so 
military education must address military needs
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-military education must enable officers to make independent decisions and take 
responsibility for their implementation
- the military education curriculum must be subject to change in order to respond to 
future challenges
- military education must improve teaching practices and adopt the more demanding 
standards of contemporary teaching methods (Committee on Armed Services 
Subcommittee on Oversight and Investigations: 2010).
 Young (1998, p. 74) notes that each curriculum has to answer two key 
questions:
 "(...) • How to increase flexibility? - allow participants to make independent 
decisions and combine different types of active learning,
 • How to improve coherence? - the sense of clarity the learners need in order 
to understand what they need to learn and a specific education will lead them."
 When designing a military education curriculum, the peculiarities of military 
schools must be taken into account. Moreover, national armed forces also participate in 
other political or military associations: NATO, the United Nations, the European Union, 
the African Union, etc.5  In order to achieve the competencies necessary for working 
in multinational commands (NATO, EU, UN), a military school curriculum must be 
adapted to the NATO education and training directives. In Figure 1, the stakeholders’ 
requirements and identified shortcomings are addressed first in the curriculum devel-
opment process. We analyze all the data, make the necessary changes to the existing 
curriculum, develop it and implement it. After evaluating and validating that the cur-
riculum is viable and will achieve the learning outcomes, approval is obtained and it 
is ready for implementation in military education institutions. 

5 The Croatian Parliament 2021 approved the deployment of troops in the peacekeeping opera-
tions: the UN KFOR operation in Kosovo, the EU Sea Guardian mission in the Mediterranean, NATO's 
Forward Enhanced Presence in Poland, the Standing NATO Mine Countermeasures Group 2, EU Naval 
Force Somalia Atalanta, and UN peacekeeping operations. 9 
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Figure 1. NATO's Training Approach System (Bi-SC Education and Individual 
Training Directive (E & ITD) 075-007, 2015, p 26)
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 Tyler (1949) points out that when designing a curriculum, one must first 
determine what previous educational experiences, knowledge and skills meet the 
requirements. They must be organized in such a way that they are the easiest to adopt 
and learn. After that, the best ways of evaluating the program are determined in order 
to verify the success of the curriculum through testing and conducting surveys among 
participants about the program and the process of acquiring knowledge. After conduct-
ing an analysis in which clear and precise objectives and learning outcomes are set, 
the process of designing and constructing of military school curricula can begin. The 
purpose of curriculum development is to define the best solution that will enable stu-
dents to achieve certain learning outcomes. At the outset of a curriculum design, one 
must take into account the materials or services needed to support its implementation. 
The implementation of the curriculum in military schools is the most sensitive part of 
the whole process since it is the beginning of its practical use, management, support 
of its activities and conduct of lessons. All the necessary documents that support the 
implementation must be completed and approved by a superior authority. Military 
institutions constantly evaluate and upgrade the curriculum because it is dynamic, 
constantly changing, and revise it to be as effective as possible.
 When designing a curriculum, one must also take into account the four funda-
mental issues that Tyler stated in 1949 and that each curriculum must answer:
 "1. What educational goals does the school strive to achieve?
 2. What educational experiences can help to achieve the educational goals?
 3. How can the recognized educational experiences be effectively organized?
 4. How can it be determined whether the educational goals have been   
 achieved?" (Tyler 1949, p. 1).
 When designing the curriculum of military schools, there is a need to emphasize 
and affirm its peculiarity as a variant of innovativeness. The philosophy of military 
schools and the peculiarities of their curriculum essentially determine their specificity, 
regardless of whether they are clearly expressed or implied. O'Neill (2015) states that 
the philosophy of education is actually a statement agreed on by the curriculum design 
program team on purpose, subjects/disciplines/professional values, required work 
environment, and key approaches to teaching, learning and evaluation of teaching. 
Recognizing the school and defining it through durability, progressiveness, pertinence, 
sustainability and innovativeness is crucial for success. "Contemporary development of 
society and the democratically elected government as factors in defense sector manage-
ment have imposed fundamental changes on the armed forces as regards the approach, 
development, organization, content and character of military education." (Autor, 2014, 
p. 87). The improvement of the quality of military education generally affects all stake-
holders in the military educational process. A school’s success is not only apparent in 
statistics and numbers, but in the satisfaction with the previous achievements.
 Each officer is also a soldier who has to be familiar with the principles of wag-
ing war. All knowledge is useful and if both the above principles and the principles of 
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waging war are respected, it will be easier to structure the military education curriculum. 
It can be concluded from the above that the principles are the proven actions that have 
to be undertaken in order to succeed. "The principles of war have a special value in 
training, analysis of previous campaigns, major operations, battles and actions, and also 
serve as a tool for comparing various courses of action in operational planning." (The 
Croatian Armed Forces Doctrine, 2010, p. 60). The Croatian Armed Forces Doctrine 
outlines and explains the principles that need to be observed in order to succeed in the 
operation or another more complex act or action.
 Principles are guidelines for structuring the curriculum and they cannot sub-
stitute professional understanding, experience and education. One of the definitions of 
the principle is "(...) the basis, the foundation from which all originates, all that is, the 
starting point, the inception, the beginning, the principle" (Anić et al., 2003, p. 779). 
Principles are historically affirmed actions that need to be taken in order to succeed 
and have been revised by specific approaches to finding solutions. They are not just 
a list of actions that need to be unconditionally complied with, but incorporate all the 
features required for success. They are rarely applied in the same way; each situation 
requires focus on a certain principle, depending on the action needed in order to achieve 
a viable goal. They help to better understand the curriculum design and provide basic 
guidelines rather than formulas and ways of achieving the goal more easily. Given the 
above, it is obvious that the purpose of a principle is to direct each action to a clearly 
defined, measurable and achievable goal, which is also the purpose of a curriculum.
 Defining goals is the fundamental principle of war that refers to directing 
operations and activities towards clearly defined and universally understood goals 
that contribute to achieving the desired end state. When designing and structuring the 
curriculum, it is essential to know the planned goals and purpose of education. By set-
ting a goal that is feasible and enables development and measurability of the quality of 
education, the modern military education curriculum will fulfill its purpose. Defining 
learning outcomes that support the goals of education and enable the acquisition of 
necessary competencies is the most important part of curriculum planning.
 Unity of effort refers to the coordination of all activities with the aim of achiev-
ing the maximum joint impact of various factors involved in conducting operations 
and activities. This principle suggests that there must be a curriculum coordinator who 
guides and coordinates the work of all powers and resources involved in curriculum 
development. All stakeholders of military education are involved in curriculum devel-
opment, from students, military teachers, Deanery and the Croatian Defense Academy 
Command to the broader academic community. Through synergy of requirements of 
all stakeholders, we will achieve the set goals of education more easily.
 Support as the principle of war encompasses a logistic and personnel organiza-
tion, that is, the way of implementation of an operational plan or order in which combat 
power is maintained. The design of the modern military curriculum has the support of 
the CDA Command, the General Staff of the Croatian Armed Forces and the Ministry of 
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Defense of the Republic of Croatia. It is also necessary to anticipate and carefully plan 
all the necessary material or other resources that will enable the design. By choosing 
the best people for curriculum design within the entire Ministry of Defense system, it 
is possible to achieve the quality and feasibility of the curriculum.
 Concentration of power is the decisive application of military power, i.e. harmo-
nized use of physical strength and moral, perceptual and doctrinal superiority in order 
to achieve the desired effects at a critical place and time. Curriculum development, as 
a comprehensive and complex task, must include a wide range of experts who can use 
their knowledge and experience.
 Economy of effort is a deliberate use of human and material resources as well 
as time in relation to achieving the set goals. The educational resources of the Armed 
Forces and the State are limited and therefore, attention must be paid to the economy 
of curriculum development. To use the existing structure, it must be available at the 
right time and place.
 Adaptability is the ability to respond to changing situations and new circum-
stances. This principle tells us that the curriculum needs to be adaptable and have the 
ability to change swiftly, responding to new challenges that the military education 
system can face. In other words, it must offer solutions for future challenges.
 Initiative is recognizing and taking the opportunities that arise and solving 
problems in a unique way. Every curriculum must be ready to take advantage of every 
opportunity to improve the existing state of affairs. It has to be able to respond to any 
change in the situation and provide a solution as to how to detect a change of situation 
and how to incorporate it in the teaching documents.
 Sustaining morale Throughout history, as well as in the Homeland War, the 
principle that success often depends more on morale than on material advantage has 
proven to be true. Curriculum design stakeholders need to be highly motivated and 
aware of their values because only a highly motivated person is doing their best to 
accomplish the assigned task.
 Surprise is the principle of war that has the most effective impact on combat 
operations and a powerful psychological effect on the opponent. The curriculum needs 
to be interesting, contemporary and acceptable; it must also give something new and 
acceptable to the entire community.
 Security is formation and maintenance of an operating environment where 
vulnerability to threats and activities of opposing forces is reduced and, at the same 
time, the freedom of action of our forces is maintained. It is necessary to create the 
confidence among all the stakeholders in curriculum design that they will have the 
support of their superiors for all the necessary actions to be carried out; that they know 
what to do and are aware of their competences.
 Simplicity is the principle of war, which, by simple plans and clear orders, 
reduces or eliminates the possibility of misunderstanding or misreading. Every curricu-
lum must be simple, easy to understand and acceptable. It must be understandable not 
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only to the staff who will work on it and implement it, but also to the military schools’ 
students who have to know what is expected of them and which competences they will 
acquire by completing their education.

Conclusion
 Every school, including military institutions, is constantly looking for successful 
and easily measurable ways of education (methods and procedures). Military schools must 
be effective and must meet the needs of all stakeholders, from the commander, the entire 
administration, students, teachers and others involved in the implementation and organization 
of military education. Modern democratic society influences the fundamental changes of the 
armed forces with regard to approach, development, organization, content, and character of 
military education. One of the most important goals of military education is to change and adapt 
the existing curriculum so that military school students not only acquire knowledge that others 
had created, but also learn to think critically, draw sound conclusions and construct their own 
interpretations of the past, the present, and the future. 
 This paper presents and explains the principles of war that need to be observed in 
order to succeed in the operation or some other more complex act or action. We can see that the 
aforementioned principles can also be applied to the military education curriculum because the 
recognition of the school and its need for durability, progressiveness, relevance, sustainability 
and innovation, are decisive for success. Also, the curriculum must include content that supports 
the educational needs of military education, be structured so that it covers all educational 
areas, and it should not be overburdened with unnecessary subjects. The curriculum of military 
education consists of the core content, military history, military science and art and must be 
in keeping with modern techniques and technologies, as well as with academic knowledge. 
Military educational institutions cannot be isolated because they engage with different cultures, 
languages and religions every day. They are not only used to acquire academic knowledge, 
but also take part in shaping the education that will enable the acquisition and development of 
knowledge, skills, attitudes and responsibilities necessary for functioning in the contemporary 
world. Since the curriculum is dynamic and is constantly changing and updating in order to be 
able to complement the existing and build up future officer competencies, there is a constant need 
for its assessment and upgrading. By using the principles of war as a metric of effectiveness, it 
can be determined very easily if a curriculum has fulfilled its purpose.
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