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Abstract 
Currently available models of transition imply the creation of opportunities for the child to get to know 
the kindergarten in clearly structured activities created by the adults from the kindergarten, i.e. early 
childhood educators. The expected outcome of such a planned transition should, for each child, occur 
in a time interval between 3 days and 4 weeks (depending on the age of the child) and it concerns 
above all that the child independently participates in the rhythm of kindergarten days - the emphasis is 
on separation from parents. Such models, in addition to flexibility, lack the perspective of the child and 
the family, as well as respect for their experiences and curiosity to get to know the routines and 
relationships by which the family environment creates opportunities for the child to learn. Equally, 
there are no opportunities for peer learning among families on ways in which the child's research and 
learning can be supported. 

The paper will present the introduction of one of the different models of planning the transition from 
family to kindergarten. This model focuses on the experiences of each child gained in the family, 
which relate to the skills that underlie the role of "Kindergarten citizen". "Kindergarten citizen" - a 
resident of the kindergarten community - implies a role and a set of expected behaviors, rights, a 
certain status in the family and the wider community. The transition process itself, the model 
understands as a period during which the family, kindergarten and community are engaged and 
gathered around the well-being of the child, with the aim of supporting the quality of those relations 
that will ensure mastery of the role of kindergarten for every child. 

The model was introduced through training and mentoring, and then piloted in 6 preschool institutions 
in Vojvodina. The trainings were realized for 80 participants. The training combined discussion 
meetings, work on personal values and activities of applying concepts in kindergarten, which aimed to 
practice the elements of the model, but also gradually introducing beliefs and values into the life of the 
kindergarten. This paper will present the experience of one of these preschool institutions. The training 
was attended by three early childhood educators from the nursery, three preschool educators and two 
professional associates. The model was implemented in three preschool facilities in younger 
educational groups (three-year-olds) and nurseries (one-year-olds). As important changes in skills, 
practitioners state: skills of monitoring the child's behavior and writing stories about experience and 
learning, support for peer learning among families with modeling skills of quality relationship with the 
child, analysis of records to raise the quality of educator-family and educator-child relationships. The 
effects are described in the change of kindergarten dynamics - primarily in the involvement of other 
peers and other families in the transition process, family experience and family role in transition, and 
the participation of the child and family in defining the dynamics and activities in kindergarten. 
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1 INTRODUCTION 
Although it is one of the most important and challenging developmental crisis both for children and for 
families in whole, transition to early childhood education and care (ECEC) from family is currently 
underrepresented in regulatory framework of early education in Serbia. Currently available models are 
not obligatory for preschool institutions (but rather advised), nor standardized- no model is proposed in 
regulatory documents. As a result, some families may participate, others don’t, some teachers foster 
parent participation during transition, others do not. Transition goals are focused on adaptation of the 
child- meaning- no longer showing aversive reactions toward separation, and participating in routines, 
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and group learning activities. This is expected to happen for majority of children in, no longer than 4 
weeks period. The older the child is, expected period is shorter ([1], [2], [3]). 

Initiated by preschool and nursery teachers, Kindergarten as a secure base project has been 
proposed 10 years ago, aiming at introducing attachment theory as a framework for developing model 
of transition that will focus on forming strong, quality relations with and around each child as primary 
goal of transition period ([4], [5]). At its early stages, proposed models insisted on flexibility- individual 
approach to each child, as opposed to rigid expectations that each child should “adapt” to preschool in 
the same pace, at the same time. This approach is recognizable in the contemporary transition model, 
i.e. Ecological and dynamic model of transition, within which the role of the child and its needs has the 
central position ([6], [7], [8], [9], [10]). Focus was moved towards forming quality teacher-child relations 
and introducing cooperation with families through joint monitoring of that process ([11]). Quality of 
teacher-child relations was defined in the context of attachment theory ([12], [13]). This relation was 
analyzed as one of the key close relationships from child’s perspective. Therefore, main aim of 
transition process was creating baseline for secure base and safe haven in teacher-child relation. 
Families were recognized as vulnerable if having difficulties in supporting child in newly formed 
teacher-child relations. This may happen due to lack of sensitivity, stress related to transition or other 
factors etc. ([14], [15], [16], [17]). Families were asked to join in monitoring progress in teacher-child 
relations, and at the same time, had guidance from teacher on how to be responsive to child needs. 
This gave excellent results in moving towards more individual approach and changing the meaning of 
transition from “adaptation” to forming key quality relations (teacher-child, teacher-family) ([4], [10], 
[17], [18]). 

With the “Years of ascent” preschool curriculum framework introduced ([19]), further work was done 
towards fully individual experience of transition, respectful of family experiences and current 
organization and roles. Theoretical background of the proposed model was attachment theory, as well 
as ecological perspective and sociocultural theory. The idea of further model development was: 

• To analyze the role that a child takes when entering ECEC (so participating in preschool 
community) 

• To analyze the meaning of family participation (instead of cooperation with family, or family 
informing) - family goals, experiences and context of living taken into account when planning 
transition; forming quality network with and around child – together with family 

• To further develop and apply the meaning of quality teacher- child relation as one of the key 
aims of transition period 

• To introduce the meaning of community engagement and flexible planning of transition period 
(length of transition period up to 6 months prior to entering ECEC, different intensity and forms 
of work with family during transition- ranging from family visits to ECEC playground to home 
visitation), especially in outreach to marginalized and vulnerable families ([18], [20]). 

With this in mind, following key components of the proposed model are introduced: 

1 Child as a kindergarten citizen - a person fully participating in ECEC community-being a part 
(belonging to) kindergarten community-participating in decision making, learning through play 
and exploring with others- peers and adults, co-creating learning experiences, forming close 
relationships with adults and peers in kindergarten. Child is an active participant and co-creator 
of transition process as well, so it is very much important to listen to the child’s voice ([21]). It is 
expected that roles that a child has in family and in kindergarten be fully integrated in a unique 
child identity.  

2 Significant previous experiences- experiences a child has prior to entering ECEC that allow 
him/her to explore being in a relationship with someone, learning with peers and adults, being a 
member of peer community, as well as experiences related to learning through play 
opportunities at home. 

3 Significant others - persons (peers and adults) that will provide guided participation ([22]) for a 
child while mastering the role of kindergarten citizen. Model focuses on these roles: 
o the role of the family and points to necessity of recognizing family strengths and needs to 

support competent nurturing care. Having this in mind, each family is supported to provide 
continuity of child’s experiences in kindergarten and at home; 

o the role of kindergarten community - recognizing routines and rituals that provide 
opportunities for mastering a new role, as well as peers and adults that may provide guided 

2924



participation for a child, allowing him/her to be co-creator of transition and learning 
opportunities from the very start. When analyzing kindergarten community, model also takes 
into account interrelations and shared learning experiences not only among children, but 
among adults and families as well; 

o the role of community a family lives in - neighbors, friends, wider community members such 
as librarian, grocer, baker, bus driver, and others who may offer opportunities for a child to 
analyze, reflect and talk about his/her experience of being a kindergarten citizen. 

Such a perspective on transition allows each child to enter ECEC in the unique way, at his/her own 
pace, with his/her unique experiences taken into account. The model of transition for each family is  
developed with the family once the family has applied for preschool, as a part of intake interview ([23]). 
The model was introduced through trainings and mentoring. Trainings were organized in small groups 
from, no more than 2-3 preschool institutions. Teams from each institution consisted of teachers, 
nursery teachers and other relevant practitioners. The trainings have been realized for 80 participants 
so far. The training combined discussion, work on personal values and activities of applying concepts 
in kindergarten, which aimed to practice the elements of the model, but also gradually introducing 
beliefs and values into the life of the kindergarten. Mentoring was organized in the next phase- 
transfer of knowledge to whole kindergarten community and planning for introducing transition model 
to preschool institution functioning. Further in-depth trainings were available (on home visitation, 
introducing play in parent-child groups and other skill-related issues).  

2 METHODOLOGY 
This paper will present the experience of learning and introducing the model in one of the preschool 
institutions participating in training and further on in piloting the model of transition- “Radost” Novi 
Banovci. This preschool institution is a part of Kindergarten as a secure base project from the start. All 
prior phases of model development were piloted in this institution (among others). 

Participants. The training was attended by three early childhood educators from the nursery, three 
preschool educators and two professional associates. The model was implemented in three preschool 
facilities in younger educational groups (three-year-olds) and nurseries (one-year-olds). Only one of 
the professional associates was member of initial Kindergarten as a secure base project team from 
this institution. Others learned about the concepts through peer learning within institution.  

Verbal informed consent was obtained from all training participants- all were informed that their 
learning process and piloting experiences may be analyzed and published. 

Method for data gathering. Qualitative data collection was a part of training process. Each participant 
wrote “learning stories”- personal diary that allowed them to analyze introduced concepts, as well to 
reflect on their own beliefs and values. A key part of learning story was description of a concept 
through observed and analyzed experience of a child and family participants work with.  

Initial stories focused on the meaning of transition and the concluding stories dealt with observed and 
expected changes, both in individual values, knowledge or beliefs, and kindergarten functioning. 

3 RESULTS 

3.1 Key elements of initial stories: the meaning of transition  
Initial stories dealt with personal experiences of transition. The main result was that no transition 
process was observed prior to training. Focus was almost exclusively on what happens in the 
kindergarten. Child’s prior experiences, capacities of family to support child in exploring kindergarten 
and peer relations were not taken into account.  

Following elements were most frequent in initial stories: 

• teachers feel anxiety when thinking about September since majority of children enrol 
kindergarten on September 1st. During September anxiety turns into stress and perceived 
burnout; 

• “adaptation” is the only activity in September (and only during September), no other activities, 
including learning, play etc. is monitored;  

2925



• all children are expected to “adapt to kindergarten” by the end of September. Those who cannot 
“meet this deadline” are a source of discomfort, frustration for parents and teachers. These 
feelings seem to postpone “adaptation” even more. 

• teachers “wait” until all children are “adapted” to start with expected early education activities- 
play, learning, environment planning, routines etc.    

3.2 Key elements of learning stories during training process 
Learning stories during training process emphasized key questions teachers had, or had reflected on. 
Most of them were related to values, beliefs and provoked the expected change in paradigm 
concerning the meaning of transition. 

Following questions were most frequent in these stories: 

• Who are kindergarten citizens? What does it mean to truly be a kindergarten citizen? Who has 
knowledge and experiences on how to be a kindergarten citizen? What would each of those 
people say about that role and his/her experience? How does the community communicate the 
role of kindergarten citizen? 

• What is the real experience of a child and the family during transition? Whose experience of 
transition is most important? How to integrate and appreciate different perspectives of each 
person participating the transition process?  

• What would it mean if the key process during transition would be building strong relations with 
and around the child? How does one keep focus on relations, build new ones (teacher-child, 
teacher-family, child and family-peers) at the same time as one assesses and supports existing 
ones relevant to transition process and outcome (child-family)?   

3.3 Key elements of concluding stories  
Concluding stories aimed to recognize necessary changes that enable different perspective of 
transition to “come to life”. Results indicate that teachers were able to recognize necessary changes 
within institution. However, no changes in communicating with community and families prior to 
enrolment were described.  

Following elements were most frequent in these stories: 

• Organization - when should families enroll so that teachers would have enough time to meet 
with each of them and plan transition with them?  
Result in this preschool institution: enrolment date was pushed to earlier, in order to leave 
enough time to meet with each family and plan transition for them.  

• Intake meetings with families - when and where to happen, how to make them a part of 
transition process? 
Result in this preschool institution: intake meetings happened during spring and summer. They 
were held in different kindergarten environment, whole families participated. Focus was on 
parent-child play in different settings. Teachers participated and observed quality of parent-child 
relations.  

• The structure of parents-teachers collaboration – How to build up intensity of work with 
families during transition period? 
Result in this preschool institution: additional opportunities for multiple families play dates were 
developed. Teachers participated giving support to interaction among adults and peers. Focus 
was on creating new kindergarten community. In addition joint family learning groups were 
organized - families and teachers explored on how to create stimulating learning environment, 
how to create learning opportunities in everyday routines etc. This enabled building capacities, 
but also allowed families to participate in creating environment and learn about routines in 
kindergarten. 

• The use of initial data – How to use initial data collected about families? 
Result in this preschool institution: all data and stories written by teacher in order to record the 
experiences and observed interactions were made a part of Joint family-kindergarten book. 
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These enabled joint discussion on child’s experiences between parent and teacher, which 
further contributed to building up capacities for responsive, nurturing care. 

• Collaboration with local community – How to involve existing kindergarten community?  
Result in this preschool institution: when the school year officially started on September 1st 
children and families were welcomed by children who have already attended kindergarten. They 
were the ones who guided children through separation and reunion with parents. 

4 CONCLUSIONS 
Even though these research findings confirmed prior study results ([7], [8], [24], [25], [26], [27]), 
introducing transition planning from the perspective of child and family provokes a paradigm change. 
Knowledge and skills are only but one pillar of teachers’ capacities to understand the complexity of 
transition and mastering a new role both, for a child and a family. Majority of recognized processes 
deal with change in values of the child and views on importance of his/her prior experiences and 
quality of current relations with significant others. Among others, the continuous work on 
communicating the role of kindergarten citizen to and with wider community was recognized as one of 
the most important roles of preschool institution, what is recognizable in the contemporary Ecological-
Dynamic transition model ([6]). Therefore, the future studies should be aimed at these specific aspects 
of transition during childhood within the ECEC. 
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