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Abstract 
To which extent do children experience their rights in educational institutions, or do they exist mostly 
on a declarative level is a question that increasingly concerns the politics and practice of early and 
preschool education and education in the contemporary world. Thus, the very concept of child 
participation has become a topic of many discussions and is often highlighted in educational practice. 
On the other hand, many books emphasize the lack of child participation in research on children in 
educational institutions.  

Ethnographic records and reflexive practices help preschool teachers in discovering a child's 
perspective, which is crucial to understanding the child as a co-creator in the creation and design of a 
space-based material environment, thus ensuring the child's right to express and respect their 
attitudes. Therefore, the paper aims to raise awareness of the importance and the child's right to 
decide on all matters of importance to their life and create a space in which they live daily.   

The paper presents action research with elements of the ethnographic approach to increase the 
participation of children in creating a living space in an educational institution. That means increasing 
the right to make decisions about the issues related to them, in this case, about creating a living space 
in an educational institution. Four educational groups of two to four-year-olds and their four preschool 
teachers were involved in the research. Accordingly, the reflexive practice of the preschool teacher is 
followed in the course of the research itself to inspect the preschool teacher's image of the child. 

Keywords: action research, child participation, child perspective, child research, space creation, 
reflective practice, child image. 

1 INTRODUCTION  
Recent sociological perspectives on child exploration introduce the notion of children as social actors 
in their lives and study how children influence their social circumstances and vice versa [1]. Such an 
attitude values children's autonomy and views children as direct and primary research subjects (Green 
and Hogan 2005, according to Kim and Darling [2]). In other words, the new sociology of childhood 
emphasizes children as subjects to be listened to, not as passive objects to be studied, i.e., it views 
children as active subjects, with their rights, as experts in their own lives, and active participants in 
research [3]. The child is seen as a co-creator of knowledge, identity, and culture [4] within the 
research space itself: institutions of early and preschool education. “Our image of the child is no longer 
based on seeing the child as isolated and egocentric, nor belittling his feelings or logical mistakes but 
as a person with his own rights, rich in potential, competent and above all related with adults and other 
children” (Malaguzzi, 1993, 10, according to Woodhead [5 (p. 59)). Children's meaningful participation 
in addressing issues “is the fundamental right of the child, not the gift of adults” [6 ( p. 4)]. In contrast 
to the child in need discourse, the 'rich child' discourse develops, in which children are recognized as 
social actors who play an active role in shaping their environment and themselves (James & Prout, 
2005; Woodhead, 2012, according to Breneselović [7]). 

The Hundred Languages Theory [8] emphasizes that in order to understand children, adults must 
“learn or re-learn and re-evaluate other modes of communication, and many questions about listening 
to a child will become more interesting when we move away from the idea that listening involves one 
person talking and the other person who listens” [9 (p 18)]. Rinaldi [8] clarifies listening not just as a 
technique and a didactic method, but as a way of thinking and seeing oneself in relation to others and 
the world. It is also emphasized that listening is not easy because it requires a rejection of our 
prejudices and requires openness to change. Moss [9 (p 22)] continues, “listening is an active act that 
requires interpretation in which answers are not produced, but questions are generated." To listen, 
hear, and understand a child means to truly see what the child is doing and what is meaningful to 
them. When watching and listening to a child, it is crucial that the preschool teacher first sees what the 
child is doing, not just watches (because then the preschool teacher only sees what they want to see) 
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and listens to what the child is saying but actually hears the child. When a preschool teacher knows 
how to listen, hear, and understand a child, they then ask the child stimulating questions about their 
hypotheses, does not draw premature conclusions, does not rush, but rather explores, is open to risky 
ideas, is ready to take risks, and is not concerned with a pre-set plan. It is in this contextual thinking 
that the role of documentation is crucial as it enables children's perspectives and learning to be 
documented in different ways (video, photo, transcripts, etc.) so that researchers, in our case, 
preschool teachers, can discuss and interpret them with children. Rinaldi [8] and Moss [9] claim that 
documentation is a unique source of information, valuable for preschool teachers, children, parents, 
and anyone who wants to explore children's learning strategies and ways of thinking.  

The postmodernist approach regards the child as an important and equal participant in creating the 
environment in which they live. One of the key areas of participation rights contained in the 
Convention on the Rights of the Child (1989) is the right of a child to participate in their 
regional/national/global environment actively that prepares them to be an active citizen in the future. In 
other words, according to the Convention, the child has the right to express their views on all matters 
pertaining to him freely. A child's active participation in the process of education goes in the direction 
towards developing a child's social and civic competences, empowering a child's mind where they 
form an image of themselves, and the sole importance of contribution and participation. A shift from 
traditional towards a contemporary paradigm in early childhood education and care (ECEC) brings a 
start of deliberation over a child's role in an institution. All of the above represent a strong subject of 
interest in both Croatian and worldwide policies, practice, and curricula in the field of early and 
preschool care and education. Theoretical starting points about a child's participation in their 
respective institutions are in agreement with the current and contemporary paradigm, but at the same 
time represent a challenge not only for children, preschool teachers, and experts in the field but also 
for the society as a whole. Deliberation about children as objects of research and their passive role is 
still well present in institutional field practice, and the thesis contains the outcome for future 
deliberation about the need for continuous lifelong education of preschool teachers, who have yet to 
fully become reflexive practitioners, with everyday research and improvements to their own practice. 

Today, practitioners' research is an increasingly important area of pedagogical research, as many 
authors point out [10,8,11-15]. This is also conditioned by a paradigmatic shift from an empirical-
analytic (positivist) towards an interpretive and critical paradigm within which practitioners' researches 
occur. Meaning, action, and interpretation are the basic concepts in the interpretive paradigm as 
opposed to the positivist concepts of explanation, prediction, and control, whereby the basic premise 
is that social reality (therefore, the subject of social sciences) is substantially different in nature from 
the physical reality (the subject of natural sciences), and that the teaching and explanation methods in 
these two scientific groups must be fundamentally different. Social reality is constructed and 
maintained through the interpretive activity of its individual members. In other words, a socially 
constructed reality is objectified and perceived as objective reality. Reflexion on one's practice by 
incorporating and connecting with knowledge and theory is key. The aim of such research is not 
primarily to create new knowledge but to question and search for answers on how and why they did 
something in personal practice, in working directly with children. Practitioners have comprehensive 
knowledge based on practice and real-life experience, and with a development of knowledge 
research, they can directly influence the improvement of their own practice with the help of critical 
friends or academic supervisors (scientists), who are ready for this type of research and direct change 
of educational practice. 

2 METHODOLOGY 
The research aimed to enable the participation of early and preschool-aged children in the creation of 
living space in an educational institution through the methodology of action research with elements of 
the ethnographic approach. For this paper, the focus is on the development of preschool teacher-
researchers in their educational practice, who would be able to generate change by respecting the 
children's right to participate in deciding on matters that concern them, in this case, space creation. 
The research was carried out within the framework of a master's thesis at the university graduate 
study program of Early and Preschool Education at the Faculty of Teacher Education in Rijeka [16], 
which ensured conducting reflexive discussion and development of a reflexive discourse with the 
Faculty mentor (author of this paper) in all stages of action research. The author of the paper is also 
an associate at the preschool where the research was conducted in the way that she often 
implemented professional development, conducted researches, and joint reflexion with other 
preschool teachers at the institution. In our experience, working directly with preschool teachers and 
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students [11-13] is the best and most effective way of directly observing the quality and effective 
practice in a particular institution, educational group, talking and discussing with colleagues about 
these developments, opportunities, and conditions. This is followed by personal attempts to change 
the practice, which should be supported by colleagues, an expert team inside and outside the 
institution, and, if necessary, the supervisor. Professional development focused on the research of 
personal preschool practice (and the educational group) provides opportunities for the individual 
development of preschool teachers and the development of collaborative relationships. 

The aim of this research is to increase the participation of children in the creation of living space in an 
educational institution, and thus to provide children with the right to freely co-create the spatial 
environment of preschools in accordance with their needs and interests. The research aims are: to 
increase the participation of children in the creation of space; to increase the sensitivity of the 
preschool teacher in listening to children and appreciating their opinions; introduce creative ways of 
expression that allow children to express their ideas better and deeper; develop the ability in preschool 
teachers and children for collaborative learning and (self)reflexion. 

2.1 Methodological approach to research 
Action research takes place in repetitive cycles: plan, action, monitoring, and reflexion. As children are 
involved in the research, a mosaic approach will be used to collect the data [17]. The reason for 
choosing this method lies precisely in the participatory mode of research, in which children have the 
opportunity to express their ideas and conceptions in different ways, which also suits the culture of 
living in the institution where the research is conducted. For these reasons, action research can show 
the participation of children and practitioners through direct observation and questioning of educational 
practice, which is at the same time the subject of this research; we can change educational practice in 
the course of the research as well as the conditions in which it takes place. Reflexion, as the most 
important element of action research, will take place with children and preschool teachers; mosaic 
access can increase children’s involvement and provide us with a wealth of information to explore; 
videos will give us insight into children’s behavior during the process before and after their 
participation in space creation; ethnographic notes from joint discussions (teams of preschool 
teachers) about children's participation in changing the living context will help us to reconstruct the 
understandings, attitudes, values, beliefs, expectations, and behaviors of the preschool teacher 
towards the child. 

2.2 Procedures and method of data collection 
In the first phase of the research, the participatory method of observing and collecting ethnographic 
records is carried out in order to obtain data on children's lives in the group, which is then presented in 
joint reflexion (recorded by audio and video). During the second phase of the research, preschool 
teachers apply the mosaic approach to discover children's perspective of the educational process and 
their role in it. The data collection methods used during this part of the research are semi-structured 
interviews with children (using the guignol doll, telephone handset, space recordings), and 
participatory methods (children's photography, drawings, constructions with wooden blocks, and 
unformed material), and children's activity center ranking using emoticons. Choosing different 
techniques for data collection ensures methodological triangulation (using the same method on 
different occasions or different methods on the same study subject), thus ensuring the validity and 
reliability of the research. For the purposes of this research, parental and preschool teacher approvals 
were collected in accordance with the Ethical code for research with children. As it is not possible to 
describe and present the research in its entirety, for the purposes of this paper, transcripts of 
preschool teachers’ joint reflexions on the recorded materials were analyzed. Once a month, joint 
meetings of preschool teachers involved in this action research were organized and reflexions on the 
recorded materials were conducted in order to determine the further course of action in improving and 
researching their own educational practice. 

2.3 Description of the research field  
The research was conducted in a private city preschool, in four educational groups (children between 
1.5 and 4 years of age) and with four of their preschool teachers, in the duration of one pedagogical 
year. It is important to emphasize that the space in which these four groups reside consists of five 
activity centers (within one center, there are smaller subcenters) that are interconnected into one 
whole, i.e., form a single space. Symbolic games center: kitchen, lounge, dramatization space, and 
hairdressing salon; early literacy center: letter and number research subcenters; art studio: dry and 
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wet painting techniques area and space for modeling; center for research activities: research on 
magnetism and mechanisms; building center. This kind of organization of the educational process 
enables the stimulation of children's social interactions within different chronological ages because the 
openness of space suggests socializing and communication of all participants of the educational 
process (preschool teachers, parents, children). The physical organization of the early and preschool 
institution space (interior) enables the grouping of children according to their interests in a particular 
activity center or game, which requires preschool teachers to have a good understanding of each child 
and to engage in daily conversation with the pedagogist and other colleagues. Each preschool teacher 
is in charge of their own activity center, which is constantly complimented in accordance with the 
interests and needs of the children. Such a way of working requires a holistic view of the institution 
and all the processes within it, as well as teamwork, realization, and reflexion about the educational 
process. The early and preschool institution employs a total of 22 preschool teachers who are 
engaged to in a continuous process of research and improvement of educational practice and work 
every day in small teams. It is an institution that, in Croatia, is known as an example of quality and 
innovative educational practice in the system of early and preschool education. 

2.4 Research on educational practice 
The first action research cycle began with a joint meeting of preschool teachers and professional 
associates at the beginning of the pedagogical year, at which it was suggested that all thoughts and 
concerns regarding the organization of space should be shared with colleagues but also with the 
children. In order to spot such moments, the researcher first suggested that, through participatory 
observation and ethnographic collecting, preschool teachers gain insight into how children use the 
space that teachers have reorganized at the beginning of the pedagogical year and to record 
situations that they consider essential for understanding the context and educational practice. In the 
second part, preschool teachers applied the mosaic approach. As a starting point, preschool teachers, 
in consultation with the researcher, conducted a semi-structured interview with the children to obtain 
information about their perspective of the educational institution. The interviews were designed as a 
dialogue or discussion between the children and the researchers, and the preschool teachers of the 
more senior preschool groups used guignol dolls and telephone handsets as mediators of 
communication and encouraged children to take pictures of their favorite spaces. In order to develop a 
discussion with the children, the preschool teachers used video footage of the space as a stimulus for 
conversation, while some children preferred to express themselves with a drawing. The preschool 
teachers also put up a poster with pictures of the space next to which the children could put an 
emoticon (smiley) with the aim of ranking their favorite spots to spend time in the center. During the 
discussion, the questions raised by the preschool teachers were oriented towards the children's 
perspective of the space in the educational institution in which they reside, as well as the children's 
view of their role in it: Why do children go to preschool? Favorite/least favorite preschool spaces? 
What do they like to do in the preschool? 

By analyzing children's responses, we learned that children come to preschool to play. They prefer to 
stay in the symbolic center, the construction center, and the art center. Joint children's and preschool 
teachers' gatherings, known to children as the "circle of friendship," take place just before going 
outdoors. The primary goal of the gathering was mainly to meet the organizational and preschool 
teachers' needs for the children to gather before going outdoors. Although they were positive about 
the circle of friendship, further discussion revealed that children have the least opportunity to 
participate in it since their role in that part of the day is to sit and listen to the preschool teacher. 
During the joint meeting, further action were agreed to be implemented in practice: children's 
participation in the organization of the early literacy center; increase in the participation of children 
during a joint gathering; enabling children to reorganize kitchen utensils and groceries themselves; 
monitoring how children create preschool space; increase participation in the research center, and 
discover what the children would like to call the center. We concluded this cycle of research with a 
discussion with the preschool pedagogist: “We slowly need to find one good mutual relationship, 
because both the preschool teachers and children can equally participate in all this given that we 
cannot just be passive observers on the side and allow children to do whatever they want. That is also 
our living space, and we should strive for mutual cooperation, respect, living together without posing a 
threat to one another; that is really important." 

In the second cycle of action research, preschool teachers tried to increase the participation of 
children in those segments where they have the least opportunity to participate: period of joint 
gathering, reorganization of the symbolic play center, creation of the early literacy center. In 
conclusion, we can confirm that this part of the research has shown that children under the age of 
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three can have an impact on their peers. Children who at the outset played a more dominant role (2.5-
year-old girl and 3-year-old girl) in organizing a joint gathering acted as motivators for a group of 
children who did not, and encouraged them to participate in storytelling. In this way, storytelling 
became a motivator in their gathering instead of the invitation from preschool teachers. Such children 
demonstrate organizational skills in shaping their play and have the competencies and skills of verbal 
and dramatic expression. We will point out two preschool teachers' observations. "Before, everything 
was scattered around in the kitchen during the process; groceries were everywhere regardless of the 
time of day. Now, it's like they look after everything around them, look out for each other, and remind 
each other when they don't put things back in their place. Their play is clearer, more constructive, and 
it's much more peaceful in the kitchen than before." "I don't think a change like this would have 
happened if the children had not been given the opportunity to arrange the space according to their 
preference because they have organized and designed everything, and now they are looking out for 
what they have done." 

The third cycle of action research represented the final reflexion of everyone involved in the research 
process. It may be observed that, at the beginning of the research, the preschool teachers in the 
organization of the educational process started only from their own perspective, while neglecting the 
children’s perspective. During the research, the preschool teachers concluded that children have a 
great capacity for self-organizing their own activities and actually did so, but their perspective was not 
noticed. The restrictions placed by the preschool teachers were a reflection of their implicit pedagogy, 
which gradually began to change through this action research, i.e., in situations where the preschool 
teachers became aware of what the child could do and what the child already knew. However, the 
process of changing the image of the child, i.e., the implicit pedagogy, is not linearly unambiguous, 
unified, and it largely depends on how well the preschool teacher is willing to perceive the barriers and 
prejudices that hinder them from changing their own practice. That is why one of the tasks of this 
action research was to develop the capacity for collaborative learning and (self)reflexion in preschool 
teachers and children, through which both the child and the preschool teacher would learn equally. 

By changing the image of the child, the preschool teachers also changed their approach to work. As 
an example, they cited the symbolic play of hairdressers in the art studio or the symbolic games of 
trains in the early literacy center that was previously unimaginable in these centers. They concluded 
that the activities should not be limited to the individual centers' names, but should encourage the 
children's participation in the space creation during the educational process, which guarantees the 
child the right to decision-making as well as making those decisions that concern them. 

Involving children in equal, collaborative action that has relevance and meaning for them, has resulted 
in a greater level of responsibility for the materials offered, as well as the development of self-
confidence, which was evident through the critical way of thinking and the realization of their ideas. 
Below are the preschool teachers' insights collected during the reflexion: "The changes we started to 
make at first came from an insecure place, and we did not really believe in the children and the 
possibility that they themselves would be able to organize something meaningful. Now, I have become 
aware, when I look at this research as a whole, from the beginning to its end, that if it had not been for 
this presentation and our observations, I would not have come to that conclusion.” "Now, I am aware 
that they are not infants at all and that they can do anything." "Our involvement is most evident in the 
part when we became amazed that children did not know individual center's names, and, in fact, they 
do not even need to know them, because they do not categorize the centers by name. I think we have 
made a big step forward, for example, by giving children the opportunity to realize their ideas as they 
were perceived at that moment." ''I have always been of the opinion that it is the preschool teachers 
who have to be ready to take the new step in encouraging children to take action. I think we have 
been able to prove with this that it is the children who are always ready for that new step and, whether 
we like to admit it or not, they are always one step ahead of us, at least when it comes to organizing 
the space because we do not know what they want but they know it, and our role is to make it possible 
for them.'' "I think about this early literacy center, which is essential in all educational institutions, same 
as here, but which has proven to be a disruptive factor in our space to me because we have somehow 
limited ourselves to letters and numbers and reading only, when, in fact, the writing or recording 
should permeate each center. In general, I think that centers should not be limited to their names only, 
but every center should enable the child's wholesome development, from fine arts to symbolic play.'' 

The research design was used to interpret the obtained data for the systematization and analysis of 
recorded material, whose dominant feature is qualitative orientation, where the practitioner takes on 
the role of a researcher, who insists on developing his/her sensibility and thinking about specific 
phenomena in contextual frameworks. After gaining an insight into the data, the analytical procedure 
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began (watching the video in the group), whereby some parts were singled out in the discussion and 
became the initiators of new actions. These units were transcribed in detail and used in preschool 
teachers’ joint discussions. Starting from the research tasks, the systematization of the transcribed 
recorded material was made and arranged on three levels: separate episodes, division of the recorded 
material into subunits, and separation of preschool teachers’ and the children’s statements. 

3 RESULTS 
During this research, an effort was made to involve children (ages 2 to 4 years) in strategic thinking 
and creating a living space in the educational institution. Within this conception, action research was 
applied with elements of the ethnographic approach, which proved to be a good choice because 
context descriptions and ethnographic recordings helped preschool teachers understand what, how, 
and why children do, i.e., how they design the space according to their own needs. At the beginning of 
the research, preschool teachers were guided by the adult perspective when designing the space [18] 
and were of the opinion that children of this age were not competent enough to express their views 
when it came to designing space. They were aware that the child had the right to participate in the co-
construction of the living space in an educational institution; however, such an attitude was 
represented only in theory, while the practice was stagnant in this respect. The key to launching this 
research were preschool teachers who had no fear of change, unpredictability; on the contrary, they 
aspired to novelty, uncertainty, and were highly motivated to involve children in creating and shaping 
the space in which they reside daily, despite the fact that initially there was no clear vision of how this 
could be done and whether it would be achieved. Through the day-to-day discussions, preschool 
teachers and researchers exchanged their experiences, hypothesized, and thus raised challenges and 
questions that were then re-examined with children using the mosaic approach as a major tool to 
gather information about understanding children's perspectives and their role in the educational 
institution. The changes made were fluid and unobtrusive, and the initial changes naturally induced 
changes in other activity centers. By collecting ethnographic records and common reflections, the 
preschool teachers realized that it was the children who took on the interventions themselves and 
shaped the space according to their own needs, mostly during the symbolic play, but not much 
attention had been paid to it before. There was a great deal of difference between children's 
perspective and adults' perspective since children are focused on the processes that occur during the 
play, while their ultimate goal is less important, unlike adults who strive for the ultimate, final product. 
When it comes to designing space for children, there is no finished, ultimate, final idea; they are 
always striving to develop and design the space in a new and creative way, and set challenges for 
themselves along the way. The preschool teachers came to a conclusion how they restricted the 
activity centers to their names, whereas for children, that categorization does not exist at this age, and 
in each activity center, they see an opportunity for creative ways of expression regardless of the 
center's name in which they are located. Communication with children devoid of a hierarchical division 
played a major role in changing the research direction, and children's ideas and suggestions were 
listened to, considered as important, and thought about, while the children put their ideas into practice 
with a sense of importance and professionalism. This research has shown that children as young as 
two to four years old have a significant capacity to organize the space  in which they reside daily, and 
that they can greatly influence each other and be partners in taking action. During the research 
phases, preschool teachers gradually began to change their perspective about the child, i.e., they 
changed their awareness of children's capacities and abilities of an early age, and accordingly 
changed the quality of the educational practice. This way of working and learning on a professional 
plan has created the conditions for research, learning through research and changing one's 
educational practice, as well as for building, constructing one's direct experience and knowledge, and 
changing the culture of an educational institution. 

We were convinced during our joint work and research that material, financial resources, and spatial 
conditions are not a major obstacle in this work. The biggest challenge were the people who did not 
want to cooperate or change and who were not fully aware of the children, because they are limited by 
their own theory (theory as dogma) through which they observe the child and their educational 
practice. It should be emphasized that the preschool teachers' image or theory about the child shapes 
their behavior and actions towards the child, i.e., the mutual expectations network is based on the 
image or theory about the child or person that a particular culture has about them. The video 
recordings of this discussion served to document the context and learning process of the preschool 
teachers, associates, principals, and researchers. The monitoring of the preschool teachers' work and 
the overall atmosphere in the institution was followed by analyses (discussions) that sought to reach 
their reflexions and self-reflexions in order to decide on the following steps or strategies. The analysis 
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and evaluation were critical, reflexive, and directly focused on the actions and activities of the 
preschool teachers and children, the physical environment, space organization, and supply of 
materials. In particular, we have tried to work on developing critical thinking whereby we encouraged 
preschool teachers to think actively and form personal opinions, investigate particular situations, and 
analyze them from different perspectives in order to better and more fully understand our and other 
people's thinking. The final result of this (critical-thinking) approach should be to verify existing 
attitudes and create new ones about a problem, i.e., to apply creative thinking for the creation of new 
solutions and to encourage preschool teachers to think about different options without fear of criticism. 

When preschool teachers began making changes, the process of transforming a preschool teacher 
into a critical observer of their own and other teachers’ practices was video analyzed in detail. 
Changes were evaluated, modified, and reconstructed critically. It was important for us to identify a 
disputed situation (“challenge”) and to come up with different reflexions, a wide repertoire of different 
answers, ideas, and strategies that would be applied in new actions. We sought to make preschool 
teachers see the new challenge as a variation of the old one, to transfer reflexions from previous 
experience to a new one. 

One of the main segments of our research was the reflexion and self-reflexion of our work. Developing 
the ability to evaluate one's own and other people's work and apply ideas in the following sequences is 
the core of collaborative learning. With this assignment, we focused on developing communication 
skills as the skills of expressing, receiving, and interpreting messages that are part of collaborative 
skills. These skills require a clear and simple explanation of one’s own ideas and being a good listener 
while respecting other people's points of view; it means receiving and giving appropriate feedback to 
the discussion group. 

During the discussion, each participant constructs a personal meaning and sends a message to the 
other group members in a way that is understandable to them. The researcher has, thereby, a 
complex role to play; in particular, his verbal and non-verbal messages must be clear and explicit. One 
of the important tasks during the action research was related to preschool teachers' motivation for a 
free, open, and critical dialogue. The fact is that the previous formal education of preschool teachers, 
as well as their later forms of professional development, have not paid sufficient attention to their 
thinking, initiative, and independence, nor did they make any special effort to practice dialogue and 
collaborative learning. During the discussions, we repeatedly returned to particular situations. In order 
to create the elementary conditions of reflexive practice, we sought to keep the discussion critical and 
dynamic, and its participants active. Action research has contributed to the change of opinion and 
position of all its participants, regardless of their knowledge or experience, by changing the action in 
the course conditioned by "reflexion in action." The basic principle in working with preschool teachers 
was to try, check, self-reflect, and reflect, to plan further, make new changes, and new actions. We 
began to see children as a challenge that would allow us to gain insight into our "reflexion in action," 
flexibility, and sensitivity. We have used every situation with children (successful or unsuccessful) to 
learn and change our understanding of the child and their actions, and our role in it. We encouraged 
analytical, critical, and reflexive research on the educational practice, reflexion on educational 
practice, and development of communication skills among preschool teachers, with a tendency to 
raise awareness and articulate procedures in educational practice. We reminded the preschool 
teachers that their image of the child, formed by attitudes, i.e., beliefs about the children, as well as 
their expectations of the children and themselves in the process of educating children, influences the 
shaping of the spatial environment, organization of time, and the whole educational approach, i.e., 
communication with children. The aim of reflexion and discussion is to enable a better understanding 
and organization of one's own experience and to construct new knowledge and understanding. The 
aim of the documentation is to benefit preschool teachers in shared reflexion by discovering and 
reflecting on how to support the children’s learning process as well as their own while developing a 
culture of research as well as learning through never-ending research. 

In order to enable a child's active learning, we have been convinced that it is necessary to create an 
enabling environment rich in different potentials, to revise, supplement, and upgrade it constantly. By 
manipulating objects and materials, children are given the opportunity to create their own theory, 
knowledge that they can then retry, re-examine, and revise. It is these methods that enable growth 
and development, i.e., the acquisition of knowledge, experience, and cognition through direct action. 
Children are often said to be like "sponges," i.e., they absorb, learn about everything that surrounds 
them, and it depends on us adults to what extent and in what ways we will support, develop, and 
encourage that learning. Everyday situations, relationships between children as well as between 
children and adults, including a stimulating and interesting environment, are the source of the child's 
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daily learning. “Children are not ignorant or empty vessels, but people who can think and conclude on 
their own through discourse with others” [19 (p. 68)]. In order for the preschool teacher to support and 
encourage the child's learning, they should be able to listen, hear, and understand the child so that 
they can realize the curriculum that comes from the child and their learning, which is crucial for 
documenting the educational process. 

4 CONCLUSIONS 
From a socio-constructivist perspective, the educational process in an institutional context gives the 
child the opportunity to produce different hypotheses or theories that they can test in an environment 
that we call stimulating precisely because of these possibilities. The child can confront them with other 
theories, create their own meanings, and make their own choices. "Understanding each other is a 
learning process not only for the child but also for the preschool teachers if they are able to capture 
children's ideas, theories and hypotheses with respect, appreciation, and wonder" [20 (p55)]. In other 
words, the preschool teacher tells the child what they think of them and what they are learning, thus 
making their theory visible, which they implement in practice. Space plays a significant role in the 
child's learning, because it depends on whether and how the child will communicate and how they will 
construct their knowledge. The child is not able to determine in advance what and how to play, but the 
space needs to suggest with its functionality, materials, and aesthetics what to explore or what to play. 
Highly offered incentives and materials, as well as indirect support from the preschool teacher, 
enables the child a high level of independence in the learning process and affects their overall growth 
and development, care and education. Offering a variety of materials allows children to explore their 
ideas, satisfy their interests, develop creativity, thus encouraging active learning of the child. The role 
of the preschool teacher is to create a context in which the child's curiosity and theories will be 
verified, recorded, listened to, heard; a context in which children will feel confident, free, motivated, 
and a sense of respect for their existential and cognitive processes. The trust of the preschool teacher 
in the child and conversely is a reciprocal relationship and a long-lasting process that is achieved by 
reflecting on and raising awareness of the image or theory of the child. 

The preschool teacher's beliefs and expectations of the child influence the design of the environment, 
communication with the children, i.e., the overall educational approach. By organizing and offering 
material in the environment, they directly inform the child what they expect and what kind of picture or 
theory they have about them and their learning. When the preschool teacher understands the child, 
what they are doing, and is meaningful to them, they can better organize the environment for 
continued research and learning. An important role of the preschool teacher is also the introduction of 
changes in the environment, which means that the preschool teacher must not allow the space and 
incentives in it to be constantly the same. 

The contemporary postmodern theory of child development places emphasis on the socio-
constructivist theory that views the child from birth as a social being, who in joint activities with other 
children and adults, co-constructs, reflects, and reconstructs their knowledge. Therefore, a child is not 
a passive consumer of knowledge, nor a powerless being full of limitations, but a prudent person full of 
potential. How and to what extent these potentials and abilities will develop depends on the quality of 
the environment in which one lives, is brought up, and learns. Thus, within the socio-constructivist 
paradigm, the idea of the importance of the social context to the child's overall development is 
introduced. 

Physical organization of space promotes social development by organizing space, and the richness of 
materials influences the type of peer interaction. The space where children spend most of their time 
should also have areas where they will be able to withdraw when they feel tired. When a child has the 
opportunity to interact with other children in a safe, engaging environment, they can build confidence 
in their abilities in play and real life. 

Some corners are naturally more social than others. For example, drama games, family games, doll 
games, dice games are more encouraging to social interactions than puzzle games, painting, or clay 
games. It is important to encourage preschool teachers to explore play materials, to explore the 
organization of a context that supports a rich and complete social play between children, providing an 
opportunity for individual and parallel play. An important element in supporting child development is 
the time the child spends with other children. Hearing or listening to others and having one’s own 
ideas is a challenge to evaluate and rethink in general. Social interaction with peers is a natural source 
of contradiction or excitement that stimulates childhood growth. A systematic lack of experience in 
peer interactions can be the cause of difficulty or shortcomings in a child's development. If adults are 
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continuously present and in control of children, then they are prematurely reconciled with adult 
authority, are taught about heteronomy instead of autonomy [21]. 

For the child’s overall development, a relaxing and supportive atmosphere is needed in the 
educational group and early and preschool institutions to enable the choice of activities, content that 
engages the child as a whole and offers them a wide variety in dealing with specific problem 
situations. This is especially achievable when working on joint projects. In addition, children should be 
able to discuss what they have learned, their ideas with other children, preschool teachers, but also 
parents. Thus, in the Reggio pedagogy, as it is stated [22], the problem does not lie in asking 
ourselves how to teach children, but more in answering the question of what and how children can 
learn from a particular situation, construct situations jointly with children in which they will individually 
discover an understanding of a specific topic, but also understanding their own learning style and 
gaining a deeper understanding of oneself.  
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