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Abstract 

 

Inclusive education is one of the main aspirations of contemporary education and is also 

seen by some authors as the fundamental paradigm that contemporary education systems 

strive for and as the most important form of social equality and acceptability. All children 

must have the right to (equally) high-quality education, regardless of whether they are 

regularly developing, gifted or having difficulties. Inclusion in mainstream schools is 

achieved at two levels - full and partial, by which children with disabilities are included in 

mainstream classes. It is also important to distinguish between differences in terms of 

inclusion and integration, and as much as possible strive for full integration. The 

qualitative research methodology of this paper consists of 36 structured interviews 

conducted with persons with various disabilities, cognitive and physical, half of whom 

completed their education and the other half are currently in regular school. The aim of 

this research is to identify changes in integration and access to integration and inclusion 

that have taken place in the last few decades, as well as the current state and situation of 

students with disabilities in regular classes in the Republic of Croatia. The starting point 

is the extent to which the integration of students with disabilities into regular classes has 

been achieved, and the answer comes from the perspective of those who are/were at the 

center of this process - students with disabilities. The results showed sizable advances in 

the level of integration and preparedness of the environment and the perceived positive 

developments towards a successful existence inclusion in the full e sense of the term. 

Also, it was observed that there are still negative examples, and that the level of 

integration of students with disabilities is still far from right by inclusive education that 

should be the standard in contemporary education, and that is still quite far from those 

levels at which is expected to be. 
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Introduction 

 

Education is one of the fundamental pillars of society and every effort must be 

made to ensure that it is of the highest quality. It is the right of every child to have a 

quality education, regardless of their dispositions and opportunities. Because children 

with special needs are both those gifted and those with disabilities, this paper focuses 

only on children with disabilities. In order to provide them with regular education, 

children with disabilities are integrated into regular classes through the inclusion process. 

Inclusion must be in response to the demands of the community and is a unique concept of 

the importance of education for all, it must respect the diversity and inclusion of every 

student in the education system (Karamatic Brcic, 2011). The human right is to have free 

regular education for every child, the very concept of educational inclusion has only come 

to fruition in the last thirty years in different ways and at different rates in the educational 

systems of developed countries, although the foundations of educational inclusion are 

found in the Universal Declaration of Human Rights (1948). World Declaration on 

Education for All (UNESCO, 1990, 3) lists six goals that focus on the educational 

policies and educational practices of the participating countries, namely: to provide free 

primary education to every child, to expand and improve the early childhood education 

system, to increase the literacy rate of adults, ensure quality learning and acquisition of 

necessary competences for the lives of children and adults, eliminate gender differences 

in primary and secondary education, and ensure quality education for all children. 
 

 

Communication 

 

There are multiple definitions of communication, for example Kadushin and 

Kadushin (1997) define communication as the sharing of thoughts, attitudes and ideas 

through the exchange of verbal and nonverbal symbols, and Brooks and Heath (2004) 

state that communication is a process in which information, meanings and feelings are 

shared among persons by altering verbal and nonverbal messages (Hargie & Dickson, 

2004). The communication process is studied by a specific scientific discipline - 

communication science. Most often, communication is divided into verbal and nonverbal 

(Spajić Vrkas, Kukoc, & Basic, 2001). There are three forms of verbal communication: 

speech, conversation and agreement, based on listening and speaking. Nonverbal 

communication is based on facial expression, gaze, body position, movement, spatial 

closeness, paralinguistic signs, etc. (Ajdukovic & Hudina, 1996). Students’ 
communication depends on several factors and it is manifested in many forms. It is 

important to emphasize that the quality of such communication depends mainly on the 

communication skills of one student, and is influenced by many factors such as family 

circumstances, social status, earlier availability of communication technology, frequency 
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of its use, perception of the importance of quality communication, or exposure to the 

communication process (Markic, 2010). 

 

Communcation in school 

 

Communication with other people is one of the basic human needs, happening on 

a daily basis, consciously or unconsciously. We need to raise awareness of how we 

communicate. Therefore, it is necessary to know how to communicate non-violently, to 

choose words according to who we are communicating with. Nonviolent communication 

focuses on identifying the basic needs common to all human beings (Leu, 2006). 

Communication in education is reflected in the reception, transmission and exchange of 

messages, and often establishes relationships among the subjects of the educational 

process (Potkonjak, 1996). The modern teacher needs certain communication skills to 

establish a quality relationship with students, parents and professional associates. 

Teachers 'communication competences are the basis for developing students' 

communication competencies, and successful communication between teacher and 

student affects the student's relationship to the teacher, school, peers, parents, but also to 

himself (Zrilic, 2010). Reardon (1998) presents seven key elements that make up 

communication quality: representation of verbal and non-verbal behavior; spontaneous, 

rehearsed and planned behavior; developmental, not static; direct feedback, interaction 

and coherence or coherence; proceeding in accordance with some internal and external 

rules; activity; persuasion or persuasion. In modern education, the tendency is that the 

teacher no longer has a dominant role, no longer represents the person the students fear, 

but is a partner in learning, supports learning and directs students when needed, but must 

also be emotionally sensitive to the needs of their students (Sekulic-Majurec, 1997). 

Clearly, it depends on the teacher what kind of atmosphere they will make in the 

classroom, and by creating a supportive environment, the teacher creates an atmosphere 

of communicative vulnerability (Turner et al., 2002). According to Zrilic (2010) the 

essential determinants of communication quality and the assumptions of the development 

of social relations in school are empathy, tolerance, cooperativeness and mutual 

assistance, responsibility to oneself and others, perseverance in performing tasks, 

delaying satisfaction, controlling violent impulses, expressing feelings of value and 

uniqueness of each persons, a positive self-image. 

 

 

Communication Problems 

 

Often there are problems in communication, and in order to avoid this, you need to 

know how to listen, when active listening in school disappears, communication becomes 

one-way. In order to avoid disturbed communication and misunderstanding, the basic 

communication skills should be observed: listening, empathy, flexibility, inclusivity, 

quality interaction, openness, sensitivity to mutual cooperation and appreciation (Sejtanic, 

2018). Communication skills can be viewed as tools that we use to remove barriers to 

effective communication (McPheat, 2010). By actively listening, the teacher encourages 
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the student, "opens" him / her, clarifies and asks questions to make sure he / she 

understands well what the student wants to say, gives an opinion about it, and repeats the 

main ideas and feelings that the student has expressed. In order for communication to be 

as successful as possible, it should be avoided to interrupt the student while speaking, but 

to teach the students as well as to support them with his example. The way students learn 

to communicate will be reflected in every area of their activity, not only in school but also 

beyond. When it comes to non-violent communication and communication that aims to 

let the student know that everything he says is worth it, even if it is not necessarily true, it 

is important to mention the empathy that the student himself can greatly develop. Boffo 

(2007) defines empathy as a genuine interest in the interlocutor, sensitivity and 

understanding for others, listening ability, and listening practices to the other. Empathy 

gives us the ability to communicate, as it should be. By empathy, we accept the other 

person in the fullness of who they are. Her main task is to put the speaker's emotions first, 

to understand the person. 

 

 

Educational Inclusion 

 

              The biological and social needs of students are met by a well-established 

teaching process, whereby they think of the need for activity, self-esteem, security, 

recognition and thus contribute to the development of self-actualization (Bognar & 

Matijevic, 1993). The basic determinants of the education system according to Mijatovic 

can be expressed according to a set of elements that act in accordance with the set goal 

and which are interdependent. The components of the education system are technical, 

financial and material assumptions; personnel and regulatory assumptions; programmatic 

and content assumptions and control and guiding assumptions (Mijatovic et al., 1999). 

The readiness of the school system for the conditions of effective educational 

practice is ensured by the quality application of educational inclusion (Ainscow, 2004). In 

addition to the school, the family is also involved in educational activities, which is a 

specific social group in which the child acquires the first intellectual, emotional, social 

and other experiences and which differs from other social forms (Vrcelj, 2000). An 

important way that shuttle about the selection of appropriate channels to receive 

information, enabling the successful reading, facilitating written expression adjustment of 

spoken expression, enabling the successful reading, taking care of the adequacy of 

resources and equipment use effective demonstration, involving students in practical 

work (Ivancic, 2010).  

Teachers' key competences for implementing inclusion at school are defined 

according to research related to mapping policies and practices for preparing teachers for 

inclusive education in social diversity contexts (Batarelo Kokic, Vukelic, & Ljubic, 

2009). Attitudes toward people with physical disabilities m can be wn on ljšati by running 
account of different forms of socializing and inte grativnih programs in local 

communities, such as larger W chance to get people out of fear toward people with 

physical disabilities, and increased contact should encourage and promote friendship 
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between different groups (Leutar, 2003). Frequent contact with people with disabilities is 

also important in order to enhance interaction and reduce discomfort (Pedisic, 2000). 

 

Methodology 

 

Objectives and Research Questions 

 

The aim of this research is to identify changes in integration and access to 

integration and inclusion that have taken place in the last few decades, as well as the 

current state and situation of students with disabilities in regular classes in the Republic of 

Croatia. The second research task is to find out to what extent and in what ways the 

integration of students with disabilities into regular classes has been achieved, and the 

answer comes from the perspective of those who were / are at the center of this process - 

students with disabilities.  

  

Research Methodology 

 

For the purpose of this qualitative research, 36 guided interviews were conducted 

with persons with various disabilities between the ages of 8 and 49 years. For underage 

participants interviews were arranged the consent of parents and they was accompanied 

by them. The participants were guaranteed anonymity and academic ethics in the 

available data. Interviews were conducted individually over a period of several months. 

The participants were explained the purpose and aims of the research and asked for their 

personal consent to participate in the research. In order to maximize the quantitative 

approach, the questions were more open-ended. Participants were asked to describe their 

experiences during their time in mainstrem schools. 

For the purpose of describing the results, the interview was divided into four 

sections. In the first part, participants said more information about themselves; gender, 

age, type of disability and general information about their schooling. The second part was 

about their experiences from school, how they were accepted, whether they encountered 

discrimination, rejection, abuse and similar. The third part was about their feelings during 

school. It is important to investigate how the whole process of integration influenced 

them personally and how it seemed to be going on in the fourth part where the 

respondents shared how they were treated by other students and teachers. 

  

 

Results and Discussion 

 

All interviews were analyzed and one was discarded due to too few responses. It is 

the youngest participant and it can be concluded that such research should be avoided 

with students under the 10 years of age. In total, 35 interviews were used for the results, 

and the approach to processing the results consists of conclusions drawn and summarized 
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from the experiences and feelings shared by the participants through their responses. For 

a more practical overview of the results, they are divided into four sections. 

              In the first part, general information on the participants is established. The age 

range now ranges from 10 to 49 years of chronological age. Half of the participants have 

finished their education, the other half are still going to school. All participants are 

regular school students and have been integrated into regular classes. The importance of 

separating participants from those who have left school and who are still leaving and 

selecting a sample with a wide range of years has been chosen to identify changes that 

have taken place in schools in terms of the level of integration, or its quality. 

              The second part of the interview tested a wide range of experiences from school. 

Most participants stated that they had a large number of negative experiences and that 

they had encountered discrimination on a regular basis in different ways. However, a 

smaller number of participants stated that they were victims of various forms of physical 

and psychological violence, but also they were poorly protected during their education. 

The experiences that the participants talk about are quite different and have a very wide 

range from several positive to extremely negative experiences. All participants who 

completed their education state that there were no assistants at the time of their education, 

which is a concept introduced only recently in the Croatian school system. For the most 

part, the participants stated that in a very large number of situations they were left to 

themselves, not knowing what was expected of them and not understanding their position. 

There was and still is a great lack of support that they constantly need. 

The third part of the interview examined how the students felt during school and 

concluded that the participants expressed quite mixed feelings. It is difficult for younger 

participants to talk about feelings, since they do not understand the term so much that 

they can make some quality self-assessment. Still, feelings like sadness and loneliness 

stand out. Rare participants state that they are proud, happy and accepted, which is very 

worrying. Participants who completed their education mostly state that they did not feel 

well during their education and that this greatly influenced their failure to continue their 

education or to interrupt it ahead of time so they did not continued further education, 

although some of them could have. Negative feelings and emotions accumulate over time 

and leave deep traces and consequences on the person. 

The fourth part of the interview is the most important to establish the level of 

inclusion and its progress over a long period of years. Here, respondents spoke about their 

social environment during school. What is clearly deduced from the answers and points 

out is that the situation has improved greatly over the years. The oldest participants point 

out that their school environment, students and teachers, did not have an understanding of 

their difficulties, did not understand them, and the vast majority emphasized mostly 

negative relationships. Some say that no one has been with them, and no one has 

supported or helped them. The level of environmental preparedness, which is a major 

precondition for inclusion, is unfortunately very low in almost all cases. Only some of the 

younger participants state that they are well received and understood and supported by 

their colleagues and teachers. 
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Conclusion 

 

Inclusion should be a powerful tool to enable students with disabilities to attend 

regular schools and regular classes. It is designed to ensure fundamental rights for quality 

and equal education for all students. The big question that is asked was its success. At 

first it seems like a great model, but this research shows that this model is great in theory, 

but in practice there are many problems that come up. The biggest integration problem to 

become inclusion is unprepared integration environment. In order for the student with 

difficulty to successfully integrate into the regular class, it is necessary to prepare the 

environment. This means that other regular development students and teachers will be 

ready to accept that student and that he will be no different. They need to know in 

advance his or her difficulties and needs in order to be able to respond positively to them. 

The conclusion of these interviews is that the level of integration in mainstream 

schools in the Republic of Croatia is still not satisfactory and that there are many 

difficulties that students with disabilities facing during their education. It is inclusion that 

should eliminate these difficulties, not create them. However, there is a clearly visible 

shift that has taken place over the years, and that the environment nevertheless becomes 

more adaptable, but still not sufficiently prepared for full inclusion to be achived. 

Progress is clearly visible and we can view integration as a process that is still under 

development. Inclusion has yet to be integrated into the Croatian school system, into its 

schools, classrooms, teachers and students. The beginning of this would be best 

accomplished in faculties where teachers need to be much better prepared to be ready to 

be leaders of inclusion and leaders of this process. 
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Apstrakt 

 

Inkluzivno je obrazovanje jedna od glavnih težnji suvremenoga obrazovanja te ga neki 
autori vide i kao temeljnu paradigmu kojoj suvremeni obrazovni sustavi teže te kao 
najvažniji oblik društvene jednakosti i prihvatljivosti. Sva djeca moraju imati pravo na 
(jednako) kvalitetno obrazovanje bez obzira bili oni redovnoga razvoja, daroviti ili s 

teškoćama. Inkluzija se u redovnim školama postiže na dvije razine – potpunoj i 

djelomičnoj, kojima se djeca s teškoćama uključuju u razrede redovne škole. Važno je 
razlučiti i razlike u pojmovima inkluzija i integracija te što više težiti postizanju potpune 
integracije. Metodologija kvalitativnoga istraživanja ovoga rada sastoji se od 36 vođenih 
strukturiranih intervjua provedenih s osobama s različitim teškoćama, kognitivnim i 
fizičkim, od kojih je polovica završilo svoje školovanje, a druga polovica trenutno polazi 
redovnu školu. Cilj je ovoga istraživanja ustanoviti promjene u integraciji te pristupu 
integraciji i inkluziji koje su se događale u zadnjih nekoliko desetljeća, kao i trenutno 
stanje i situaciju učenika s teškoćama u redovnim razredima u Republici Hrvatskoj. 
Polazišno je pitanje u kojoj je mjeri i na koje načine ostvarena integracija učenika s 
teškoćama u redovne razrede, a odgovor dolazi iz perspektive onih koji su/bili u središtu 
toga procesa – učenika s teškoćama. Rezultati pokazuju poveće napretke u razini 
integracije i pripremljenosti okoline te se uočavaju pozitivni pomaci prema uspješnom 
postojanju inkluzije u punome smislu toga pojma. Također, uočeno je da još uvijek 
postoje negativni primjeri te da je razina integracije učenika s teškoćama još daleko od 
pravoga inkluzivnoga obrazovanja koje bi trebalo biti standard u suvremenome 

obrazovanju, a koje je još uvijek dosta daleko od one razine na kojoj bi se očekivalo da 
bude. 

Ključne riječi: inkluzija, integracija, suvremeno obrazovanje, učenici s teškoćama 
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