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PROJECT BASED LEARNING AND THE INTEGRATIVE APPROACH 
TO TEACHING ENGLISH FOR SPECIFIC PURPOSES  

AND COMMUNICATION SKILLS 
 

Jurkovi  Ivana, Badrov Tatjana 
Bjelovar University of Applied Sciences, Bjelovar, Croatia 

 
This paper presents the integrative approach to teaching cross-curricular topics that may 

be adapted to the majority of courses that include interdisciplinary learning outcomes. The 
aforementioned approach has been exemplified by a workshop organized within the courses 
Communication Skills and Technical English, which may serve as a model for the organization 
of similar workshops in other fields, too. This approach involves a combination of synchronous 
and asynchronous teaching and the methodology relies on project-based learning. 

Keywords: communication skills, cross-curricular teaching, design thinking, 
engineering, English for Specific Purposes, project-based learning. 
 

I. Introduction 
Contemporary higher education, especially since the onset of the global COVID-19 

pandemic in spring 2020, has experienced a rapid shift to distance and blended teaching models. 
Higher education institutions have dealt with the aforementioned issue in a number of different 
ways. During the COVID-19 crisis, some institutions implemented online teaching in the 
asynchronous form. Other institutions implemented videoconferencing applications, such as 
Microsoft Teams [1] and Zoom [2], while the combination of synchronous and asynchronous 
teaching methods was introduced at some institutions, too. 

One of the challenges that teachers at Bjelovar University of Applied Sciences have been 
facing is related to the issue of student motivation. At the very beginning of the COVID-19 
pandemic, the students were motivated by the rapid shift to online classes as they were 
significantly different than regular classes before the pandemic. However, after a while, many 
teachers started facing challenges related to maintaining sufficient levels of motivation among 
students, some stating that the lack of real contact with teachers represents the major challenge in 
following the classes. 

It has been evident that teachers, more than ever, have to invest additional efforts in order 
to engage students and motivate them to stay engaged and concentrated despite the changing 
circumstances and occasional shifts between the teaching models. 

One of the benefits of the shift to online teaching is the widespread development of 
numerous applications and online tools that may be implemented in the teaching process to make it 
more sustainable and engaging for the students. This paper presents the teaching methodology used 
within a joint workshop organized in courses Communication Skills and Technical English, as well 
as the implementation of several applications and online platforms that supported the organization 
of the workshop and allowed for a more engaging learning environment. 

At Bjelovar University of Applied Sciences the curriculum of the bachelor study program 
in Computer Science includes courses in Communication Skills and Technical English. One of the 
learning outcomes in the course Communication Skills is oriented toward presentation skills, while 
one of the learning outcomes in the course Technical English focuses on presentation skills in 
English. In the Communication Skills course students are required to prepare and deliver a 
presentation in Croatian, while in Technical English they are required to prepare and deliver a 
presentation on a topic from the area of Computer Science, using appropriate terminology in the 
English language. It is evident that the aforementioned learning outcomes are linked, which opens 
the possibility to implement cross-curricular teaching, which “brings together a number of different 
curriculum topics to structure learning through a common topic” [3]. Furthermore, to make the 
classes even more student-oriented and engaging, the project-based approach (PBL) was 
introduced in these sessions as “a dynamic classroom approach in which students actively explore 
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real-world problems and challenges and acquire a deeper knowledge through cross-curricular 
topics and collaborative learning” [4]. 
 

II. Description of the implemented teaching methodology 
The teaching methodology involved in the workshop to be described in the text to follow 

focuses on project-based learning (PBL), a teaching method in which students learn by actively 
engaging in real-world and personally meaningful projects [5]. A total of 33 students of the 
bachelor study program of Computer Science were engaged in this workshop, forming 11 teams, 
each consisting of three students. Students were assigned to their teams randomly. 

Both the Communications Skills course curriculum, as well as the Technical English course 
curriculum anticipate two teaching sessions for providing students with the basic theory on how to 
present successfully. As both courses were taught online during the winter semester 2020/21, the 
teaching staff decided to organize a cross-curricular workshop that involved a teaching tandem 
consisting of the Communication Skills teacher and the Technical English teacher. As the period 
between the Communication Skills session and the Technical English session amounted to three 
days within the same teaching week, the teachers opted for the PBL method involving a 
combination of synchronous learning via the videoconferencing application Zoom and 
asynchronous learning in small project teams. Thus, the presentation skills workshop involved two 
synchronous sessions with both teachers present and a project assignment carried out in student 
teams asynchronously. 

The objective of the workshop was to provide students with a theoretical framework on 
presentation skills, involving the three phases (preparation of the presentation, delivery of the 
presentation, answering questions). Instead of the traditional lecture method, PBL method was 
make the learning experience more student-oriented and more engaging. Before the first online 
class teachers prepared a selection of relevant sources on presentation skills. 

In the initial online session the students formed 11 project teams, each consisting of three 
Computer Science students. Students were given the instruction to go to Zoom breakout rooms and 
decide who is going to be in charge for which of three assignment topics (preparation of the 
presentation, delivery of the presentation, answering questions). After the teams and the division of 
tasks were fully established, students were asked to work together in breakout rooms and conduct 
research on the topic assigned to them, as well as to prepare notes about the most important tips on 
successful presentation preparation and delivery and answering questions. Teachers visited each 
breakout room and provided students with additional support in the preparation of the notes. At the 
end of the first session students were asked to return to the Zoom main session where they were 
given their project assignment. Each person was asked to create a short, 30-second long animated 
video on the topic assigned to them, using the free version of the Powtoon [6] application and to 
upload it on the following day to the dedicated Google drive file. The language used was English. 

The teachers watched all the videos and provided feedback, asking students to make any 
amendments if necessary and to upload the final version of the video to the Google drive file 
before the second session. In this way 11 project teams made 11 collections of animated videos, 
each collection consisting of three videos (preparation of the presentation, delivery of the 
presentation, answering questions). 

In the second session all the teams showed their collection of videos, before which students 
were asked to pay close attention and make notes, so after all 33 videos were shown, students were 
asked to give constructive feedback. 

After the two workshop sessions teachers made the link to the Google drive file available to 
all students via the distance learning platform Merlin [7], instructing them to use it as a useful 
reminder of the tips on successful presenting that may serve them while preparing for their 
presentations within the two courses. 

At the end of the second session teachers asked students to provide short, qualitative 
feedback regarding the workshop and to explain shortly how useful it had been for them. 
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III. Post-workshop evaluation 
The main aim of the qualitative workshop evaluation was to gain insight into the student 

perspective on the organization of the joint workshop. For this purpose a short Google form was 
prepared and distributed to students during the last session. A total of 33 students participating in 
the workshop were asked to answer the following question in the English language: How useful 
was the joint workshop on presentation skills for you? Please describe the benefits. Is there 
anything that might have been organized differently?  

Before filling in the Google form the students were informed about the aims of the 
evaluation, the fact that it was an anonymous survey and that they have the right to refuse to 
participate in the survey. 

A total of 33 feedbacks were collected. The majority of students expressed a positive 
attitude about the joint workshop and that they would like to have more workshops like this. 
Some of the suggestions about a different organization of the workshop included opinions that 
more time should have been given for the preparation of the Powtoon video and that other 
applications might have been used for preparing the videos, such as TikTok [8]. 

Some of the comments were: 
 

“I really liked making the Powtoon animations, especially recording my voice.” 
 
“It was difficult to create a 30-second video on designing and preparing the presentation because 
it contains many information that should be covered. It would be better to have one longer video or 
more shorter videos on this topic.” 
 
“I had some problems with making the animation, because it was deleted the first time I made it, 
so I was worried I won’t be able to finish it on time. Eventually I did and I think it’s really good! 

” 
Apart from a few comments that mentioned technical issues related to the application and 

the short deadline, the students mostly gave very positive feedback about this teaching approach. 
 

IV. Conclusion  
According to the post-workshop evaluation related to the joint presentation skills 

workshop organized within the courses Communication Skills and Technical English with 
Computer Science students enrolled in both of the aforementioned courses, the cross-curricular 
PBL methodology presented in this paper has proven to be successful and the authors consider 
that it may easily be adapted to other fields. By combining the PBL approach with the cross-
curricular methodology students not only acquire the fundamental learning outcomes more 
quickly and efficiently, but they also develop the ability to work in a team, as well as to deploy 
their design thinking skills and to give constructive feedback to their peers. 
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