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Abstract 

  

In the investigation, on a sample of 242 teachers, from 11 schools, chosen by chance from the whole 

Slovenia (Kozmus 2009), we analyzed different segments of school culture and came to the conclusion that 

the relationship among the teachers and the management are the extremely important factor of the teacher's 

understanding of the school culture and the contentment with the profession, which is easier to establish in 

smaller schools, because the big systems are more formalized.  

We also analyzed the importance placed by the teachers on different teaching strategies to confront 

student's misbehaviour. We came to the conclusion that teachers have inconsistent standpoint towards 

different teaching strategies. On declarative level they emphasize cooperation but in open questions they 

defend discipline. However, the level of teacher's identification and the contentment with the profession are 

further connected with his dealing with students with more discipline or cooperation, which is an important 

statement for the whole democratization of the school field. 
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Introduction 

 

The life and behaviour of the pupils are being influenced by different elements of school organisation, 

which we divided into: the management of school, the school culture and climate and the teacher's direct 

work in the classroom (his guiding of the group, executing the lessons and establishing of the confidential 

relationships). 

  

In the first part we shall describe the importance of favourable school culture and climate and also the 

strategy of teacher's work in the classroom, which we divide into three strategies on the basis of 

classification of some authors and educational paradigms: the strategies of discipline, non-conflict and 

cooperation. 

 

In the second part we shall give attention to the results of the investigation, which was carried out in the 

year 2008, in eleven primary schools, chosen by chance in Slovenia (Kozmus 2009). We were interested in 

the statements of the teachers about the school culture and climate, more exactly, if the assessments of the 

importance of different segments of school culture depend on the teacher's satisfaction with the profession 

and on the size of the school. In the continuation we ascertain if the understanding of the school culture and 
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the satisfaction with the teacher's profession influence the signification, which the teachers give to the 

different strategies of the work with pupils. 

 

The school culture and climate 

 

When a pupil joins a school as an institution, he meets not only the school order, which is relevant for 

everybody, but also with relatively stable activities inside the school relationships, because the system 

cannot stop the intermingling of the personal factors into the educational and teaching work. The rules of 

an institution, which are written and especially those that are not written, show the cultural particularities of 

the institution and also the goals, the convictions and the values, that dominate in it. So the culture and 

climate of the institution can essentially decide about the wellbeing and behaviour of the pupils at school. 

  

The school culture and climate try to explain the behaviour of the individual in the organisation, at school, 

here we describe the culture as something stable, traditional, but the climate is a reflection of culture, the 

individual's personal assessment of the existent culture (Prosser 1999, Bečaj 2000). Both conceptions are 

more and more known as the most important (preventive) factors of the efficient education and teaching. 

 

We should start the construction of an effective culture systematically. We could divide the factors, 

conditional for starting the changes at school into: a) ascertaining the real needs of the teachers, b) co-

operation of all the teachers in discovering and defining the ideas in accordance with the mission of the 

school, c) available capacities for the changes and d) the appropriate management. The teachers and the 

headmasters, who have been striving for the school of quality for some years, described in their talks on the 

international scientific conference: The educational concept of the school on the crossroads of 

contemporariness (Resman and Medveš 2007), how much endeavour, personal endeavour, free time, 

additional work and meetings, conferences and talks are needed for the »quality« to express itself and start 

living. In the same manner, for example, it is necessary to affirm the possibility of including the pupils to 

help establishing the school surroundings; there are many possibilities, if there is a genuine wish to respect 

their opinion. 

  

At the moment many authors describe the condition of the Slovenian public schools as inconsistent (Kroflič 

2003, Devjak 2003, Kovač Šebart, Krek and Vogrinc 2006), where the people in the educational process 

adapted to a pre-dominant culture of non-consistency, or as Resman (2005) asserted, to the 'one class' 

culture. To Rupar (2004) it seems that a basic question of today's school and the teachers is how to 

overcome the old and obtain the new, more efficient models of behaviour, which would suit the new 

demands. We have to be aware, that only with compatible and connected action of most of educational 

factors the schools and the teachers can restore the conditions for efficient educational action, because the 

partial, in-consistent and disconnected educational measures do not add to a wanted picture of educational 

and also the teaching work of the school. 

  

In Slovenia there have been several projects for the elevation of the quality of the schools: The Mirror, A 

Net of the Learning Schools, The Understanding of the Quality in Education and Teaching and the possible 

factors of quality in the nurseries, primary schools and the advanced schools, Modro oko (a Blue Eye) and 

Poki. It was decided by the law that all the primary schools in Slovenia had to make an educational concept 

till the end of August 2009, which would also stimulate the school culture and climate. 

 

 

The teaching strategies 
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In the last years a classification was brought forward in the school area to divide the educational activities 

of the teachers into repressive, permissive and democratic. Let us take for example classifications of some 

authors (Pšunder 2004, p. 138-139), which divide the ways of the teachers' reactions in controlling the 

discipline in the classroom in three processes. These are: a) the process of control, which is based on 

respecting the rules and the consequences, which follow their non-consideration (the approach of the 

teacher, the approach of intensive control), b) therapeutic process, which is based on the approach of 

establishing a relationship and listening (the approach directed towards a pupil, the approach of influence, 

the approach of weak control) and c) the educational and advisory process, which is based  on the approach 

of interaction and searching the mutual solutions (towards a group directed approach, the approach of 

management, the approach of moderate control).  

In the same way Medveš (2007, p. 50-69) divides three paradigms in understanding the educational 

function of the school, on the presumption, that the consequences  of the educational acting cannot be 

mechanically brought out from the educationist's activity, because there is always a surplus in the 

education, wanted or not. In Medveš (ibid.) three directions find a surplus of the education, which is always 

a transformation of the spiritual, in: a) identification with the teacher through the form of teaching – 

educationalism in teaching, where the value is in training pupils on responsible pursuance of school duties, 

catalyst of education is the form of teaching, which is consciously manageable, educational results depend 

on the shape of the teacher’s personality (herbartism, reformists pedagogy), b) experiencing spiritual and 

cultural values – educationalism in contents, the source of values is in spiritual and cultural time picture 

and theirs contents communicativeness, which is revealed by the teacher in the lesson, important is also 

pupil’s own learning and experiencing those contents (cultural pedagogy) and c) school as collective factor 

of socialisation – educationalism in school as institution, where the meaning of the individual is reduced 

(both the teacher and the pupil) and the meaning of the social environment and social relationships is on the 

other side growing, values are a product of the whole culture and clime and in-school relationships, which 

are important collective educational factor, what emphasize the meaning of the socialisation and unplanned 

educational effects (socio-critical pedagogy). 

Regarding Pšunder's processes (2004) and Medveš educational paradigms (2007) we structure teacher's in 

classroom work in three strategies and in the empirical part tested teachers’ opinion, regarding different 

teaching strategies. Discipline strategy focus on maintaining relation to the rules and regulations, 

maintaining and developing duties, negotiation with the consequences when the rules are not followed, on 

discipline and punishment and partly also on impersonal attitude in the relationship toward the pupils. 

Pupils should internalise the rules by observing teacher's example. Discipline strategy can be attached to 

behaviourism and herbartism where the teacher's in class teaching is an education medium; typical is also 

domination of the teacher and intensive control approach. Non-conflict strategy emphasize avoiding 

conflicts, from one side by taking care for well-being of the pupils and on the other side by indulgence to 

the pupils wishes or even indifference and fear of education. Non-conflict strategy can be linked to some 

directions of reformist pedagogy regarding the meaning of teacher's expressiveness, to humanist pedagogy 

and to value oriented pedagogy regarding the role of the pupil in the learning process; hermeneutic self-

development of the moral autonomy and aspiration for building the relationship between the pupil and the 

teacher, where the medium for forming moral self-esteem is distinctively individual self-creation through 

the culture. Non-conflict strategy can be also linked to therapeutic process, which is directed toward the 

pupil, discipline factors are often hidden. We speak about the relations between the teacher and the pupils 

that are relations between the individuals. That cannot be said for the cooperation strategy, where the 

relations on the level of the social institution (school) are important. Cooperation strategy is connected to 

socio-critical pedagogy, where the meaning of the individual teacher and the teaching content is lessened, 

emphasize is on social environment and the sum of all the relationships. Important for the cooperation 
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strategy is the dialog, finding solution in conflict situations by cooperation and also extensive discussion 

with the pupils on the level of the school as social institution. 

 

None of the strategies was labelled as only positive or negative, even though some of them are in the 

general public often exposed only to positive or negative aspect. If the discipline strategy is clearly defined; 

its extreme is to large directive ness and impersonal attitude in hiding behind legal processes, non-conflict 

and cooperation strategies are often blamed to be permissive. We think each strategy has within its own 

borders of extreme, positive characteristics. We are aware of the fact that in practice there is no only one 

correct teaching strategy. If we were thinking that way, we would believe, that the education is reduced to 

only few methods, which if we follow them provide success. By all means teacher who is in the classroom 

faced with conflict situations has more possibilities for the success if he is equipped with range of different 

teaching strategies. Only then he can choose the way according to the situation and his own personality.  

Empirical part 

 

Methodology 

 

In the empirical part we used causal non-experimental method of pedagogical research. Non-standard 

questionnaire was made for the needs of the discussed themes (Kozmus 2009) and was made with the help 

of some already used questionnaires   (Makarovič 1975, Pšunder 2001, Devjak 2003). Collected 

information were analysed by suitable multivariate statistical methods, with statistical programming 

equipment SPSS-XI and EXCEL. In data analysing we used different statistical proceedings: Cronbach 

coefficient alpha, descriptive statistic (frequencies, percent frequencies, means, common means, correlation 

measurement) and interference statistic (parametrical t-test, Anova, hi-quadrate test). Assessed results were 

interpreted on the theoretical basis (Kozmus 2009). 

Basic population and the sample of the teachers 

 

Basic population represents the teachers teaching at the primary schools (nine grades) in Slovenia, which 

were divided in accordance with eight dialectical language groups of Slovenia. From each region 2 schools 

were chosen by chance. In the end of the school year 2007/2008 we got completed questionnaires from 11 

primary schools per mail. 

Picture 1: The positions in research included schools around Slovenia 

 
 

On the picture 1 we can see the positions in research included schools. The sample of the teachers 

represents all the teachers from the chosen school. On the questionnaire answered averagely 22 teachers per 

school.  
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All together voluntarily answered the questionnaire 242 teachers, 213 (88, 0 %) women and 29 (12, 0 %) 

men, from 11 schools. Teachers had from 1 to 37 years of service at the school. Averagely teachers had 16, 

7 years of service at school, standard deviation was 10, 4. From 242 teachers 30 (12, 4 %) teachers were 

teaching at small schools (1-250 pupils), 94 teachers (38, 9 %) at middle size schools (251-500 pupils) and 

118 (48, 8 %) teachers at big schools (above 501 pupils). 

Segments of the school culture 

 

Working order of the school as a non-profit organisation is difficult to explain. Combination of different 

segments and division of the system on levels, subject and actives make difficult to measure its assessments 

(Bečaj 1995, p. 57). Regarding this fact we expect teachers of Slovenian schools to evaluate different 

meaning to different segments, which influence on the perception of the school culture.  

Evaluation scale with 24 different statements about experiencing school culture was four-level model (I 

definitely don’t agree, I don’t agree, I agree, I completely agree). Calculated Cronbach coefficient alpha 

showed moderate reliability of statements on the evaluation scale α = 0, 65. Four combined statements 

represent one explicit segment of the school culture. Calculated Cronbach coefficient alpha of segments of 

the school culture showed good reliability on the evaluation scale α = 0, 76.  

We were interested if exist statistically important differences between meaning evaluation of the segments 

of the school culture? If exist statistically important differences between meaning evaluation of the 

segments of the school culture, regarding teachers contentment with their profession and if the meaning 

evaluation of the segments of the school culture differ, regarding the school size, where teachers are 

teaching?  

Table 1: Statements, combined in six segments of the school culture 

SEGMENTS  Statements Means 

S1 
Way of uttering educative steps for 

unacceptable behaviour. 
T1, T6, T14, T13 2,71 

S2 Understanding between teachers. T11, T7, T2, T5 2,59 

S3 Taking important school decisions. T8, T17, T12, T9 2,82 

S4 

Reactions of the school 

management and colleagues in 

conflict situations with parents. 

T19, T24, T4, T18 3,04 

S5 
Relationship between co-workers 

and headmaster. 
T20, T3, T15, T10 2,77 

S6 Planning teacher’s work. T23, T21, T22, T16 3,13 

 

Based on common means for specific segments we can conclude (table 1) a low evaluation from most of 

the teachers: of the relationships (S2 – Understanding between teachers, S5 - Relationship between co-

workers and headmaster), and also of the area of dealing with pupils’ misbehaviour (S1 - Way of uttering 

educative steps for unacceptable behaviour). This can be a consequence of unfulfilling negotiation between 

the teachers, which influence on building a positive and favourable learning environment.  

Most of the teachers evaluate quite high the segment: S6 –Planning teacher’s work, thinking that they have 

enough freedom in planning their classroom work. Interesting is Makarovič research (1975), where he 
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divided teachers regarding two dimensions: depressiveness – permissiveness and communicativeness – 

uncommunicativeness. He found out repressive teachers evaluating statistical important more often 

comparing with permissive teachers (Sig. = 0, 05) having in their work many possibilities for realising their 

own ideas. He lists three possible explanations (ibid, p. 334): a) repressive teacher doesn’t want to have 

many possibilities for realising his own ideas and so existed possibilities evaluates positively, b) repressive 

teacher his own ideas perceives differently than permissive teacher, ideas from the first are more in 

accordance with existed norms and there is more possibilities to realise them and c) repressive teacher has 

higher social status and can more easily enforce his own ideas. Regarding the results of this research we 

can ask ourselves if Slovenian teachers are oriented more repressively.  

Teachers who are content with their profession differently evaluate the meaning of the segments of the 

school culture than teachers who are discontent with their profession 

We measured teacher's contentment with the profession with the possible anew decision for being a 

teacher. Possible answers were: yes, I don’t know and no. Majority, 182 teachers out of 242 (75, 2 %), 

mark positive answer, 56 (23, 1 %) said they do not know if they will again decide for the teaching 

profession and 4 (1, 7 %) would, if possible, decide for another profession. For the data processing we 

combine teachers who weren’t sure if they will again decide for the teaching profession and those who 

would, if possible, not decide again for the teaching profession, because in open question they accustom 

similar or even the same reasons. In continuation we compare meaning evaluations for the segments of the 

school culture between the teachers who are content with their profession (n = 182, 75, 2 %) and teachers 

who are not content with their profession (n = 60, 24, 8 %). 

 

Table 2: Meaning evaluation of the segments of the school culture, regarding teacher’s contentment with a 

profession  

 

SEGMENTS 

PROFESSION 

t-test Sig. content discontent 

N = 182 N = 60 

S1 Way of uttering educative steps for unacceptable 

behaviour. 
2,73 2,69 0,65 0,42 

S2 Understanding between teachers. 2,63 2,46 5,94 0,02 

S3 Taking important school decisions. 2,84 2,75 1,58 0,21 

S4 Reactions of the school management and 

colleagues in conflict situations with parents. 
3,09 2,88 12,37 0,00 

S5 Relationship between co-workers and headmaster. 2,82 2,62 7,40 0,01 

S6 Planning teacher’s work. 3,15 3,07 2,38 0,12 

From the Table 2 we can conclude that all the common means meaning evaluation of the segments of 

school culture is higher by teachers, who are content with their profession comparatively with teachers who 

are discontent with their profession.  

T-test for pair comparison shows statistically important differences in meaning evaluation of the segments 

(of the school culture) between the teachers who are content with their profession and those who are not, in 

segments: S2 – Understanding between teachers (Sig. = 0, 02), S4 - Reactions of the management and 
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colleagues in conflict situations with parents (Sig. = 0, 00) and S5 - Relationship between co-workers and 

headmaster (Sig. = 0, 01).  

All the segments where exist statistically important difference between the groups of teachers, who are 

content with their profession and those who are not, are related to the relationships: between teachers, the 

colleagues and school management and also the relationship with parents in conflict situations. This shows 

the fact that the relationships are really the key factor of the school culture, because teachers who are 

content with their profession evaluate fundamentally higher the meaning of the relationships in comparison 

with teachers who are discontent with their profession. 

Teachers who are teaching at smaller schools differently evaluate the meaning of the segments of the 

school culture than teachers who are teaching at bigger schools. 

Schools were divided on small (up to 250 pupils), middle size (251 - 500 pupils) and big schools (above 

501 pupils). We have got answers from 30 teachers from small schools, 94 teachers from middle size 

schools and 118 teachers from big schools.  

Table 3: Meaning evaluation of the segments of the school culture, regarding school size 

 
SEGMENTS 

SCHOOL SIZE 
Anova Sig. 

little middle big 

S1 
Way of uttering educative steps for unacceptable 

behaviour. 
2,69 2,71 2,74 0,40 0,67 

S2 Understanding between teachers. 2,83 2,61 2,51 6,21 0,00 

S3 Taking important school decisions. 2,90 2,75 2,85 1,89 0,15 

S4 
Reactions of the school management and 

colleagues in conflict situations with parents. 
3,07 3,05 3,03 0,15 0,86 

S5 Relationship between co-workers and headmaster. 3,00 2,80 2,68 6,07 0,00 

S6 Planning teacher’s work. 3,13 3,11 3,14 0,16 0,85 

In table 3 are shown differences between the common means evaluation of the segments of the school 

culture, regarding the school size. 

Variance homogeneity test didn’t show the statistically importance so we made Anova test, which showed 

statistically important differences between meaning evaluation of the segments of the school culture, 

regarding the school size, in the segment: S2 - Understanding between teachers (Sig. = 0,00) and in the 

segment: S5 -  Relationship between co-workers and headmaster (Sig. = 0,00). Both are uppermost 

evaluated by teachers teaching at small schools, a bit less teachers teaching at middle size schools and the 

less teachers teaching at big schools. Tukey Post hoc test further showed statistically important differences 

between the teachers teaching at small and big schools in segments S2 and S5, namely teachers teaching at 

small schools evaluated the segments S2 - Understanding between teachers and S5 -  Relationship between 

co-workers and headmaster statistically important higher than teachers teaching at big schools.  

In a research are statistically important the differences in meaning evaluation of the segments of the school 

culture in segments: S2 and S5, which defines understanding between teachers and relationships between 

co-workers and headmaster. From this we can conclude, that teacher’s perception of the school culture is 

highly influenced by relationships between teachers, co-workers and headmaster. Especially understanding 

between teachers and the relationship between co-workers and headmaster did teachers, teaching at smaller 

schools evaluate statistically important higher than teachers teaching at bigger schools. 
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Received results are in accordance with some elderly research (Duke 1989, p. 33), which also discover 

smaller schools more capable of establish positive school culture and climate, saturated with care for the 

individuals, which actualise democratically accepted and clearly introduced rules, because they can have 

less formal regulations and more flexible approach.  

Teachers opinion about different teaching strategies 

 

In the research we didn’t examine attendance of different teaching strategies; we were interested in the 

meaning teachers are attributing to different teaching strategies and if there are statistically important 

differences between the meaning evaluations of different teaching strategies. We were also interested if the 

meaning evaluations of teaching strategies differ between the teachers regarding contentment with the 

profession and school size. 

Evaluation scale with 15 different statements about different teaching strategies was four-level model (I 

definitely don’t agree, I don’t agree, I agree, I completely agree). Five combined statements represent three 

different strategies. Calculated Cronbach coefficient alpha showed moderate reliability of statements on the 

evaluation scale α = 0, 64 and also moderate reliability of teaching strategies on the evaluation scale α = 0, 

63. 

Calculated common means evaluation showed differences in the meaning evaluation of the teaching 

strategies (Table 4). 

Table 4: Statements, combined in three strategies 

STRATEGIES Statements Means 

Discipline  T1, T7, T9, T11, T15  3,125 

Non-conflict T2, T3, T6, T10, T14 2,88 

Cooperation T4, T5, T8, T12, T13 3,129 

Most teachers evaluate lowest the statements, which describe: Non-conflict strategy (2, 88), on the other 

side attribute almost the same meaning to: Discipline strategy (3, 13) and: Cooperation strategy (3, 13). It 

looks as the teachers, if they have more possibilities, recognize the answers, which are theoretically and 

professionally correct and desired, because most of the answers were in accordance with expectations.  

Non-conflict strategy most teachers attribute the lowest meaning as well, because it is understood as most 

polarised, in the sense of high lightening the contact between the teacher and the pupil, care, 

compassion, whole-heartedness on one side and permissiveness on the other. It would be 

interesting to see the results if we would have made the research of both poles separately. 

 

We also recognize the difference between the teachers opinion, when they say the most important strategy 

is cooperation, and their in classroom behaviour, which is recognised from answers on open questions 

(about the suggestions for quality of the education system) (Kozmus 2009, p. 208), and is oriented toward 

directive ness, we could say toward the wish for apostolic authority (Kroflič 1997). Teachers in above 

mentioned answers on open questions emphasize more strict rules, consistency in adherence to the rules 

and course in their violation and wish for more competences regarding disciplinary measures.   

Teachers who are content with their profession differently evaluate the meaning of the strategies than 

teachers who are discontented with their profession 
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From 242 teachers, 182 teachers (75, 2 %) are content with their profession (if possible they would again 

decide for being teachers), 60 teachers (24, 8 %) are discontented with their profession (56 or 23,1 % do 

not know if they would again decide for this profession, 4 or 1,7 % would, if possible, not decide for being 

teachers again). 

Table 5: Meaning evaluation of the strategies, regarding contentment with the profession 

STRATEGIES 
TEACHING PROFESSION 

t-test Sig. 
content discontent 

Discipline 3,14 3,09 0,99 0,32 

Non-conflict 2,90 2,85 1,29 0,26 

Cooperation 3,15 3,07 2,28 0,13 

The Table 5 shows that most of the teachers, who are content with their profession, evaluate all the 

teaching strategies higher if we compare them with the teachers, who are discontent with their profession.  

T-test for pair comparison didn’t show statistically important differences in meaning evaluation of the 

teaching strategies between teachers who are content or those who are discontent with their profession, so 

from the sample we cannot generalise on the whole group of the teachers.  

Teachers who are teaching at smaller schools differently evaluate the meaning of the strategies than 

teachers, who are teaching at bigger schools 

 

From 242 teachers answering the questionnaire 30 teachers (12, 4 %) were teaching at small schools (1-250 

pupils), 94 teachers (38, 9 %) were teaching at middle size schools (251-500 pupils), and 118 teachers (48, 

8 %) were teaching at big schools (above 501 pupils).  

We supposed there would be the differences in meaning evaluation of the strategies, regarding school size.  

Table 6: Meaning evaluation of the strategies, regarding the school size 

STRATEGIES 
SCHOOL SIZE 

Levene Sig. Welch Sig. Anova  Sig. 
little middle big 

Discipline 3,08 3,05 3,19 0,96 0,38 / / 4,62 0,01 

Non-conflict 3,01 2,83 2,90 3,87 0,02 5,93 0,00 / / 

Cooperation 3,18 3,11 3,13 0,59 0,56 / / 0,55 0,58 

From the Table 6 we can see, that most teachers who are teaching at smaller schools evaluate the highest 

the meaning of the: Cooperation strategy, which is followed by: Discipline strategy and: Non-conflict 

strategy. Also most of the teachers teaching at middle size schools classified the strategies in the same 

order as teachers from small schools; just they evaluate the meaning of all the strategies lower than teachers 

from small schools. Oppositely most teachers teaching at big schools evaluate the highest meaning to the: 

Discipline strategy: 3, 19, (teachers teaching at small schools: 3, 08 and teachers teaching at middle size 

schools: 3, 05), followed by: Cooperation strategy and: Non-conflict strategy.  

The reason why most teachers at smaller schools highly estimate the Cooperation strategy is the good 

mutual relationships at the school (see the segments of the school culture). Therefore it is also 

understandable why bigger schools, being bigger systems and demanding different way of organising 
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teaching process, prefer directive style and are more rules-oriented. Lower estimation of all the strategies 

by the teachers teaching at middle size schools would be a worthy subject of a detailed research.  

We have to add, that most of the teachers teaching at small schools evaluate quite high the meaning of the: 

Non-conflict strategy: 3, 01, comparing to the teachers, who are teaching at middle size schools; 2, 83 and 

big schools: 2, 90. Evaluated high meaning of the Non-conflict strategy of most of the teachers teaching at 

small schools, compared with the teachers teaching at middle size and big schools in understandable, if we 

link it with the pole of the Non-conflict strategy in the sense of care for well-being, what is again easier to 

establish in small schools, with less pupils on one teacher. 

With Discipline strategy and Cooperation strategy, so we made Anova test. With: Non-conflict strategy 

variance homogeneity test did show the statistically importance so we did Welch-test (table 6). About the 

statistically important differences between meaning evaluation of the strategies, regarding school size, we 

can speak with: Discipline strategy (Sig. = 0, 01) and Non-conflict strategy (Sig. = 0, 00). With Tukey Post 

hoc test we find out the differences with: Discipline strategy between teachers teaching at middle size 

schools and big schools. Last evaluated discipline strategy statistically important higher than first. Games 

Howell Post hoc test showed differences with: Non-conflict strategy between teachers teaching at small 

schools and teachers teaching at middle size schools and teachers teaching at small schools and teachers 

teaching at big schools. In both cases did teachers teaching at small schools statistically important higher 

evaluate the meaning of the: Non-conflict strategy.  

 

 

CONCLUSIONS 

 

In planning school work we should consider the findings that the relationships between teachers and 

colleagues and management are extremely important factor of teacher’s understanding of the school culture 

and also teacher’s identification with its profession. The research shows the ability of smaller schools to 

easier establish positive school culture in comparison with bigger schools, because the size of the system 

helps them to be less formalised and helps them in establishing more personal relationships. We should 

consider this when confronted with proposals for unification of the schools on the basis of economy.  

If we examine teachers teaching strategies we find out, that teachers at small schools attribute statistically 

important high meaning to the Non-conflict strategy (we suppose that it contributes to a better care for the 

individuals), same are the tendencies in cooperation strategy. On the other hand, teachers teaching at bigger 

schools attribute statistically higher meaning to the discipline strategy. Teachers who are content with their 

profession are generally more involved than teachers who are not content with their profession. Teacher’s 

identification and contentment with the profession further shows if the teacher is going to be more 

discipline or cooperation oriented, which is an important conclusion for the whole democratization of the 

school field. 

 

As we have mentioned earlier, it would be interesting to see the results of a research having a different 

definition of strategies and by that exceeding the understanding of the non-conflict strategy as polar, in the 

sense of looking for the contact between the teacher and the pupil, care, compassion, whole-heartedness on 

one side and permissiveness on the other. In the future it would be also useful to define the role of care and 

love in teaching process. We also think that the understanding of teaching profession as a mission would be 

worthy of a precise research. 
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