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Abstract: The transfer of emotions through music is immanent to all cultures around the 
world. This musical function can be analyzed through a series of determinants that form a 
music piece – the tone system, tempo, rhythm, dynamics, articulation, and the performer 
who, according to their interpretation, can influence the intensity of the experienced emotion 
or even completely alter the perceived emotion. In addition to emotions, musical preferences 
as personal evaluations of the work are an important aspect of the listener’s musical expe-
rience that is the foundation for the musical intercultural educational work. 
The paper explores the influence of age, gender, and knowledge of a musical passage on the 
experience of emotions and musical preferences. In the research, first and fourth grade 
elementary school students listened to five songs performed by a children’s choir and five 
examples of world music, whereby they had to express their experience based on four 
emotions and their polarities: positive – negative (happy – sad) and active – inactive (excited 
– calm). Together with the emotion experienced, the students determined their degree of 
preference of the musical piece, as well as its familiarity. 
Although vocal musical pieces featured lyrics in different world languages, which evocate 
a specific sound image and meaning separate from the music, the obtained results show that 
the music dominantly caused emotions in students. The results of the research confirmed the 
universality of music in emotional expressiveness and lead to the conclusion that the 
students’ emotional and preferential openness to music surpasses cultural frameworks. 
 
Key words: emotions, interculturalism, musical preferences, world music. 
 
 
INTRODUCTION 

Music, as a unique form of communication, has a strong ability to express emotions 
(Budd, 1985). Numerous studies over the last hundred years have focused on the 
phenomenon of transferring emotions through music and studying how certain 
elements of a piece of music are related to a listener’s emotions. Krumhansl (1997) 
emphasizes that basic emotions (happiness and sadness) are most easily conveyed 
precisely because of changing basic musical determinants; key, tempo, and dyna-
mics. Crowder (1984) concluded that children relate compositions written in major 
to happiness, as opposed to compositions in minor, which they relate to sadness. 
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Kastener and Crowder (1990) conducted further research on folk songs (selected 
because of their simple structure) and concluded that children evaluate songs in 
major, both with and without harmonic accompaniment, using happy faces, while 
for songs in minor, regardless of harmonic accompaniment, they opt for sad faces. 
Gagnon and Peretz (2003) indicate that tempo affects perceived emotion. Faster 
performances are associated with happy or positive emotions, and slower perfor-
mances with sad or negative ones (Juslin, Lindström, 2010). All these findings were 
confirmed in a study conducted by Adachi and Trehub (1998), which examined the 
vocal elements used by children aged 5 to 8 to convey individual feelings. The 
children were supposed to convey the emotion of happiness by singing the song 
Twinkle, Twinkle Little Star in the first performance of the song, and sadness in the 
second performance. The children successfully conveyed the desired emotions by 
varying the tempo, dynamics, and pitch. In the following study, the authors conclu-
ded that children recognize the emotion of happiness and sadness in the presented 
composition performed by a child’s vocal with the same accuracy as adults, but that 
children aged 8 to 10 are more precise than six- and seven-year-olds (Adachi, Tre-
hub, 2000). 
Although most research on the influence of music on the listener’s emotions has 
focused exclusively on Western classical music, research has recently sought to 
answer whether an affective expression can be understood in the music of an un-
known musical tradition. Fritz et al. (2009) concluded there are some universal 
musical elements based on research in which the indigenous Mafa tribe of Africa, 
who had not previously been in contact with Western music, recognized emotions 
of happiness, sadness, and fear in Western music. Adachi et al. (2004) compared 
children’s and adults’ reception of emotions of happiness and sadness experienced 
in children’s performances of Twinkle, Twinkle Little Star. Comparing the impres-
sion of adults and children between the ages of 8 and 10 from Canada and Japan, 
the authors found that both children and adults can successfully detect the emotions 
conveyed by songs sung by Canadian children. They also concluded that children 
from Japan accurately decode emotion, as well as expressive musical elements by 
which children from Canada try to express a certain emotion, regardless of (not) 
knowing the lyrics. 
A review of recent research has revealed an interest in shedding light on the question 
of whether the emotional response to music is universal or depends on the culture. 
Gregory and Varney (1996) researched emotional assessments of musical fragments 
of Western classical music, New Age music, and classical music of India (Hindus-
tani raga music) on a sample of 90 students from the Western European cultural 
milieu and Asia. After comparing the respondents’ answers, they concluded that the 
respondents generally agree when it comes to the choice of emotion conveyed by a 
particular musical piece, but numerous subtle differences in affective responses 
were observed as a result of the rich Indian musical tradition. Laukka et al. (2013) 
researched affective perceptions (11 different emotions and related affective expe-
riences) perceived by listeners from Sweden, India, and Japan, on musical pieces of 
Swedish folk music, Indian classical music, Japanese traditional music, and Wes- 
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tern classical music, performed by twelve professional musicians from four cultu-
res, who performed compositions on a violin and other traditional string instruments 
corresponding to a particular culture. The results of this study showed that the 
intentions of musicians when conveying a particular emotion were recognized by 
the listeners of the same culture and by the listeners of another culture. The listeners 
could discern the emotion of the piece, but the congruity between certain specific 
musical features incorporated by musicians and recognized by the listeners via 
additional affective judgment was nevertheless better interculturally. 
Apart from the emotional aspect, the subjective experience of a piece of music is 
also evident from the aspect of preferences, as the simplest affective reaction, short-
term evaluation, which includes evaluative assessment in the form of like or dislike. 
Musical preference can be observed through a number of influences, which are seen 
through the prism of the social and cultural factors that characterize listeners, as 
well as through the characteristics of the piece of music. According to the Recipro-
cal Model of Musical Response (Hargreaves et al. 2005), the following groups: 
music, listener, and context (situation), bring together numerous factors influencing 
musical preference. The second model, Interactive Theory of Musical Preference 
(LeBlanc, 1982), introduces eight graded levels, a hierarchy of variables that affect 
musical preference, explains the process by which the listener processes auditory 
information. 
Numerous studies have researched and discussed the relationship of the determi-
nants of a musical piece; tempo, dynamics, measure/bar, performers, and other 
musical elements and musical preference (LeBlanc and McCrary, 1983; Sims, 1987; 
Montgomery, 1996). In addition to research focused on the connection between 
preference and elements of musical expression, many studies aimed at researching 
musical preference for certain types of music and genres. Based on a sample of 
Croatian primary and secondary school students, Vidulin-Orbanić (2012) concluded 
that students mostly listen to popular music. While researching the musical prefe-
rence of high school and vocational school students, Škojo (2016) stated that music 
education is an important influence on the formation of musical preference. She 
emphasizes the need and importance of educational activities in the form of well-
designed and organized extracurricular activities that would increase the quality 
preference towards artistic music. Shehan (1985) emphasized the need for musical 
education to increase musical preference towards global music. Based on a study of 
the preference transfer, which included 26 sixth-graders, Shehan (1985) found that 
after five-week education on music and culture in Africa, India, Japan, and Latin 
America, there was a significant increase in students’ preference for the music from 
those areas of the world. Numerous recent studies (Sam Palmić, 2010; Williams 
2016; Škojo, Sesar, 2018) discuss the connection between intercultural music edu-
cation and musical preference. In exploring the relationship between musical traits 
and music familiarity and the preference of music and non-music students towards 
world music from Africa, Asia, and Latin America, Fung (1996) concluded that 
music education and knowledge of music are significant factors in world music 
preference. 
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All the above-mentioned experiences of researchers, but also the current social con-
text in which multiculturalism is more evident than ever before, point to the need 
for more intense consideration of the more significant implementation of intercul-
tural content in the educational process. Since children in primary education are 
most open to adopting the new and unknown, and music is the best medium to 
promote cultural diversity (Southcott, Joseph, 2010), perhaps this is the best time to 
“enable students to travel in distant directions” (Reimer, 2002, 115) and open them 
emotionally to new musical experiences. 
 
RESEARCH OBJECTIVE AND AIMS 

The main objective of this research was to examine the emotional reactions and 
musical preference of elementary school students, as well as the influence of a well-
known musical piece on emotions and student preference towards world music. 
In line with the established objective, the following research aims were singled out: 

1. To examine the emotions experienced and their intensity with respect to 
gender and age. 

2. To examine whether there are differences in preference for the original 
performance of world music with respect to gender and age. 

3. To examine whether there are differences in preference for children’s choir 
performance of world music with respect to gender and age. 

4. To examine the correlation between knowledge of the musical piece and 
students’ preference for world music. 

 
METHODOLOGY 

The research was conducted in Osijek. It included 108 students, i.e. 63 boys and 45 
girls, of first and fourth grade of elementary school, aged 7 and 8 (n=50) and 10 and 
11 (n=58). The research was conducted from 1st June to 12th June 2020. 
A two-part questionnaire was designed for the purposes of this research. The first 
part of the questionnaire was composed of two questions related to the socio-
demographic characteristics of the respondents – age and gender. The second part 
of the questionnaire consisted of 10 musical passages of world music (Table 2). 
Musical passages were presented for 30-40 seconds, i.e. their well-known parts. 
After listening to the passage, the students determined which of the 4 possible 
emotions they experienced: happy, sad, excited, and calm. The students also asses-
sed the degree of the emotion experienced (1=nothing, 2=low, 3=moderate, 4=quite 
a lot, 5=exceptional). By using ✔ or X, students marked whether they were familiar 
with the musical passage from before or not, and by circling one of the two offered 
signs ( ), they expressed their preference for the musical passage. The survey 
was carried out in full compliance with the code of ethics. The students were given 
exact instructions on how the survey will be conducted, and during the process, the 
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class teachers were present to help students find their bearings while each musical 
passage was played. After completing the questionnaire and data collection, the data 
were processed. Basic statistical parameters were calculated, descriptive data were 
presented, and analyses of variance and correlation coefficients were calculated. 
The data was processed using the statistical program IBM SPSS Statistics 20. 
 

Table 1 Musical Pieces in the auditory questionnaire 

World music (original performance) World music (traditional songs 
performed by children’s choir) 

1 Peru; El Cóndor Pasa 6 Italy; Santa Lucia  
2 Norway; Treskarens Vals 7 Roma song; Đelem đelem 
3 Portugal; Fado Portuguȇs 8 Japan; “Believe” 
4 Trinidad and Tobago; Ella Andall Oshun 9 Germany; Die Vögelhochzeit 
5 Mexico; El Jarabe Tapatio 10 Slovakia; Tancij, tancij vykrúcaj 

 
RESEARCH RESULTS AND DISCUSSION 

The emotional aspect of the musical experience 
In examining students and the type of emotions they experienced by reviewing the 
percentages of the type of emotions – happy, sad, excited, and calm, a similar trend 
in experiencing emotions when listening to individual songs can be observed. The 
original performance of Peruvian El Cóndor Pasa both boys and girls similarly 
experienced as a combination of happy, excited, and calm, while the second song, 
Norwegian Treskarens Vals was experienced as one that evokes happiness and 
excitement. Similar assessments of boys and girls were observed in traditional songs 
interpreted by a children’s choir. The Italian Santa Lucia and Roma song Đelem 
đelem were both experienced as sad and calm, while German Die Vögelhochzeit and 
Slovakian Tancij, tancij vykrúcaj as happy and excited. Therefore, it can be 
concluded that boys and girls similarly emotionally experience musical passages 
related to world music in the original performance, as well as traditional songs 
interpreted by the children’s choir (Table 2). 
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Table 2 The type of experienced emotion with regard to gender 

Emotions (%) 
 Boys Girls 

 Happy Sad Excited Calm Happy Sad Excited Calm 
World music (original performance) 

1 22.2 0 28.6 49.2 35.6 0 33.3 31.1 
2 52.4 1.6 44.4 1.6 44.4 0 55.6 0 
3 3.2 41.3 0 55.5 0 40 0 60 
4 57.1 0 39.7 3.2 55.6 0 44.4 0 
5 58.7 0 36.5 4.8 48.9 0 51.1 0 

World music (traditional songs performed by children’s choir) 
1 0 68.3 0 31.7 0 57.8 0 42.2 
2 6.3 47.6 0 44.4 2.2 55.6 0 42.2 
3 46 3.2 3.2 47.6 35.6 13.3 4.4 46.7 
4 69.8 0 27 3.2 68.9 0 28.9 2.2 
5 63.5 0 34.9 1.6 62.2 0 35.6 2.2 

 

The results show that students used their knowledge of musical analysis, skills of 
active listening, and detecting musical and expressive components acquired in Mu-
sic Culture classes. Musical analysis is based on a cognitive approach to listening 
to music where the student is guided through the musical piece, i.e. musical 
components. 
Consistent with auditory analysis, which involved observing the tempo, dynamics, 
mood, and character of the passage, students rated the compositions as those that 
carry happy and excited emotions or sad and calm emotions. This result confirmed 
Scherer’s conclusion (2004) that the universal signs of emotions of happiness and 
sadness are tempo and dynamics. 
Similar findings were also obtained regarding age. First-graders evaluated the Peru-
vian El Cóndor Pasa approximately equally happy, excited, and calm, and fourth-
graders perceived it to be calmer and less happy and excited. Compositions Norway; 
Treskarens Vals, Trinidad and Tobago; Ella Andall Oshun and Mexico; El Jarabe 
Tapatio were equally assessed to evoke happy and exciting emotions. As for tradi-
tional songs interpreted by the children’s choir, the assessments of younger and 
older students follows a similar pattern, so the compositions Italy; Santa Lucia and 
the Roma song; Đelem đelem were perceived as sad and calm, while the compo-
sitions Germany; Die Vögelhohzeit and Slovakia; Tancij, tancij vykrúcaj were 
found to evoke happiness and excitement. The song Japan; “Believe” was assessed 
as happy and calm. 
It can be concluded that regardless of gender and age, the surveyed students expe-
rience similar emotions when listening to world music in the original performance 
and traditional songs interpreted by the children’s choir. This can be taken as 
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evidence of the universality of the type of emotion that music evokes in an indivi-
dual. The results also confirm the findings of Lim and Castro (2011), who stated 
that the recognition of happiness in music is a constant in all age groups and that 
children around the age of ten and eleven reach the same ability as adults in discer-
ning emotions in music (Hunter, Schellenberg, Stalinski, 2011). The results of a 
recent study by Škojo (2020) were also confirmed, stating that there is no age 
difference in the perception of emotions. 
The examination of the intensity of emotions students experienced with regard to 
gender indicates there is no significant difference in the intensity of emotions caused 
by the passages they listened to, i.e. both boys and girls experience emotions of 
equal intensity for original performance and traditional songs interpreted by the 
children’s choir. In contrast to the intensity of experienced emotions with respect to 
gender, one-way analysis of variance examined differences in the intensity of emo-
tions with respect to age and indicated significant differences between students of 
first and fourth grade for almost all musical pieces. In original performances of 
world music, younger students experience emotions more strongly than older stu-
dents, for all passages presented. Significant differences were also found in tradi-
tional songs interpreted by the children’s choir, except for the last one (Slovakia), 
with younger students experiencing emotions more strongly than older students 
(Table 3). The reason for the more intense experience of emotions for the Slovak 
composition can be found in the popularity of Croatian translation, called Pleši, 
pleši, poskoči (Dance, dance, hop). 
 

Table 3 The intensity of experienced emotions with regard to age 

The intensity of emotions 
 1st grade 4th grade 

F DF M SD M SD 
World music (original performance) 

1 Peru; El Cóndor Pasa 3.94 0.998 3.31 0.995 10.723** 1.106 
2 Norway; Treskarens Vals 4.08 1.122 3.41 1.243 8.436** 1.106 
3 Portugal; Fado Portuguȇs 3.52 1.074 2.71 1.092 15.115** 1.106 
4 Trinidad and Tobago; Ella 
Andall Oshun 4.48 1.054 3.98 1.249 4.905* 1.106 

5 Mexico; El Jarabe Tapatio 4.66 0.823 4.09 1.048 9.783** 1.106 
World music (traditional songs performed by children’s choir) 

6 ItalyI Santa Lucia  3.58 1.372 3.09 1.128 4.213* 1.106 
7 Roma song; Đelem đelem 3.96 1.124 2.86 1.249 22.750** 1.106 
8 Japan; „Believe“ 3.82 1.082 3.10 1.087 11.714** 1.106 
9 Germany; Die Vögelhochzeit 4.52 0.839 3.71 1.108 18.008** 1.106 
10 Slovakia; Tancij, tancij vykrúcaj 4.44 0.907 4.36 0.968 0.184 1.106 
** Statistical significance at p ≤ 0.01 
* Statistical significance at p ≤ 0.05 
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The preferential aspect of the musical experience 
The research of differences in preference towards world music (original performan-
ce) did not indicate gender differences, i.e. boys and girls equally liked the passages 
they listened to. Differences in age were shown for the compositions Norway; 
Treskarens Vals and Portugal; Fado Portuguȇs, which were liked more by younger 
in comparison to older students (Table 4). 
 

Table 4 Preference towards world music (original performance) with regard to 
gender and age 

Preference 
 Male Female F DF M SD M SD 

World music (original performance) 
1. Peru; El Cóndor Pasa 0.94 0.246 0.93 0.252 0.004 1.106 
2. Norway; Treskarens Vals 0.76 0.429 0.89 0.318 2.827 1.106 
3. Portugal; Fado Portuguȇs 0.60 0.493 0.58 0.499 0.069 1.106 
4. Trinidad and Tobago; Ella 
Andall Oshun 0.89 0.317 0.84 0.367 0.453 1.106 

5. Mexico; El Jarabe Tapatio 0.98 0.126 1.00 0.000 0.712 1.106 
 

 1st grade 4th grade F DF M SD M SD 
World music (original performance) 

1. Peru; El Cóndor Pasa 0.98 0.141 0.90 0.307 3.117 1.106 
2. Norway; Treskarens Vals 0.92 0.274 0.72 0.451 7.152*

* 1.106 

3. Portugal; Fado Portuguȇs 0.74 0.443 0.47 0.503 8.916*
* 1.106 

4. Trinidad and Tobago; Ella 
Andall Oshun 0.92 0.274 0.83 0.381 2.033 1.106 

5. Mexico; El Jarabe Tapatio 1.00 0.000 0.98 0.131 0.861 1.106 
** Statistical significance at p ≤ 0.01 
 

In contrast to preferences for world music in the original performance, in traditional 
songs performed by children’s choir, there were differences in preferences with 
regard to gender in two pieces: Italy; Santa Lucia and the Roma song; Đelem đelem, 
which were preferred more by girls.  
Age difference was observed in almost all compositions, except for the last one. 
Younger students prefered Italy; Santa Lucia, Roma song; Đelem đelem, Japan; 
“Believe” and Germany; Die Vögelhochzeit more than older students (Table 5). The 
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obtained results are in line with the study of musical preferences by Hargreaves 
(1982) and LeBlanc et al. (1999), who indicated preferential openness and emphasi- 
zed that younger children are more open to different music and that their preferences 
narrow as they enter adolescence. These findings are also consistent with research 
by Hargreaves and Castell (1986), who emphasized openness to unfamiliar music, 
stating that younger children rate unfamiliar music with significantly higher scores 
than older children. 
 

Table 5 Preference towards world music (traditional songs performed by 
children’s choir) regarding gender and age 

 Male Female F DF M SD M SD 
World music (traditional songs performed by children’s choir) 

6. Italy; Santa Lucia  0.51 0.504 0.76 0.435 7.092** 1.106 
7. Roma song; Đelem đelem 0.48 0.503 0.76 0.435 9.039** 1.106 
8. Japan; “Believe” 0.73 0.447 0.71 0.458 0.047 1.106 
9. Germany; Die 
Vögelhochzeit 0.87 0.336 0.93 0.252 1.035 1.106 

10. Slovakia; Tancij, tancij 
vykrúcaj 0.98 0.126 0.98 0.149 0.057 1.106 
       

 1st grade 4th grade F DF M SD M SD 
6. Italy; Santa Lucia  0.82 0.388 0.43 0.500 19.933** 1.106 
7. Roma song; Đelem đelem 0.88 0.328 0.34 0.479 44.345** 1.106 
8. Japan; “Believe” 0.86 0.351 0.60 0.493 9.414** 1.106 
9. Germany; Die 
Vögelhochzeit 1.00 0.000 0.81 0.395 11.485** 1.106 

10. Slovakia; Tancij, tancij 
vykrúcaj 1.00 0.000 0.97 0.184 1.753 1.106 

** Statistical significance at p ≤ 0.01 
 

A significant correlation between musical knowledge and student preferences was 
shown for the three compositions: Italy; Santa Lucia, Roma song; Đelem đelem and 
Germany; Die Vögelhochzeit (Table 6). There is a significant positive correlation 
for these compositions, i.e. if students had been familiar with the composition, they 
liked it better, which is in line with the research of Dobrota and Reić Ercegovac 
(2016), who emphasize that being familiar with a piece of music is an important 
factor in musical preference. 
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Table 6 The correlation between the familiarity and student preference of world 
music 

 S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 
P1 0.14          
P2  0.14         
P3   0.18        
P4    0.15       
P5     -0.04      
P6      0.22*     
P7       0.20*    
P8        0.06   
P9         0.19*  
P10          -0.06 
* Statistical significance at p ≤ 0.05 
P1-P10 – familiarity with the musical piece 
S1-S10 – Preference (liking) 
 

CONCLUSION 

The research results indicate that students can accurately detect the emotions con-
veyed by a musical piece, via the basic characteristics of the piece. It is important 
to point out that research suggests that students focused exclusively on music in 
recognizing emotions even though each musical piece had lyrics in another world 
language, which, separately from the music, carry a specific sound image and 
meaning, but also emotions. This information is a positive starting point for inter-
cultural learning because skilled music pedagogues will be able to successfully 
implement the positive emotional reception of the composition and students’ 
openness to world music in the activities of various intercultural music workshops, 
which will enable students to learn about the overall tradition of a particular culture 
in addition to music; ranging from dance, history, customs, etc. 
The research results also show preferential openness, especially in younger stu-
dents. This points to the need to start intercultural learning as soon as possible, 
already in the first grade of elementary school, when students are most open to the 
new and unknown, but also most motivated to perform the music of other cultures; 
by singing, playing, or acting. 
In line with the findings of the previous research and summarizing the conclusions 
of this research, which indicates the preferential openness of students and emotional 
universality of music, and aware of the fact that the only music education most stu-
dents get is via Music Culture classes, we emphasize the need for greater imple-
mentation of world music. Thus, teaching strategies, methods, and procedures 
would enable students to experientially learn about other cultures, and systemati-
cally expand their musical and cultural horizons. 
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Finally, we emphasize that students will only be able to build their intercultural 
competences from an early age through various teaching contents, with an emphasis 
on active learning methods. This will successfully prepare them for “accepting and 
understanding the other and different regardless of cultural, ethnic, or national 
affiliation” (National Curriculum Framework, 2011, 181). 
 
REFERENCES 

Adachi, M., Trehub, S. E. (1998). Children’s expression of emotion in song. Psychology of 
Music, 26, 133–153. 
Adachi, M., Trehub, S. E. (2000). Decoding the expressive intentions in children’s songs. 
Music Perception, 18, 213–224. 
Adachi, M., Trehub, S. E., Jun-ichi, A. (2004). Perceiving emotion in children’s songs 
across age and culture. Japanese Psychological Research, 46(4), 322-336. 
Budd, M. (1985). Music and the emotions: The philosophical theories. London, UK: Rout-
ledge. 
Crowder, R. G. (1984). Perception of the major/minor distinction: I. Historical and 
theoretical foundations. Psychomusicology, 4, 3–12. 
Dobrota, S., Reić Ercegovac, I. (2016). Music preferences with regard to music education, 
informal influences and familiarity of music amongst young people in Croatia. British 
Journal of Music Education, 33, 1-15. 
Fritz, T, Jentschke, S., Gosselin, N., Sammler, D., Peretz, I., Turner, R., Friederici, A., 
Koelsch, S. (2009). Universal Recognition of Three Basic Emotions in Music. Current 
Biology, 19(7), 573-576.  
Fung, V. C. (1996). Musicians’ and Nonmusicians’ Preferences for World Musics: Relation 
to Musical Characteristics and Familiarity. Journal of Research in Music Education, 44(1), 
60-83. 
Gagnon, L., Peretz, I. (2003). Mode and tempo: Relative contributions to “happy-sad” 
judgements in equitone melodies. Cognition & Emotion, 17, 25–40. 
Gregory, A. H., Varney, N. (1996). Cross-cultural comparisons in the affective response to 
music. Psychology of Music, 24, 47–52. 
Hargreaves, D. J. (1982). The development of aestetic reactions to music. Psychology of 
Music. Special Issue, 51-54. 
Hargreaves, D. J., Castell, K. C. (1986). Development of liking for familiar and unfamiliar 
melodies. Paper presented at the Eleventh International Seminar oft he International Society 
for Music Education. Frankfurt, West Germany. 
Hargreaves, D. J., Miell, D. E., MacDonald, R. A. (2005). How do people communicate 
using music? In Miell, Dorothy E., MacDonald, Raymond A., Hargreaves, David J. (eds.), 
Musical Communication (p. 1–25), Oxford: Oxford University Press.  
Hunter, P. G., Schellenberg, E. G., Stalinski, S. M. (2011). Liking and identifying emotio-
nally expressive music: Age and gender differences, Journal of Experimental Child 
Psychology, 110, 80–93. 
Juslin, P. N., Lindström, E. (2010). Musical expression of emotions: Modelling listeners’ 
judgements of composed and performed features. Music Analysis, 29, 334–364. 



139 

Kastener, M. P., Crowder, R. G. (1990). Perception of the major/minor distinction: IV. 
Emotional connotations in young children. Music Perception, 8, 189-202. 
Krumhansl, C. L. (1997). An exploratory study of musical emotions and psychophysiology. 
Canadian Journal of Experimental Psychology, 51, 336-352. 
Laukka, P., Eerola, T., Thingujam, N. S., Yamasaki, T., Beller, G. (2013). Universal and 
culture-specific factors in the recognition and performance of musical affect expressions. 
Emotion, 13, 434–449. 
LeBlanc, A. (1981). Effects of style, tempo, and performing medium on children’s music 
preference. Journal of Research in Music Education, 29(2), 143-156. 
LeBlanc, A., Jin, Y. C., Stamou, L., McCrary, J. (1999). Effect of age, country, and gender 
on music listening preferences. Bulletin of the Council for Research in Music Education, 
141, 72-76. 
LeBlanc, A. (1982). An interactive theory of music preference. Journal of Music Therapy, 
19(1), 28-45. 
LeBlanc, A., McCrary, J. (1983). Effect of tempo on children’s music preference. Journal 
of Research in Music Education, 31(4), 283-294. 
Lima, C. F., Castro, S. L. (2011). Emotion recognition in music changes across the adult life 
span. Cognition and Emotion, 25(4), 585–598. 
Montgomery, A. P. (1996). Effect of tempo on music preferences of children in elementary 
and middle school, Journal of Research in Music Education, 44(2), 134–146.  
Reimer, B. (2002). World Musics and Music Education. Facing the Issues. Reston, VA: 
MENC. 
Sam Palmić, R. (2010). Native music, a multicultural society and primary education. In: N. 
Kalyoncu, D. Erice and M. Akyuz (eds.). Music and Music Education Within the Context of 
Socio-Cultural Changes (p. 415-424). Proceedings of the 18th EAS congress, 26.–29. april 
2010, Bolu: European Association for Music in Schools, Abant Izzet Baysal University. 
MZO (2011). Nacionalni okvirni kurikulum za predškolski odgoj i opće obrazovanje u 
osnovnoj i srednjoj školi. Zagreb: Ministarstvo znanosti, obrazovanja i športa.  
Scherer, K. R. (2004). Which emotions can be induced by music? What are the underlying 
mechanisms? And how can we measure them? Journal of New Music Research, 33, 239–
251. 
Shehan, P. K. (1985). Transfer of preference from taught to untaught pieces of non-Western 
music genres. Journal of Research in Music Education, 33, 149-158. 
Sims, W. L. (1987). Effect of tempo on music preference of preschool through fourth-grade 
children. In: C. K. Madsen and C. Prickett (eds.), Applications of research in music behavior 
(p. 15-25). Tusacaloosa, AL: University of Alabama Press. 
Southcott, J. Joseph, D. (2010). Engaging, Exploring and Experiencing Multicultural Music 
in Australian Music Teacher Education: The Changing Landscape of Multicultural Music 
Education. Journal of Music Teacher Education, 20(1), 8-26. 
Škojo, T. (2016). Glazbene preferencije učenika kao polazište za realizaciju izvannastavnih 
aktivnosti u strukovnim školama. Život i škola: časopis za teoriju i praksu odgoja i 
obrazovanja, 62(2), 169-186. 
Škojo, T., Sesar, M. (2018). Proširivanjem glazbenih preferencija učenika prema interkul-
turalnom kurikulumu glazbene nastave. In: Petrović, M. (eds.). 20. pedagoški forum scen-
skih umetnosti Tematski zbornik Muzički identiteti (p. 128-142). Beograd: Fakultet muzičke 
umetnosti u Beogradu. 



140 

Škojo, T. (2020). Induciranje emocija kroz glazbu i uloga glazbene poduke. Nova prisutnost: 
časopis za intelektualna i duhovna pitanja, 18(1), 101-113. 
Vidulin-Orbanić, S. (2012). Utjecaj glazbene nastave na (glazbenu) kulturu učenika. In N. 
Hrvatić, A. Klapan (eds.). Pedagogija i kultura. Sv. 1. (p. 419-430). Zagreb: Hrvatsko peda-
gogijsko društvo. 
Williams, M. (2016). Preference for Popular and World Music, Research in Music Educa-
tion, 35(3), 31-37. 
 
  


