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Abstract 
The aim of this paper is to use a qualitative research approach to investigate how preschool teacher-
mentors and preschool teacher-trainees see important aspects of the mentoring process during 
internships in early and preschool education institutions. The research was conducted on a sample of 
12 preschool teacher-mentors and 16 preschool teacher-trainees in early and preschool education 
institutions who were part-time graduate students of early and preschool education at the Faculty of 
Teacher Education, University of Rijeka, Croatia.  For the purposes of this research, two protocols 
were developed to which the participants responded in writing: protocol for preschool teacher-mentors 
and preschool teacher-trainees. The questions referred to professional development programs, 
support from the institution, expectations, experiences, activities, and satisfaction with the process of 
internships and mentoring, improvement of mentoring and internships in kindergartens, and additional 
comments from trainee preschool teachers and mentors. The qualitative analysis results indicate the 
need to improve mentoring and internships in early and preschool education institutions to achieve the 
basic professional tasks of both mentors and trainees. Cooperation with professional associates and 
the principal of the institutions offers more diverse and innovative topics of professional development 
that correspond to real situations from practice, reduction of administrative work, regular evaluation 
and observation of the mentoring process, modernization of legal regulations related to taking 
professional examinations, which are some of the important tasks arising from the research. The 
professional development of mentors is considered an essential prerequisite for quality assurance of 
the considered process. 

Keywords: preschool teacher-mentors, preschool teacher-trainees, mentoring, internship, professional 
development, institution of early and preschool education. 

1 INTRODUCTION 
Mentoring, as one of the essential forms of professional development, is a very complex process. The 
relationship between mentors and trainees includes applying and transferring expertise and a high 
level of emotional involvement of both participants. It represents a "non-hierarchical, reciprocal 
relationship between mentors and trainees, who work towards specific professional and personal 
outcomes for the trainee" [1]. In other words, it implies a friendly and professional relationship full of 
trust, exchange of knowledge, ideas, experiences, and the strengthening of empathy, self-confidence, 
and independence in the trainee [2]. Accordingly, mentors are expected to possess the following 
qualities: "listening and communication skills, patience, knowledge of organization and industry, ability 
to read and understand others, honest/trustworthy, genuine interest/self-motivation, people-oriented, 
structure/vision, common sense, self-confidence, open to suggestions, willing to share information, 
leadership qualities, allows protégé to learn on own, versatility/flexibility, shows respect for others, 
provides reasonable goals, ability to teach, willingness to give feedback, fairness/objectivity" [3, pp. 
65-66]. Sometimes mentors may experience certain challenges in their work with the trainee, such as 
the trainee's inadequate performance and lack of interest (([4], [5]). In early and preschool education in 
the Republic of Croatia, mentoring is regulated by the [6] Ordinance on the Manner and Conditions for 
Professional Advancement and Promotion into Professional Titles of Educators and Expert Associates 
in Kindergartens (OG 10/97). For the mentor title, the preschool teacher must work in the profession 
for six years and submit all the necessary documentation that shows continuous professional work on 
himself and his competencies. According to Article 3, paragraph 2 of the Ordinance, the preschool 
teacher should achieve success in three elements of evaluation ("1) success in direct educational 
work with preschool children, 2) success in professional-pedagogical work and 3) professional 
development"). The principal, the Preschool Teacher Council, and Ministry personnel provide an 
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assessment based on the achieved elements. The minister determines the advancement of preschool 
teachers to the title of the mentor. 

The internship is the first phase of professional development. It includes developing trainees "for 
independent work, effective application of theoretical concepts in educational practice, acquiring 
professional competencies for working with children and their parents, and increasing self-confidence 
in work" [7, p.11], as well as for continuous work on improving practice through professional 
development. In order for trainees to complete their internship as easily as possible, it is necessary to 
provide them and their mentors with the help and support of other employees of the institution, such 
as principals, professional associates, and other fellow preschool teachers. Mentors expect their 
trainees to be "willing to learn and develop, willing to participate, intelligent and learn quickly, 
ambitious, keen to succeed, able to accept power and risk, loyal, committed, conscientious, able to 
develop alliances, flexible and adaptable, self-aware, well organized, able to accept a challenge, able 
to receive constructive feedback" [8, p.5]. In the system of early and preschool education in the 
Republic of Croatia, each trainee goes through five phases: the first phase includes becoming 
acquainted with the work in the educational phase, while during the second phase, the trainee is 
included in the workgroups and becomes familiarized with other employees of the institution. During 
the third phase, the trainee performs independent educational work and agrees with the mentor on 
implementing activities, and regularly attends professional development programs. In the fourth phase, 
the trainee performs three pilot activities and cooperates with the parents with the internship 
committee's support and supervision (principal, mentor, and professional associate). The last phase 
involves the preparation of the trainee for taking the professional exam, and, during two weeks, the 
trainee is excused from all work obligations in the institution of early and preschool education. During 
all these phases, the trainee regularly consults with the mentor and observes the mentor at work. The 
mentor should direct the trainee to all essential aspects of working with children and parents and 
keeping pedagogical documentation. The Ordinance on the Manner and Conditions for Professional 
Advancement and Promotion into Professional Titles of Educators and Expert Associates in 
Kindergartens (OG 10/97) [6] regulates taking the professional examination in the Republic of Croatia. 
The institution of early and preschool education must register the trainee for the professional 
examination, enclose the necessary documentation. The Commission for the professional examination 
consists of a senior advisor, professor of methodic, professor of the Croatian language, preschool 
teacher-mentor, and the principal of the institution where the professional examination is taken. 

Being professional in one's job implies continuous work on acquiring certain and specific knowledge, 
skills, and abilities that lead to expertise and, consequently, to improve one's own work and the work 
of the institution ([9], [10], [11] and others. More recently, participants have given preference to 
professional development that has transformational potential, i.e., those forms of professional 
development characterized by the active role of participants and cooperation, such as mentoring, 
supervision, learning communities, and projects ([12], [13], [14]), where participants are offered "the 
opportunity to debate, discuss, share experiences, ideas, and information about educational practice, 
which can result in finding solutions to specific problems they encounter in their own practice" [15]. A 
feature of these forms of professional development is the reflection, which is a significant factor in 
professional development and contributes to changing educational practice and its quality. In order for 
a preschool teacher to be successful in his/her educational work, it is necessary that he/she regularly 
improves his/her professional development and that he/she expresses the desire and inner motivation 
as well as interest in working with various stakeholders in early and preschool education (Vizek 
Vidović, 2011). Preschool teachers are key mentors to each preschool teacher-trainee because they 
train them for future work in the profession and play numerous roles, especially the one that includes 
engagement and creation of a partnership with a younger and inexperienced preschool teacher. 

In order to gain insight into a better understanding of the mentoring process in early and preschool 
education institutions, this research aimed to apply a qualitative research approach to examine how 
preschool teachers - mentors and trainees - see important aspects of the mentoring process during 
internships in early and preschool education. This paper focuses on four specific research questions: 
1) How do professional development programs contribute to mentoring and internships? 2) How do 
preschool teacher-mentors and trainees receive support from the institution? 3) How do preschool 
teacher-mentors and trainees view mentoring and internship? and 4) How could mentoring and 
internships in early and preschool education institutions be improved? 
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2 METHODOLOGY 

2.1 Participants 
The research was conducted on a suitable sample of 12 mentor preschool teachers and 16 trainee 
preschool teachers from Rijeka and Zagreb, who were working in early and preschool education 
institutions at the time of the research. Certain participants in the research were students enrolled in 
the part-time graduate study of Early and Preschool Education at the Faculty of Teacher Education, 
University of Rijeka. Those students who were preschool teacher-trainees, whose mentors did not 
study in the specified study program, forwarded the protocols and letters to their preschool teacher-
mentors. The same was done by the students who were in the position of preschool teacher-mentors 
in their institutions. All preschool teacher-mentors were female, with an average age of 41 years, an 
average preschool teaching experience of 17.5 years, and an average mentoring experience of 2.6 
years. On average, each preschool teacher-mentor has mentored two preschool teacher-trainees so 
far. Of the 16 preschool teacher-trainees, 15 were female, while one male preschool teacher-trainee. 
The average age of preschool teacher-trainees was 23 years, with most graduating in 2017 and a 
smaller number in 2016. 

2.2 Instruments 
For the purposes of this research, two protocols were created. One was intended for preschool 
teacher-mentors, while the other was intended for preschool teacher-trainees. The protocols were 
composed of mostly open-ended questions to which the research participants answered in writing. 

The protocol for preschool teacher-mentors and preschool teacher-trainees was created based on the 
Questionnaire on Mentoring Work with Trainee Teachers, authored by [16], and was modified in 
accordance with the topic of the paper and recent literature. The protocol for preschool teacher 
mentors consisted of 15 questions, i.e., two close-ended questions (YES/NO) and 13 open-ended 
questions. The questions sought to find out about professional development programs for preschool 
teacher-mentors, the support that preschool teacher mentors receive from other employees of the 
institution, the mentoring process (what events or people inspired the preschool teachers to become 
preschool teacher mentors; what are the qualities of a good mentor; expectations that preschool 
teacher mentors have from preschool teacher trainees, difficulties and challenges that arise during the 
mentoring of preschool teacher trainees, activities carried out with preschool teacher trainees, advice 
to preschool teacher trainees, satisfaction with the mentoring and work of preschool teacher trainees); 
improving the mentoring process in institutions of early and preschool education and preschool 
teacher-mentors’ recommendations. Protocols for preschool teacher-mentors also contained 
questions on general data (gender, age, years of teaching experience, years of mentoring experience, 
and the number of preschool teacher-trainees they have mentored so far). 

The protocol for preschool teacher trainees consisted of a total of 16 questions, i.e., three close-ended 
questions (YES/NO) and 13 open-ended questions. The questions referred to professional 
development programs for preschool teacher-trainees, support that preschool teacher-trainees receive 
from other employees in the institution, internship (description of internship and satisfaction with 
internship), mentoring process (what are the characteristics of a good mentor; expectations that 
preschool teacher-trainees have from preschool teacher-mentors; satisfaction with the cooperation 
with the preschool teacher-mentor, mastery of professional competencies during the internship), 
improvement of internships in institutions of early and preschool education, and preschool teacher-
trainees’ recommendations. Protocols for preschool teacher-trainees also contained questions on 
general data (gender, age, year of graduation). 

2.3 Procedure and data analysis 
Sixteen protocols for preschool teacher-mentors and 16 protocols for preschool teacher-trainees were 
distributed in May 2018 as part of the course Qualitative Research Methodology to all students who 
held the title preschool teacher-mentor and preschool teacher-trainee. Three protocols for preschool 
teacher-mentors and two protocols for preschool teacher-trainees were also distributed to students of 
the bridge program of Early and Preschool Education. Each research participant, in addition to the 
protocol, received a signed letter. Prior to conducting the research, the kindergarten principal was sent 
a Certificate of research required for the preparation of the final/diploma thesis to ensure the research 
and ethics approval. Sixteen protocols for preschool teacher-mentors and 18 protocols for preschool 
teacher-trainees were returned. Four protocols for preschool teacher-mentors, and two protocols for 
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preschool teacher-trainees were returned empty. The total number of protocols entered for further 
analysis was 28, of which 12 protocols for preschool teacher mentors and 16 protocols for preschool 
teacher trainees. 

Research participants’ responses were coded using the open-coding process described by [17, 
p.166]:  

- “step 1: underlining significant statements, sentences, parts of the text (coding units – original text) 
- step 2: first-order codes (open coding) (keywords – summary) 
- step 3: second-order codes (relevant terms) (dimensions – abstraction) 
- step 4: grouping of second-order codes (categories – classification) 
- step 5: topics, i.e., areas (areas – thematization)” 

This open-coding process was an introduction to creating a systematic network analysis consisting of 
area/topic, category, dimension, and descriptive codes/keywords. Systematic network analysis is "the 
development of an elaborate system of categories to classify qualitative data and retain the essential 
complexity and sophistication of the material being researched" [18, p. 297]. 

3 RESULTS AND DISCUSSION 

3.1 RQ1: How do professional development programs contribute to mentoring 
and internships? 

Preschool teacher-mentors and preschool teacher-trainees observe that professional development 
programs are most often organized in the form of lectures, seminars, workshops, training, meetings, 
and learning communities. The organizers of these professional training are mostly the Education and 
Teacher Training Agency, the kindergarten, professional associates (pedagogues and psychologists), 
principals of institutions of early and preschool education, e-Twinning, various societies, centers, and 
associations. The topics of preschool teacher professional development programs are related to the 
mentoring process and to building a professional and emotional relationship with the preschool 
teacher-trainee (e.g., strengthening mutual cooperation, conducting reflective dialogue). Most 
preschool teacher-mentors point out that the mentioned programs were useful to them in working with 
preschool teacher-trainees because they strengthened their mutual communication and thus created a 
quality foundation for strengthening their relationship. In contrast, some preschool teacher-mentors 
point out that such programs are somewhat useful because they are too general and focus mainly on 
legislation. The preferred topics for future professional development programs, according to preschool 
teacher-mentors, are those that combine theory and practice and are focused on determining the 
preparation and expectations of preschool teacher-mentors and preschool teacher-trainees during the 
internship process. When presenting the mentioned topics, preschool teacher-mentors point out that 
they would benefit from support groups, experience exchanges with other mentors, learning 
communities (OM6). 

Professional development topics for preschool teacher-trainees were related to typical situations from 
practice in institutions of early and preschool education (e.g., gifted children, puppetry) and, to a lesser 
extent, to internships (e.g., taking the state professional exam, professional development map, 
creating a partnership between the preschool teacher mentor and the preschool teacher trainee). Most 
preschool teacher-trainees point out that the mentioned programs and topics of professional 
development were used to expand knowledge and experience, personal and professional 
development, development of competencies, and the possibility of improving their own practice. They 
also provided me with diversity (in the organization, implementation, and questions that arose after the 
training) (…) (OP3). A small number of preschool teacher-trainees state that such professional 
development programs were not useful to them due to the lack of qualified experts and employer 
requirements. As desirable topics for future professional development, preschool teacher-trainees list 
those related to practice (e.g., the inclusion of children with special needs, partnership with parents, 
keeping pedagogical documentation) and topics dealing with the legal framework of internships and 
professional literature required for successful state professional exam completion. 
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3.2 RQ2: How do preschool teacher-mentors and trainees receive support 
from the institution? 

Most preschool teacher-mentors receive support from fellow preschool teachers, the health manager, 
and the professional team in early and preschool education institutions. These staff members support 
preschool teacher-mentors by organizing counseling, joint planning, and teams of reflective 
practitioners to share practical experiences. Furthermore, they express their support so that preschool 
teacher-mentors are provided with new professional literature, consumables, and are regularly sent to 
various training outside the home institution. 

Preschool teacher-trainees point out that they receive the greatest support from their preschool 
teacher-mentors, fellow preschool teachers, principals, and the educational team. They receive the 
least support from the expert team. The institution supports preschool teacher-trainees by providing 
them with assistance and cooperation through joint and open communication, allowing days off work, 
enabling flexibility in organizing working hours and access to professional literature, and allowing them 
to be absent from work due to study obligations at the graduate level studies of Early and Preschool 
Education. Also, the institution regularly sends them to professional training, provides them with 
financial support in the procurement of consumables for the group, and includes them in monthly 
arrangements and Preschool Teacher Councils. 

3.3 RQ3: How do preschool teacher-mentors and trainees view mentoring and 
internship? 

Preschool teacher-mentors state that they acquired their title of mentor thanks to the encouragement 
of fellow mentors and based on their institution's principal and the professional team's proposal and 
decision. Some preschool teacher-mentors state that they were encouraged by financial incentives, 
i.e., some wanted to become mentors themselves because they wanted to transfer their knowledge 
and abundant practical experience to younger preschool teachers. Preschool teacher-mentors believe 
that a good preschool teacher-mentor must have additional competencies and be ready to provide 
help and support. For preschool teacher-mentors, being a good preschool teacher primarily means 
possessing good human qualities and professional, methodical ones. With good human virtues and 
traits, we can build quality relationships with others, and the preschool teacher-mentor - preschool 
teacher-trainee relationship is primarily a partnership based on cooperation, trust, quality, and honest 
communication (OM6). Accordingly, both preschool teacher-mentors and preschool teacher-trainees 
believe that a good preschool teacher-mentor should be empathetic, open, diligent, sensitive, honest, 
patient, organized, (intrinsically) motivated, and curious to work, and full of understanding. He/she 
should also be an excellent practitioner, methodist, and reflective practitioner who will serve the 
preschool teacher-trainees and the institution as a model of a quality preschool teacher. In addition, 
he/she should be ready for cooperation, teamwork, continuous professional development, and lifelong 
learning. By strengthening the above qualities of a good preschool teacher-mentor, the partnership 
with preschool teacher-trainees is strengthened. Successful joint activities can be achieved, such as 
joint agreements, reviews, counseling, and planning of future activities work with children and parents. 
Preschool teacher-trainees are expected to be responsible, honest, open to mutual communication, 
cooperation, and agreements, interested and engaged in working with children, empathetic, flexible, 
and show self-initiative. Also, preschool teacher-trainees expect their preschool teacher-mentors to be 
willing to change their own practices and methods of work, encourage them to be independent in their 
work, create learning situations for them, give constructive criticism of their work, admit their own 
mistakes, and adequately prepare themselves for the professional exam. Preschool teacher-mentors 
point out that they have the most difficulties and challenges in working with preschool teacher-trainees 
at the beginning of the internship, and they consider the greatest difficulties to be insufficient time 
spent with preschool teacher-trainees, lack of interest, and non-involvement of preschool teacher-
trainees in educational work. They are also dissatisfied because they sometimes lack the support of a 
professional team and have a lot of pedagogical documentation that needs to be kept in their daily 
work. Preschool teacher-trainees are most dissatisfied with preschool teacher-mentors' lack of effort 
and their rejection and constant criticism of trainee's work. Furthermore, they are dissatisfied when 
they are provided with minimal support and cooperation with the professional team and the work 
collective, many children and incentives in the group, writing pedagogical documentation, and going to 
an unknown educational group. They also see the problem in the management of the institution, whom 
they consider to be politically appointed and in the awareness that I will not be with my mentor but 
rather alone, “thrown into the fire” (OP9), that is, in the fact that no additional level of education is 
valued (mag.) (…) (OP13).  
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Preschool teacher-trainees describe internships as a very demanding, intense, and often arduous 
period accompanied by challenging and unusual situations in practice. Also, they consider internships 
to be the key to future entry into the profession and independent work (…) (OP3). During the 
internship period, they are most satisfied with the educational work with children, joint work with the 
preschool teacher-mentor, and meeting different employee profiles. Ultimately, the internship period 
and working with a preschool teacher-mentor also contributed to mastering their professional 
competencies because the experience further motivated them to continue working and learning and 
confronted them with the real situation in practice and appropriate response to future situations. One 
preschool teacher-trainee states the following: (…) I became aware that I would not be perfect in all 
situations, but that no one even expected that. I think the most important thing is that I fell in love with 
this profession even more during my internship (OP15). 

3.4 RQ4: How could mentoring and internships in early and preschool 
education institutions be improved? 

Preschool teacher-mentors state that mentoring should be improved by respecting the wishes and 
needs of preschool teacher-trainees so that they are allowed to study. They also state that 
cooperation with the professional team should be better and that the preschool teacher-trainee stays 
with his/her mentor in the same group. They also consider it important to create clear, written 
guidelines for both preschool teacher-trainees and mentors and regularly maintain targeted teams with 
preschool teacher-mentors from other early and preschool education institutions, contributing to 
strengthening their professional mentoring competencies. Preschool teacher-mentors highlight that the 
principals of early and preschool education institutions should change their awareness of mentoring 
and that the Education and Teacher Training Agency should improve and modernize the offer of topics 
and professional development programs that should be oriented towards sharing positive experiences 
from practice to generate new ideas for work in practice. They also point out the preparatory internship 
duration, which they consider to be too long, and suggest shortening it to six or no longer than nine 
months of the total duration. Preschool teacher-trainees agree with the latter, emphasizing that a 
shorter internship should be intended for preschool teachers who have completed a university degree, 
i.e., have completed a graduate study of Early and Preschool Education.  

Preschool teacher-trainees point out that internships should be improved in such a way that there is a 
professional team that would provide help and support in the work and that it is legally stipulated that 
the trainee works with his/her mentor for at least the first three months, and later only to work as a 
replacement when needed (OP16). Furthermore, they consider it important that there are weekly or 
monthly evaluations, clearly defined expectations of preschool teacher-trainees, and a number of 
topics and professional development programs for preschool teacher-trainees. Preschool teacher-
trainees believe that mentoring could be improved so that there are qualified preschool teacher-
mentors who are regularly professionally trained, i.e., that there is a more complex selection of 
preschool teacher-mentors and that regular control of work in early and preschool education 
institutions is carried out. 

4 CONCLUSIONS 
The results of this research reveal that preschool teacher-mentors and preschool teacher-trainees 
show similarities and differences in terms of the aspects of the mentoring process in institutions of 
early and preschool education institutions. Mentoring and internships are inseparable and complex 
processes that equally affect preschool teacher mentors and preschool teacher trainees, but also the 
institution and its work. Given the very nature of such processes in which professional and emotional 
partnerships between preschool teacher-mentors and preschool teacher-trainees inevitably intersect, 
it is considered necessary to provide assistance and support from the professional team and the 
principal of the institution. The results of the conducted qualitative analysis also indicate that the 
organizers of professional development programs should offer more modern and innovative topics and 
programs to realize the transformative potential, such as learning communities and reflective dialogue. 
In addition, the importance of reducing administrative work as well as the total duration of the 
internship was emphasized. Regular assessment and monitoring of the mentoring process and 
modernization of legal regulations related to taking professional examinations are some of the 
important tasks arising from the research of the Croatian context of mentoring and internships. The 
professional development of mentors is considered a key prerequisite for quality assurance of the 
considered process. Finally, it is worth emphasizing the importance of continuous professional 
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development of trainees and mentors, which will contribute to strengthening their professional 
competencies and the quality of internships and mentoring. 

ACKNOWLEDGEMENT 
The publication is supported through the project “Professional development needs, conditions, and 
learning opportunities of student-teachers and in-service teachers” (uniri-pr-drustv-19-13), which is 
supported by the University of Rijeka, Croatia. 

REFERENCES 
[1] J. Mpofu and S. Chimhenga, ''The Importance of Mentoring: Findings from Students Doing Post 

Graduate Diploma in Education at Zimbabwe Open University, Bulawayo Region,'' IOSR Journal 
of Research & Method in Education, vol. 6, no. 3, pp. 27-31, 2016. 

[2] A. Ambrosetti, ''Mentoring and Learning to Teach: What do Pre-service Teachers Expect to Learn 
From Their Mentor Teachers?,'' The International Journal of Learning, vol. 17, no. 9, pp. 117-132, 
2010. 

[3] T. D. Allen and M.L. Poteet, ''Developing Effective Mentoring Relationships: Strategies From the 
Mentor's Viewpoint,'' The Career Development Quarterly, vol. 48, no. 1, pp. 59-73, 1999. 

[4] L. T. Eby and S. E. McManus, ''The Protégé's Role in Negative Mentoring Experience,'' Journal of 
Vocational Behavior, vol. 65, pp. 255-275, 2004. 

[5] L. T. Eby, J. R. Durley, S. C. Evans, and  B. R.  Ragins, ''Mentors’ Perceptions of Negative 
Mentoring Experiences: Scale Development and Nomological Validation,'' Journal of Applied 
Psychology, vol. 93, no. 2, pp. 358–373, 2008. https://doi.org/10.1037/0021-9010.93.2.358 

[6] Narodne novine - Službeni list Republike Hrvatske 10/1997 (Official Gazette - Official Gazette of 
the Republic of Croatia). Retrieved from https://narodne-
novine.nn.hr/clanci/sluzbeni/1997_01_10_152.html   

[7] Z. Gunc, ''Stažiranje – korak do stručnosti,'' Dijete, vrtić, obitelj: Časopis za odgoj i naobrazbu 
predškolske djece namijenjen stručnjacima i roditeljima, vol. 17, no. 64, pp. 11-13, 2011. 

[8] J. McKimm, C. Jollie and M. Hatter, Mentoring: Theory and Practice, Preparedness to Practice 
Project, 2003 (revised 2007). Retrieved from 
http://www.richardswanson.com/textbookresources/wp-content/uploads/2013/08/TBAD-r8-
Mentoring-Theory-and-Practice-J-McKim-et-al-2007.pdf 

[9] S. Tatalović Vorkapić, L. Vujičić, L., and R. Čepić, ''Preschool Teacher Identity,'' in Cases on 
Teacher Identity, Diversity, and Cognition in Higher Education (P. Breen, ed.), pp. 22-60, USA, 
Hershey: IGI Global, 2014. 

[10] R. Čepić, S. Tatalović Vorkapić, and Ž. Šimunić, "Autonomy and readiness for professional 
development: How do preschool teachers perceive them?,"  in EduLearn2018 Proceedings, (L. G. 
Chova, A. López Martinez, and I. Candel. Torres (eds.), pp. 1319-1327). Palma de Mallorca, 
Spain: IATED Academy, 2018.    

[11] R. Čepić, P. Pejić Papak, and  L. Marijan, "Preschool Teachers’ Perceptions of Existing 
Educational Conditions and Opportunities for Participation in Professional Development 
Programs," in EDULEARN20 Proceedings (L. Gómez Chova, A. López Martínez, and I. Candel 
Torres (eds.), vol. 1, pp. 4059–4067,Palma da Mallorca, Spain: IATED Academy, 2020. doi: 
10.21125/edulearn.2020.1093 

[12] S. M. Sheridan, C. P. Edwards, C. A. Marvin, and L. Knoche, ''Professional Development in Early 
Childhood Programs: Process Issues and Research Needs,'' Early Education and Development, 
vol. 20, no. 3, pp. 377-401, 2009. doi: 10.1080/10409280802582795 

[13] K. Pavlić, ''Kontinuirano profesionalno usavršavanje i razvoj vrtićkog kurikuluma,'' Dijete, vrtić, 
obitelj: Časopis za odgoj i naobrazbu predškolske djece namijenjen stručnjacima i roditeljima, vol. 
21, no. 79, pp. 12-13, 2015. 

7072



[14] L. Warren and A. Ramminger, High Quality Early Childhood Professional Development Systems: 
Helping Every Child to be Successful, EASTCONN and Connecticut Office of Early and preschool, 
April 2016. Retrieved from http://ceelo.org/wp-content/uploads/2016/11/PD-Quality-and-PD-
Systems-Paper.pdf 

[15] L. Vujičić i A. Čamber-Tambolaš, ''Professional development of preschool teachers and changing 
the culture of the institution of early education,'' Early Child Development and Care, vol. 187, no. 
10, pp. 1583-1595, 2017. doi: 10.1080/03004430.2017.1317763 

[16] V. Vizek Vidović, ''Profesionalni razvoj učitelja'' in Učitelji i njihovi mentori: uloga mentora u 
profesionalnom razvoju učitelja (Teachers and their mentors: the role of mentors in teacher 
professional development) (V. Vizek Vidović, ed.), pp. 39-95. Zagreb: Institut za društvena 
istraživanja, 2011. 

[17] N. Koller-Trbović and A. Žižak (eds.), Kvalitativni pristup u društvenim znanostima (Qualitative 
approach in social sciences). Zagreb: Edukacijsko-rehabilitacijski fakultet, 2008. 

[18] L. Cohen, L. Manion and K. Morrison, Metode istraživanja u obrazovanju (Research Methods in 
Education, 5th Edition). Jastrebarsko: Naklada Slap, 2007. 

7073




