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Abstract 
The role of pedagogue has changed and evolved since their introduction to Croatian schools. Today it 
is primarily emphasized innovation and leadership role to improve the educational process, but should 
not be neglected nor their influence on the formation of the personality of students. In addition to 
educational, the school also has an educational function, which involves helping students develop 
their personality, a positive image of themselves and their surroundings. The counselling work of 
pedagogue in schools has over time become an extremely important area of his activity. The 
pedagogue plays an important role in counselling all subjects of the educational process - starting 
from the needs of students, parents and school staff. Pedagogue whose professional work includes 
counselling work face many challenges and one of them is mastering the knowledge and skills needed 
to successfully lead the counselling process. In order to achieve this, continuous improvement is 
required. In his counselling work at the school, the pedagogue does not act alone. He is part of the 
school counselling service which should be an integrative part of the school. In addition to the 
pedagogue, the service is also comprised of a psychologist and speech therapist or rehabilitator. 
Counselling staff must be constantly up-to-date with school changes and in their work start with the 
needs of individual subjects of the school. This requires cooperation with school management, 
especially with teachers, as student development is highly dependent on classroom work and 
relationships with teachers. It follows that the work of a counselling service should help teachers to 
learn how to establish a relationship with students, which leads to better learning outcomes. Such a 
counselling service which is integrated into the work of the school and which takes into account the 
students’ and teachers' life needs and school characteristics cannot be replaced by any external 
institution.  

The main aim of this paper will be to represent counselling as a complex process conducted by many 
experts. The ethical aspects of the counselling work will be considered as well as the characteristics 
that the counsellor should have in order to be able to establish a good relationship with the client who 
is the center of attention in the counselling process. The function of the school counselling service and 
the role of the school pedagogue as a counsellor will also be outlined. The specifics of pedagogical 
counselling will be discussed, as well as the importance of parent-teacher cooperation with the 
pedagogue as well as the importance of lifelong education as a key step in the professional growth of 
pedagogues. 
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1 DEFINITION OF THE TERM COUNSELLING AND CHARACTERISTICS OF A 
COUNSELLOR  

The counselling process has a long history. Although the term counselling dates back to the 
Enlightenment and even to Mesopotamia, Persia and Egypt [6], counselling is defined differently 
depending on the approach of the author and the scientific field. According to definition of European 
Association for Counselling, counselling is “an interactive client beneficial relationship set up to 
approach a clients issues. These issues can be social, cultural and/or emotional and the counsellor 
will approach them in a holistic way. A client can be a person, or a family group or even an institution.” 
[2]. Counselling is a complex process carried out by a number of professionals – psychologists, 
pedagogues, psychiatrists and social workers who are specialize in helping those who seek help. In 
view of this, we can single out a few more definitions of counselling. In psychology, counselling can be 
defined as “one of the fields of applied psychology whose primary objective is to provide professional 
assistance to individuals, groups or organizations in everyday life situations where, due to 
environmental pressures or due to their own problems, it is difficult to cope. In medicine, counselling is 
defined as one of the methods of prevention in various fields. According to medicine the main task of 
counselling is health educational and prophylactic [8]. In pedagogy, counselling becomes pedagogical 
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when applied in the pedagogical field (school, counselling for children, youth and family, adult 
education or assistance to the disabled). The counselling becomes pedagogical when it is conducted 
by a pedagogue. It starts with the assumption that a graduate pedagogue, on the basis of his or her 
wide-ranging competency profile, is able to hold conversations in order to help others [7]. 

According to Hackney and Cormier [6] the general definition of counselling could be summarized in 
the function of changing, preventing or improving one's life. Nelson-Jones [17] defines counselling as 
a person-centered approach that helps clients learn self-help skills. In this approach, psychological 
jargon is rejected for the sake of a simple and direct educational framework. The author emphasizes 
that counselling is not only aimed at helping people cope with difficulties, but also deals with the 
realization of their potential. In counselling work, the counsellor should take care to direct the subject 
to find his or her own answers to the issues that are troubling him / her. In accordance with this Corey 
[1] states that the central function of counselling is to help clients identify their own strengths, discover 
what prevents them from using them, and clarify what kind of person they want to be. Counselling is a 
process in which we invite clients to honestly consider their actions and lifestyles and to make specific 
decisions about how they want to change their quality of life. 

In English, two terms are used: “advising” and “counselling“. The term "advising" is used in counselling 
with parents, when they need the advice and support of a specialist to help them navigate everyday 
life situations that are typical for each family. The term "counselling" is used when it comes to major 
deviations or difficulties, which requires a long and systematic process of working together to 
overcome them successfully [26]. Resman [23] adds that, in both cases, it is indispensable that the 
expert in the counselling process is highly qualified and has developed counselling competencies. 

By combining education and work on themselves and using theoretical knowledge, a quality 
counsellor will perfect helping skills that will guide their clients to look inside, and by confronting their 
own fears, gradually strengthen themselves as individuals and form patterns of behaviour that will 
benefit them in problematic situations. Janković [8] lists an impressive number of qualities, abilities 
and personal characteristics that, he believes, characterize a competent counsellor. According to him, 
a good counsellor should have (at least) average intellectual ability, stability and strong self-control, 
curiosity, should be open and honest, possess emotional warmth, be extremely proficient at 
communicating and be able to recognize signs of non-verbal communication, should be very tolerant 
and aware of his / her limitations, should possess a broad culture, sense of humour and information. 
Glasser [4] adds that counsellors should not be too strict on themselves because mistakes will 
happen, and by acknowledging that they are not perfect, they actually mature and reach higher 
professional and personal milestones. According to Relja [22] a counsellor, also has the role of a 
pedagogical leader in school as well as in family relationships. Counsellors are characterized by a 
positive identity, expertise and professionalism, continuous professional development, humanity, 
tolerance, openness, communication, a vast knowledge of themselves and internal peace. The same 
author states that a good counsellor is one who has years of experience working with families and 
children and who through conversation can identify difficulties that clients may not necessarily see as 
such. In addition to the characteristics mentioned above, many authors also highlight the counsellors’ 
ability to be authentic, competent, empathetic and objective in their work ([6], [8], [27]). Counsellor 
objectivity is defined as the ability to view a client's problem as their own while maintaining distance. 
Figuratively speaking, objectivity gives clients a new pair of eyes and ears to provide a new 
perspective for understanding a problem [6]. According to Janković [8]: empathy is the ability to 
understand the feelings of others and to return an appropriate emotional response, and is the basis of 
every form of direct communication between people. Through working on themselves, the counsellor 
will strengthen their empathy and make better use of it. We can conclude that in addition to theoretical 
knowledge, counsellors bring their own personal qualities to each meeting. In order to witness the 
change in their clients, counsellors must be prepared to encourage development in their own lives. By 
examining these characteristics of a counsellor, an expert who is self-critical will find an appropriate 
number of characteristics that they may not fully fulfil. It is also important to emphasize that very few 
people are born as good and talented counsellors, while everyone else must put in the work to be 
successful at counselling. It is extremely important for a counsellor to be aware of their shortcomings, 
characteristics, abilities and preferences that limit them, so that they can eliminate them and work 
towards their professional progress. 

1.1 Ethics of counselling work 
Regarding the ethics of counselling, the general rule is that every counsellor must evaluate ethics in 
each case, and apply the principles of the ethical code in accordance with each situation. The code of 
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ethics requires that the counsellor in a particular situation makes decisions by themselves in 
accordance with professional knowledge and with their human conscience. Thus, the code of ethics 
provides only a framework of procedure, speaks of principles, and does not specify in detail what an 
expert in certain situations must do. For this reason, the counsellor is solely responsible for his 
actions. It is an even greater responsibility to carry out their tasks and mission with children and 
students [23]. The ethics of advisory work and the advisor value system are closely linked. Many 
ethical issues are involved in counselling, such as competence, obtaining consent for intervention, 
confidentiality and appropriate personal treatment [17]. The counselling interview must uphold the 
principle that it should not harm the seeker of advice. The counsellor shall act to the best of his 
knowledge in an effort to get acquainted with the current state of the scientific discussion of the 
subject matter, as well as to adopt the best way of resolving the advisory action. However, since 
counselling is a non-standardized personal service and therefore no prior insurance is technically 
possible, there is nothing left for the counsellor to do except for approaching their goals to the best of 
their knowledge and conscience. 

When it comes to school counselling work, the stated implies the advisory function of the pedagogue, 
who, within his role and professional competences, creates conditions suitable for the growth and 
development of all participants in the pedagogical process [13]. Moreover, school counselling work as 
a special discipline cannot be viewed outside the school. A school pedagogue is often in an 
unenviable position because they must obey the law and school laws, but on the other hand they are 
an expert whose ethics and code of ethics must be the basis for their work. In many cases, the law 
and professional ethics will be harmonized, but in some cases this will not be the case [24]. If a school 
counsellor’s personal ethical principles conflict with professional ethical principles, they must bear in 
mind that their primary goal is to help students meet their developmental, school related, professional 
and life needs, to assist parents in meeting their parenting responsibilities for children, and to help 
teachers and school management in their professional work in order to make school work appropriate 
for students as much as possible. [23]. 

For the work of counsellors, three basic ethical principles are important: work for the client's sake, 
entering the counselling process should be voluntary, and there should always be a relationship of 
trust and confidentiality between the counsellor and the client. Furthermore, the concept of 
confidentiality should be distinguished from trust in the counselling process. Trust is a prerequisite for 
success because without a client's conviction that what will be said will remain secret, counselling is 
not possible. Confidentiality refers to the protection imposed against disclosure and implies the 
protection of the client. Despite this, the assumption of absolute confidentiality cannot always be 
fulfilled. Counsellors may violate the confidentiality rule in certain scenarios, including: when the client 
can harm themselves or others, when it comes to abuse or a crime, when the information obtained is 
required in court and when the client requests the information be given to a third party [1]. As for 
school counsellors, in order to deal with a particular situation, they often have to communicate with 
others, especially teachers and parents. Parents also have the right to know information about their 
child, but on the other hand, disclosure of such information calls into question the principles of 
voluntariness and confidentiality. In such cases, the counsellor will independently weigh the reasons 
for disclosing what he has said and be responsible for it. 

2 THE ROLE OF THE PEDAGOGUE AND THE SPECIFICITY OF THE 
PEDAGOGICAL COUNSELLING 

Since the introduction of pedagogues in schools up until now their role has greatly changed. The 
original reason for introducing educators to schools was primarily in order to help the principal, which 
resulted in a more successful pedagogical leadership of the school. Today, their main role is to lead 
the internal development-pedagogical activity of the school, headed by the principal. One of the most 
important pedagogical activities is pedagogical counselling. Through their counselling work, a 
pedagogue provides help and advice to students, in order to facilitate their personal and school 
development. There are three levels at which the pedagogue can act in counselling [23]: students' 
personal development, the student's relationship with the social environment, and the student's 
educational work and professional orientation. The best example is the professional counselling of 
students in primary and secondary schools, since students are hesitant in choosing their future 
profession and career orientation during this period. In addition, counselling work for a pedagogue 
involves working with parents to help them better understand their child's problems, working with and 
encouraging teachers for lifelong education, and organizing research work to improve teaching. 
Therefore, it is clear that the counselling work of a pedagogue should be an integrative part of the 
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school program, and that cooperation with the school management is necessary in the achievement of 
educational goals. The educator plays an important role in creating the climate and atmosphere of the 
school and proposing and implementing changes in it, as well as in conducting counselling work [21]. 
The counselling work carried out by a pedagogue in school is one of the forms of interpersonal 
communication, and it is also important as a segment of pedagogical management.  

Counselling can be seen as a tool for help and support in decision making or as an offer for 
professional pedagogical activity [19]. Hechler defines pedagogical counselling as the "gold standard 
of educational activity", and calls pedagogy, from a systematically constructivist point of view, an 
advisory science [7]. According to Hechler [7], any counselling can be viewed as pedagogical if it is a 
stimulating educational tool that is applied in difficult life circumstances of an individual, in this case - 
the student. Javornik Krečić et al. [10] cite some of the functions of school counselling in their 
research: studying problems and gaining insights into the factors that support them, encouraging 
independent decision making, discussing and coping with problems, finding new ways of coping, or 
consolidating those which are already present, identifying existing support, finding new methods of 
problem solving, and finally, rethinking the negative image that an individual has of themselves, in 
other words, discovering reasons for low self-esteem. Many authors have tried to define what 
distinguishes pedagogical counselling from psychological counselling, that is, whether a clear line can 
be drawn that separates one from the other. Hechler [7] lists two principles in distinguishing 
counselling. In the first, pedagogical counselling can be designated as such if it is conducted in a 
pedagogical field, when it comes to a school, kindergarten or counselling center for children and 
young people. Another approach is that pedagogical counselling is such when it is conducted by a 
pedagogue. The starting point is the assumption that the pedagogue, on the basis of their wide-
ranging competency profile, is capable of conducting conversations to provide help. Pažin-Ilakovac 
[19] discuses another difference between a pedagogical and a psychological approach to counselling, 
and states that in the psychological approach, there is more of an emphasis on providing assistance to 
a person, while in a pedagogical sense counselling is identified as just one of the educational options. 
The psychological approach emphasizes the function of help, while the pedagogical emphasizes 
function of the educational tool, in both approaches the learning process is an important outcome of 
counselling. Counselling, as a stimulating educational tool, is applied in the life circumstances of 
students which present difficulties, but in addition to students themselves pedagogical counselling 
involves helping parents and teachers [19]. 

Through counselling work in pedagogy, the process of upbringing is carefully considered and 
objectively evaluated. Therefore, a school pedagogue cannot advise successfully if they do not know 
the essence of the educational process in which the students are involved, do not follow the process 
of realizing the content of education and upbringing as well as the relations between teachers and 
students in that process and, in particular, if they are not educated on the possibilities and limitations 
of the upbringing process. The counselling work in the pedagogical dimension assesses the 
possibilities and limitations, the impact of the upbringing process on the students, and depending on 
the situation, measures are taken that will help raise the pedagogical activity organizationally and 
qualitatively to a higher level and create better conditions for the comprehensive and complete 
development of the personality of each student. School counselling can be understood as an 
“interpersonal process” between two or more persons in which the immediate assistance of one 
person (counsellor) to another (client - student / teacher / parent) is provided.  

There are two options in school counselling that characterize counselling work: individual and crisis-
oriented counselling and preventive and development-oriented counselling. According to Resman [23] 
individual and crisis counselling occurs when counselling seeks to repair or prepare the student to 
adapt to the school order and teacher requirements. Therefore, the task of this model is to maintain a 
set school order and regime. For this reason, many authors believe that this model would be more 
focused on pedagogical guidance rather than counselling. However, this model is valuable precisely 
because of the fact that difficulties and problems occur at school on a daily basis which must be 
eliminated in order for the work of the school to continue to function smoothly. Preventive counselling 
requires two types of interventions, which include: working directly with students and interventions in 
the student environment. This model includes different courses, lectures, training, workshops, and is 
organized in different forms of individual work with students in which they are taught certain skills and 
in which their behaviour and relationships with other people are directly affected. This model reveals 
the peculiarities of school life, especially those parts that are not very noticeable from the outside. 
Preventive counselling also reveals development trends and warns of deviations that can lead to 
crises or illness [23]. 
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As can be seen at “Fig. 1”, describing the counselling work of the pedagogue Nikšić [18] especially 
emphasizes the communication channel in the process of counselling between students and 
pedagogue. The messages sent by the pedagogue are influenced by a number of characteristics such 
as knowledge, counselling experiences, the level of the relationship built with the student, prior 
knowledge about the student, communication skills (empathy, non-verbal communication, active 
listening, "I messages", etc.), the skill of using different techniques in counselling (confrontation, 
clarification, interpretation), the development of sensitivity to context, i.e. a hermeneutical approach, 
and the assessment and judgment of statements and emotions. On the other hand, some factors 
determine understanding and feedback from students. These are the level of self-awareness of 
student’s behaviour, understanding and respect for the role of the pedagogue, the level of self-esteem, 
the level of self-criticism, developmental traits, the intensity of the need to solve the problem, the level 
of sensitivity to the context, and the reason or cause of the counselling process. As always, there are 
factors that influence communication, and in counselling, these are the context, the cause of the 
counselling, and the necessary consequences. The concept of sending and understanding the 
message of a pedagogue is especially important because they are the person who leads, balances 
pulls, and challenges the student in the educational process. 

 
Figure 1. Communication channel in counselling [18]  

2.1 Conversation as a method of pedagogical counselling 
Conversation is the most common way of conducting counselling at school. Pedagogical conversation 
is a form of conversation conducted by a pedagogue with one or more subjects in extracurricular and 
school situations or environments, characterized by, among other things, its frequency and success. 
They mainly involve the counselling work of pedagogue and are placed in a developmental 
pedagogical framework [19]. Regardless of the extent to which the pedagogue is able to conduct 
counselling with the students, in their work in most cases a conversation marked by a certain 
pedagogical activity is applied [12]. The conversation serves as an addition to the general indirect 
pedagogical action on the students, and its success requires encouragement, clarification, or advice, 
i.e. the counselling process. Pedagogical conversation requires knowledge of interviewing, skill, and 
pedagogical tact.  
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According to Jurić [12] pedagogical conversation is characterized by three related phases: 

• Preparation phase - involves collecting data that is significant in solving the problem. The nature 
of the problem depends on how the information will be collected (before, during, or after the 
interview) and how it will be used. The provided information will help the pedagogue ask key 
questions and solve a particular problem. 

• Conversation flow - consists of establishing a relationship of trust with the student, then by 
asking questions the pedagogue tries to find out the student's view of the situation and, finally, 
conclude the conversation. 

• Analysis and evaluation phase - this phase contributes to the personal training of counsellors 
and indirectly influences the improvement of educational work with students. 

Properly asked questions contribute to a more constructive conversation. By skilfully combining open 
and closed questions, that is, direct and indirect questions, the pedagogue and the student come 
together to the intended purpose of the interview. The advisory conversation that follows is a model of 
Socratic dialogue, not only through discussion of reasonableness but by asking questions that require 
an understanding of the content presented by the seeker of advice. It is necessary to understand the 
hidden purpose and meaning of the problem in order to discuss and successfully solve it [7]. There are 
two types of conversations at school: conversation in teaching and conversation in extracurricular 
activities, most commonly performed by pedagogue and psychologists with students, parents, 
teachers, and other participants in the educational process.  

Topics of conversation [23] can be divided into four areas of student upbringing and development: 
school context, home and family relationships, relationships with others, and difficulties in 
understanding yourself. Pedagogical, social, emotional, and thematic factors influence the nature of 
the pedagogical conversation and the course of its conduct. The pedagogical conversation can be 
individual or group, planned or unplanned. The conversation is scheduled if it is previously requested 
by a student, teacher, parent, or other professionals in order to, for example, improve a student's 
success. On the other hand, the conversation is unplanned if a particular event or situation has to be 
clarified at school or if a parent who is in urgent need of help arrives unannounced. This kind of 
conversation is more responsive to the pedagogue and requires certain competencies to be 
developed in order to solve the problem as soon as possible. In addition, a positive atmosphere and a 
comfortable space where the counselling process takes place are also one of the prerequisites for a 
successful conversation [21]. 

3 COOPERATION WITH PARENTS FOR SUCCESSFUL COUNSELLING WORK 
Parent-school cooperation is a fundamental social process that encompasses a range of activities 
(which vary with time and pre-existing conditions) of teachers, pedagogues and parents, aiming at the 
highest quality, safer, and more successful student development [14]. Cooperation also implies the 
development of a partnership in which both parties should be equal, active, and share responsibility. 
The topic of the importance of parent-school cooperation in contemporary school is inevitable when 
discussing pedagogical theory and practice. The active cooperation of schools and parents will result 
in a better understanding of the children and the elimination of possible differences in the opinions 
between a child's parents and school which would negatively affect the development of the child. 
Cooperation between family and school will be successful if there is constant communication, 
establishing equal collaborative relationships, and sufficient knowledge of each other [25]. It has been 
proven that students would achieve better success in school if parents were actively working with 
them. On the other hand, if parental assistance is lacking, the results will be average in most cases. In 
order to maximize the cooperation of all professionalist and parents, it is necessary to innovate current 
methods and content of work [25]. From all of the above, it can be concluded that the cooperation 
between parents and school is indispensable in the overall development of a healthy personality of a 
student and their successful work in school. But how to approach parents that are difficult to reach or 
those who are repulsed by the idea of working with the school? Ljubetić [16] states that every 
pedagogue should have in mind today's family overload, not only with economic difficulties but also 
with many physical or business challenges. For all these reasons, it is increasingly difficult for such 
parents to actively participate in the care of their children's educational activities. On the other hand, 
many current parent involvement programs are quite outdated, inflexible, or inappropriate for parent's 
real needs. Such parents should be approached by looking at them as a challenge that pedagogues 
as professionals can face by trying out different strategies and testing their effectiveness, and by 
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taking a proactive role in changing the beliefs of these parents [16]. All forms of working with parents 
can be divided into individual and group forms. Each parent is individual and specific and has an 
informative and advisory role. Traditional forms of cooperation between pedagogues and parents, 
apart from the parent meeting, group information, interview, individual interview, and group interview, 
include counselling. Modern forms of cooperation between pedagogues and parents imply a more 
relaxed atmosphere such as pedagogical workshops, a school for parents, and a leaflet for parents, 
thematic panels, visits to parent's homes, written communications to parents, questionnaires for 
parents and online cooperation [15].  

Individual and group conversations are the most common forms of parent - pedagogue cooperation 
and how counselling is conducted. The purpose of counselling work with parents is to review and 
objectively evaluate their child in the education process. One of the goals of counselling should 
certainly be the involvement of parents in the educational process. Through the use of counselling, the 
school pedagogue tries to show parents all the educational potential of their child, tries to get them 
interested in all forms of work in and out of school, and finally, to create a need for parents to 
constantly communicate with school staff. Relja [22] sees the purpose of counselling in helping 
families overcome difficulties, in understanding family relationships and in developing harmonious 
relationships at all levels from school to family. The author further clarifies all stages of individual, 
counselling work with families. The first phase of counselling is about getting to know each other, 
opening the conversation is where the counsellor’s cordiality and correct verbal and non-verbal 
communication come to light. This is followed by the development of trust through active listening and 
acceptance by all parties involved. In the phase in which one enters the problem, the counsellor must 
clearly and concretely express their views on the problem situation. It is very important to establish a 
common language for a particular issue and to find a way to take responsibility and solve the issue 
instead of detecting the fault. The next phase is the family dynamics analysis phase, where the 
counsellor aims to correct the parental viewpoint and find symptoms that affect family members' 
relationships. The advice phase that follows does not always mean troubleshooting. Advice should be 
seen as a positive incentive for families to deal with a problem situation. Conclusion of the 
conversation concerns the end of the counselling process through which families are instructed to 
reflect on what has been achieved and agreed [22].    

Successful counselling with parents requires open communication, complete awareness of a particular 
problem situation, and mutual trust of all participants. In communication with parents the school 
pedagogue should choose the most appropriate words and be able to actively listen to parents. In this 
way, parents will build a relationship of trust with the pedagogue and approach them when they have 
any difficulties. Establishing positive communication with parents depends on a number of factors, but 
above all on the delicacy of the problem, the education and attitude of the parents towards the child, 
and specifically on the willingness to cooperate. An important prerequisite for successful counselling 
work with parents, in addition to the high quality of communication established, is the parent's sense of 
being understood and heard. Successful schools today are characterized by a commitment to building 
trust and openness, not only among their staff but also with parents and members of the community. A 
pedagogue should keep in mind that the role of parents is foremost and work to strengthen the bond 
between them and their child. In addition to exchanging information with parents, counselling with 
them also involves empowering parents to participate in the teaching process, which should be one of 
the basic principles of every school. 

4 LIFELONG EDUCATION OF PEDAGOGUES 
Modern pedagogical activities pose numerous challenges for the pedagogue, but also the need for the 
development of specific competencies in order to better perform professional tasks of direct 
educational work. To achieve this, all professionals should work on their personal professional 
development. Professional development includes the personal annual plans of each professional. 
These annual plans include keeping up with professional literature concerning their field of activity and 
participating in different forms of professional training organized by educational institutions, 
associations, and higher education institutions. All pedagogues, while establishing good cooperation 
with these institutions and colleagues, should actively share their experiences that can serve as a 
guide for their work. Fajdetić and Šnidarić [3] in their research, state that pedagogues are of the 
opinion that it is necessary to continuously work on acquiring and improving specific skills, as well as 
on lifelong learning and professional development. The same authors highlight the importance of work 
experience, developed over time, which facilitates the advancement of professional skills. It is directly 
linked to the efficient resolution of different situations and proper decision making. This is supported by 

1305



the results of the research conducted by Perišić and Čarija [20]. The authors touched upon the 
importance of personal development through qualitative research involving 26 participants, who 
completed training to improve counselling work. Respondents indicated that through additional 
professional development they felt more competent in counselling, more aware of their qualities, and 
freer and relaxed with other people and clients. Furthermore, they mention the improvement of their 
communication skills, a higher threshold of tolerance, and more understanding for others. Finally, the 
majority of respondents expressed a desire to attend quality training for counsellors, which would help 
them continue to develop their competences. 

Given that the counselling work of a pedagogue is a complex activity, it is necessary that they engage 
in further education and training. Adequate education consists of four stages: theoretical preparation, 
self-study, practicing the skills necessary to guide the counselling process, and the application of 
acquired skills, with the guidance of supervisors in the development of personal abilities, skills, and 
knowledge in the relevant field [9]. Theoretical preparation refers to the acquisition of knowledge 
related to a number of areas such as psychosocial work, psychology, psychopathology, and problem-
solving process, psychotherapy aimed at providing assistance, as well as understanding the problem 
and solving it using the counselling method. It is very important to acquire knowledge related to a 
person's mental functioning and their mental health, any deviations related to addictions, depressive 
behaviours, negative communication, aggressive behaviours, etc. Working on themselves, for a 
counsellor, involves working on self-esteem, as much as possible knowing yourself, your capabilities, 
abilities, traits, and also disadvantages. Also, reducing and controlling the negative and undesirable 
traits and working to strengthen those positive to a certain optimal level is crucial [9]. Glasser [5] points 
out that a pedagogue in a modern school acts as an expert in educational practice, working on 
themselves, acquiring and improving the necessary knowledge and skills, which they later connect 
with the already existing knowledge and apply them in direct educational work, which affects the 
development of their competences, but also the competence of their co-workers, teachers, and 
students. According to Jukić and Ringel [11], lifelong learning and training are one of the key 
strategies for individuals to successfully cope with day-to-day innovations in technology and science. 
Getting involved in today's job market is unthinkable without a willingness to continue learning and 
personal development. Despite this, Croatia is still lagging behind the global trend of applying the 
concept of lifelong learning to the education system. In research conducted by mentioned authors it 
was reported that 76% of subjects, after completion of the formal level of education, did not attend any 
additional training program. These results denote a great challenge for the personal development of 
professionals, and thus it is necessary to motivate individuals to a willingness for lifelong learning, 
which will ultimately lead to the economic prosperity of the country.  

5 CONCLUSIONS 
In conclusion, counselling can be described as an activity through which a more comprehensive and 
complete personality development is achieved. Counselling work gives a deeper insight and objective 
assessment of the upbringing process, but with the help of upbringing it initiates different learning 
processes that enable the advancement and development of clients. Ascribing importance to the 
individual and their personal qualities, drawing them from the average of the "mass school", 
counselling in some way fights against conformism and passive social adjustment. Today, the 
counselling work of pedagogues is gaining in importance which implicates their intervention in solving 
problems for which clients have no answer. To be successful in counselling, a pedagogue must 
possess and develop an impressive array of qualities and competencies that will best assist them in 
the counselling process. Conscientious counsellors need to build on new knowledge and 
competences with additional education and training, keeping in mind the importance of lifelong 
education. Different pedagogues will use different approaches in their work, depending on their views 
on the child and the person and subjective views on counselling. In pedagogical counselling at school, 
the pedagogue uses pedagogical conversation as the most common method. School counselling 
involves continuous activity at three levels of educational activity: towards students, teachers, and 
parents in order to obtain a positive outcome. The way of working with each of these entities is 
special, and one of the common characteristics is teamwork and their active cooperation, which is a 
prerequisite for a successful consultation. The main purpose of this paper was to raise awareness of 
this topic and to draw attention to the importance of school counselling. The role of pedagogues in this 
is of immense importance. However, there are also some problems that make counselling work 
difficult at school. First of all, because of the large volume of work, a pedagogue may find it difficult to 
decide on further training and further education in the field of counselling and various therapies, which, 
apart from a lot of time, requires considerable material resources. The consequence of this situation is 
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that we have recruited pedagogues who, although competent in their field and educational work with 
children, are not fully competent to provide adequate assistance to students whom today are 
increasingly faced with various difficulties and challenges. Therefore, the task of the educational 
system is to further support the work of pedagogues, to provide them with additional education in the 
field of counselling, and to innovate programs in the studies of pedagogy 
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