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Sažetak 

U  radu se analizira kako učenici viših razreda osnovne škole provode slobodno vrijeme na 

Internetu, a cilj je bio ispitati koje internetske sadržaje najčešće posjećuju, koliko vremena 

provode na Internetu, kontroliraju li ih roditelji i jesu li doživjeli neugodnosti na Internetu. 

Istraživanje je provedeno na uzorku od 276 učenika osnovne škole u dobi od 10-15 godina. 

Rezultati pokazuju da je a) vrlo je visok stupanj pristupa Internetu, ali se on nedovoljno 

koristi za školske obveze, b) internetske usluge i sadržaji koriste se najčešće za igru i zabavu, 

c) učenici provode u prosjeku dva sata tjedno na Internetu, d) trećina roditelja ne zna što 

njihova djeca rade na Internetu, d) učenici se uglavnom osjećaju na Internetu sigurno i nisu 

doživjeli nikakvu značajniju neugodnost. 

 

Ključne riječi: korištenje Interneta, slobodno vrijeme, igra i zabava na Internetu, sigurnost 

djece na Internetu, uključenost roditelja 

 

Abstract 

In this paper was analyzed how pupils in upper primary schools are spending their free time 

on the Internet, and the objective was to determine which Internet content they most 

frequently visited, how much time they spent on the Internet, whether their parents control it, 

and if they are exposed to unpleasantness on the Internet. The research was conducted on a 

sample of 276 pupils, aged 10-15, in one primary school. The main findings of the study were 

the following: a) Internet access is at a very high level but is insufficiently used for school 

purposes, b) pupils use Internet services and contents mostly for the play and entertainment, 

c) pupils on average spend two hours a week on the Internet, d) one third of the parents don’t 

know what their children doing on the Internet, e) parental supervision and monitoring seems 

to be absent largely from the relationship between pupils and the Internet, and f) most pupils 

feel safe on the Internet and did not experience any extreme discomfort. 

 

Keywords: using the Internet, leisure time, play and entertainment on the Internet, safety of 

the children on the Internet, parental involvement 

Introduction 

Each new generation of children is growing up in contemporary society in an environment 

that is richer with new media and its content from the previous one. The new electronic 

environment imposes a new culture characterizing a generation of young people 'net-
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generation' (DiMaggio, 2001). The digital generation is being studied in many countries and 

efforts are being made to monitor its behavior, and examine the use and practices of youth in 

their daily life at home and school.  

Research showed that net generation function best when networked, thrive on instant 

gratification and frequent rewards, and prefer games over ‘serious work’. Prensky defines this 

generation as the digital natives as they all are, “native speakers of the digital language of 

computers, video games and the Internet” (Prensky, 2001, p.1). The new technology has a 

deep dynamic impact on education and also its educational applications within the school 

environment. Their influence and power is evident in all segments of society, co-shaping the 

values, stereotypes and clichés determine our attitude, and it is part of the culture of today's 

world (Ybarra et al 2008).  

The Internet has a double-coin characteristic for children: providing many opportunities for 

learning while exposing children to potentially negative content. It not only provides 

significant benefits for children, such as research access, socialization, entertainment, and a 

communication tool with families, but it also connotes negative aspects such as violence, 

addiction, gambling, pornography, hate sites, social isolation and commercialism (Berson & 

Berson, 2005). This flow of information is often dangerous, since it has no limits or 

boundaries. All this concerns parents because Internet has more or less become a family 

affair. The parents who grew up with television are digitally illiterate and do not have the 

knowledge required to check or impose limitations upon their children (Livingstone & Bober, 

2005). Family relations, social and even emotional relations are structured around the Internet. 

It becomes very demanding because, adults, often, hardly cope with the rapid technical 

evolution; they are not prepared to face their educational role because of the lack of 

technological competency.  

“Neither one social phenomenon is static nor does it certainly apply to the very nature of mass 

media where the problem of reception of media content arises, but also a variety of 

approaches and insights. This is because the relationship audience-media is not determined 

only by the features of a society itself and the media, but also by the specific characteristics of 

each human being drowned in a mass audience” (Ilisin et al. 2001, p. 7).  

In 1992 Croatia became part of the world computer network - Internet. There is the 

information GfK research
1
 that gives the answer how computer was introduced at the 

Croatian’s household and how many of the inhabitants are connected/using the Internet. The 

penetration of PCs in households in the countries of Central and Eastern Europe ahead of 

Croatia are: Slovenia (76%), Austria (72%), Croatia (70%), Latvia (65%), Serbia (59%), 

Bosnia-Herzegovina and Slovakia (by 54%), 51% of Hungary, the Czech Republic (45%), 

Ukraine (34%), Bulgaria (31%). GfK* survey, conducted in December 2010, shows the 

following information regarding ownership of computers in Croatian households: 2000-24%, 

2002-29%, 2008-54%, 2009-66% and 2010-70% (about 1 million households). The last 

                                                 
1
In October 1999, Fessel-GfK, Vienna, Zagreb and CEMA Grail Iteo from Ljubljana was founded by a new market research 

agency titled: GfK - Centre for Market Research, headquartered in Zagreb. This merger created the largest market research 

agencies in Croatia, with a very wide range of services to clients. 
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research in 2011 based on a representative sample of 1000 people older than 15 years through 

a personal household survey, found that in Croatia Internet are using more than 2 million 

inhabitants. 

The impact of media starts from an early age, because the arrival of children into the parents’ 

home instantly involved them in an environment that is stocked with more or less variety of 

media. According to the research of Croatian Youth (1999), “they stated that the strongest 

influence on the development of their opinions about human and society, has family and 

friends, then school and church, and later television, magazines for young people, movies and 

Internet” (Ilisin, 2001, p.14). The mass media are viewed as: 1) instrumentality of 

communication, between people, which itself are very susceptible to developmental changes, 

due to the character of scientific-technological revolution, 2) the medium of production, 

selection and distribution of media content (messages and notices). (Ilisin, 2001, p.16 

according Zugic, 1988, p. 29). 

This work processes three dimensions tightly connected to the Internet using: leisure time, the 

need for play and entertainment, and safety of the children on the Internet. 

 

 

Leisure time 

Leisure time is defined as the time that remains when all daily basic needs (sleep, feeding, 

personal hygiene) and obligations (teaching, learning, home affairs) are realized. llisin 

interpreted leisure time as “that part of everyday life in which one can achieve those skills and 

interests that remain neglected in other areas of life” (Ilisin, 2001, p. 91). 

What characterizes the free time is the willingness to participate in it. The most important 

function of leisure activities, which was also chosen in free will, but with pleasure and 

involves conducting a meaningful work, is the development of personality (Vukasovic, 1995). 

One consequence of modern society is that children and youth are becoming less organizers 

of leisure and entertainment, but more consumers of content provided by highly professional 

products (entertainment, Internet, concerts, games, etc.). While sitting in front of the 

television or the computer, the child is not able to make a personal assessment of situation. He 

is covered with content and information that it turns into a passive learning. So, consumerist 

mentality is gradually but firmly developed in them and they become a passive audience, 

instead of their creative expression and active participation, unprepared for active leisure. 

When we talk about children, free time gets a special significance. This is because children 

are in intensive period of socialization and it is extremely important on which effects they are 

exposed.  

Previous studies have shown that the free time area of children everyday life is the one in 

which, at the earliest, they develop their independency, and the most of their autonomy. 

(Ilisin, 2001). Hammer and Black (2009) stated that leisure (Internet) play can be a productive 
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and fruitful activity and it can amplify and deepen the formal learning experience and give 

models, and ideas about how the world works. 

The time that we called children's leisure time is often broken into various extracurricular 

activities that should have a fun character, but we forget that those activities are their great 

commitments and efforts (sports activities, daily training, learning foreign languages, music 

schools, etc.). They have primarily intellectual character of learning and they cannot be called 

leisure activities. Moreover, children often do not choose those activities voluntary, but 

parents do. 

 

The need for play and entertainment 

Play and fun are the strongest needs of children at school age, and also necessary for their 

harmonious development. The child initially expressed itself mainly through the game while 

growing up. Then, play gets a secondary, but no less important significance in the life of 

every child, expressing themselves in different areas and in different ways. 

Previous research presented the results (Sherry, 2004) that many people prefer using the 

media for enjoyment and to escape from the difficulties of social life; and children (and 

adults) use Internet, in the first place, for fun. Although those Internet activities are not 

learning primarily, research (Hammer & Black, 2009) shows that various uses of the Internet 

at home and school were positively related to teacher evaluation of cognitive development. 

There is nothing bad in game and entertainment on the Internet, but the problem arises when 

the need to play extents over the time that should be reserved for activities such as learning, 

hygiene, socializing and other commitments. This leads to a various one-way directions such 

as excessive use of Internet, school underachievement, addictions. 

Entertainment, then, is a multifaceted construct that emphasizes emotional pleasure, with 

media providing an escape to a fantasy world where emotions can be experienced (Sherry, 

2004), and also develop certain skills such as coordination, spatial relations and presentation, 

and can also be an incentive to socialize with peers of similar interests (Johnson, 2010).  

 

Safety of children on the Internet 

Living in a world of mass media is fascinating, brilliant and never boring. Problems are 

colored so that seem so easily solvable, and the characters live carefree and exciting life. “The 

everyday life is replaced by those virtual shown through the media. This is especially related 

to children, who do not yet distinguish the real and the media portrayed life.” (Kosir et al. 

1999, p. 27). Mass media skillfully replaced the content by the importance of form, by 

building its strategy on the commercialization of life and values. The products’ advertising 

terrorizes us and impose on us things that have not even a minimum value of the expected 

usage like something particularly valuable. 
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"Using the power and influence of the media, manipulators in all areas, starting from certain 

postulates with brilliant methodology, present those postulates to the young people who find it 

friendly and seductive." (Milisa & Zlokovic, 1999, p. 57).  

A child who is linked to the Internet is exposed to threatening behaviors such as online 

stalking, obscene interactions, pornographic material, spamming, verbal abuse, threats of 

violence, unwanted advances, consumer exploitation, and sexual predation.  

The most dangerous is that internet violence may also transcend into real-life abuse in which 

victims experience stalking, vandalism, threatening or obscene mail, physical assault, and 

sexual exploitation (Berson & Berson, 2005). 

However, considering the fact that learning is individual, Internet offers freedom to 

individuals to choose the way of education according to one’s need, easily complementing 

deficiencies of formal education. Livingstone (2007) emphasized the importance that 

individuals can have free and unlimited individual access to knowledge, and Internet users are 

completely equal in their access to information. 

 

How children are hiding from their parents online? 

According to MacAffee
2
 research, there were just few parents who punished children by 

confiscating the computers and portable devices, and only a few were monitoring their 

movement through the appropriate services. Half of the children find the answers for the tests 

online, and 77 % of parents reported that they did not care for it. However, approximately half 

of parents have installed some kind of software for parental control, and 45 % of them know 

the username and password to access e-mail and profiles of their children on social networks. 

How children are hiding from their parents online? 1) delete search history (53%), 2) 

extinguish or reduce the browser when a parent enters the room (46%), 3) hide or delete 

messages, or videos (34%), 4) lie or conceal information about their online activities (23%), 

5) use a computer that parents do not check (23%), 6) use the mobile Internet (21%), 7) use 

security settings to hide content (20 %), 8) surf so you leave no trace (20%), 9) create email 

addresses for parents who do not know (15%), 10) create a duplicate / fake profiles on social 

networks (9%).  

The above results are more-less confirmed by other analyses of parental mediation that reveal 

a considerable discrepancy between amount and quality of the mediation actions declared by 

parents, and quantity and significance of the parental interventions perceived and reported by 

children (Livingstone, 2007). 

 

 

 

                                                 
2
 A world-known computer security firm, conducted research in 2012 of teen Internet Behavior - which 

monitored behavior, interests and lifestyles of teenagers (aged between 13 and 17) online, as well as popular 

tactics used to hide the misdeeds of their parents. 
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Subject of the study 

The subject of this research is to understand the behavior of elementary school pupils on the 

Internet, security provided by their parents, and their interests and needs of the facilities 

provided by the Internet. More research is needed to examine which variables are related to 

Internet safety provided by parents, and abuse among pupils. 

The study was guided by the following research questions: 

 How much time do pupils spend on the Internet? 

 What are they doing on the Internet? 

 With whom they spend time while gaming/ chatting on the Internet? 

 Which are they interesting sites? 

 Do parents know what they are doing on the Internet?  

 Whether there experienced any discomfort? 

 

Purpose of the study 

The purpose of this research is to achieve the anticipated outcomes of school preventive 

programs and school violence prevention program because of frequent mutual online violence 

among the pupils from 5
th

 to 8
th

 grades in this school. In order to affect the achievement of 

anticipated outcomes of those programs, conducted research was needed with an aim to check 

how pupils from 5
th

 to 8
th

 grades using the Internet, and whether there is control by parents. 

Based on the results of research the school will undertake additional activities as education on 

Internet use for pupils, and parent’s education about the potential hazards, protection and 

control children’s activities on the Internet. 

 

 

Research methodology 

Participants 

The pupils at this age usually start to be the first and greatest consumers of modern 

technology, but with underdeveloped ethical manner of Internet using. They should be 

prepared for using such powerful media as Internet. Therefore target population is consisted 

of higher grades pupils aged 10–15 years, from 5
th

 to 8
th

 grades of elementary school.  

Sample 

In this research the sample was consisted of elementary school’s pupils, ES Ivo Andric - 

Zagreb. From this total number of 276 pupils, 154 are girls and 145 boys or according to the 

different grades: 5
th

 -64, 6
th

 - 67, 7
th

 -74 and 8
th

 -71 pupils. Included were all pupils from 5
th

 to 

8
th

 grade who were found that day at school. This school is one of the average large schools in 

Zagreb, and is located in the settlement of Novi Zagreb. This is a relatively new settlement, 

consisting mainly of residents from the old town and the settlers from the surrounding areas. 

For this reasons, we found interesting to include in this research the pupils of higher grades of 

this elementary school whose population isn’t "indigenous", but migrational. 
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Procedures and instruments 

 

The data were gathered through a paper–based anonymous questionnaire in the school year 

2011/2012. In order to explore the students’ Internet uses and practices, the questionnaire 

included 17 questions with close and open-ended, questions (multiple-choice, multiple 

response questions and items with rank order answers) and one open question (‘‘It happened 

to me that I felt on the Internet uncomfortable, and why?”). 

 

Data analysis and discussion 

Spending free time on the Internet  

 

1. Hypothesis: Is there a statistically significant difference between students of different 

ages (5
th

 -8
th

 grades) with respect to the length of their time spent on the Internet? 

Table 1.a  How much time pupils spent on the Internet? 

 

 5. grades 6. grades 7. grades 8. grades All grades 

Number of 

hours 

 

f 

 

% 

 

f 

 

% 

 

f 

 

% 

 

f 

 

% 

 

f 

 

% 

0 2 3,13 3 4,48 0 0 0 0 5 1,82 

1-2 40 62,50 32 47,76 32 43,24 22 30,99 126 45,65 

3-4 12 18,75 11 16,42 21 28,38 18 25,35 62 22,46 

5-6 5 7,81 15 22,39 15 20,27 17 23,94 52 18,84 

7-8 3 4,69 5 7,46 4 5,41 7 9,86 19 6,88 

9 - and more 2 3,12 1 1,49 2 2,70 7 9,86 12 4,35 

∑ 64 100 67 100 74 100 71 100 276 100 

 
Table 1.b  Do you have access to the Internet at home? 

 

5. grades 6. grades 7. grades 8. grades 
All grades 

 

no yes no yes no yes no yes no yes 
f % f % f % f % f % f % f % f % f % f % 

0 0 64 100 1 
1, 

50 
66 

98, 

50 
3 

4, 

05 
71 

95, 

05 
1 

1, 

40 
70 

98,

60 
5 

1,

80 
271 

98, 

20 

 

Chi-square test was 30.415 which is more of the chi-square test critical value (28.259), with 

the security assessment of 0.02 and freedom degrees 15, (p = 0, 0105). We can conclude that 

there is significant difference in quantities of conducted time on the Internet among pupils of 

different ages (5
th

 -8
th

 grades). Internet access is at a very high level (98,20%) but some of 

them using it less, others more, only 5 pupils (1,80%) have no access from home to the 

Internet. The majority of pupils (45,65%) spent on the Internet an average of 2 hours on 

weekly basis. Also, a large percentage of pupils (41,30%) spent even 3 to 6 hours on the 

Internet. It should be taken into account that nowadays pupils using the new computer 

technology that has developed multiple accesses to the Internet (tablet, mobile or smart phone, 

and laptop). Therefore, children can have access from anywhere and anytime, not necessarily 

from home. So, the results presented above can be taken with certain reserve. 
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The most interesting Internet websites 

 

2. Hypothesis: Is there statistically significant difference between students of different 

ages (5
th

 -8
th

 grades) with respect to the most frequent Internet website.  

 

 
Table 2. Which of Internet pages are the most interesting to pupils? 

 

 Facebook Youtube Games Wikipedia Google  

grade f % f % f % f % f % 

5 21 33 28 43 52 81 0 0 40 62,50 

6 46 68 53 79 56 83  5 7,46 44 65,67 

7 56 75 42 56 48 64 7 9,45 37 50,00 

8 56 79 48 67 51 72 21 29,57 44 61,97 

∑ 179 64,85 171 61,96 207 75,00 33 11,95 165 59,78 

 

Chi-square test was 40.775 which is, including freedom degrees 12, more than Chi-square test 

critical value, that is about 32.909, with 0.001 security assessment (p = 0). We can conclude 

that there is statistically significant difference between students of different ages (5
th

 -8
th

 

grades) with respect to the most interesting and most frequent visited websites. Pupils of 5
th

 

grades use the Internet mostly for playing games, pupils of 6
th

 grades mostly use the Internet’s 

social networks - Facebook as much as 7
th

 grades pupils. But, the 7
th

 grades pupils are equally 

using/visiting Facebook and YouTube, while 8
th

 grades pupils use the Facebook among all 

others Internet services. The 6
th

 grades pupils in a slightly larger percentage are using the 

Google provider, while pupils of 8
th

 grades use Wikipedia even in more lager number. Among 

all grades the most popular is game playing (75% of all pupils), then Facebook (64,85% of all 

pupils) and third rated is Youtube (61,96 % of all pupils).  

Based on the multiple-choice and multiple response questions, it was possible only to 

compare the response categories, and Chi-square test was used for this purpose. 

 

What they like to do on the Internet? 

 

3. Hypothesis: Is there statistically significant difference between pupils of different ages 

(5
th

 -8
th

 grades) with respect to what they like to do and for what they use the Internet? 

 
Table 3. What most pupils prefer to work on the Internet (what they using the Internet for)? 

 

 

grade 
Rubbish 

sights 

Looking 

for term 

Watching 

Big 

Brother 

Chatting 

Making 

my own 

blog 

Playing 

games 

Watching 

videos 

Using 

Facebook 

 f % f % f % f % f % f % f % f % 

5 17 26,56 23 35,94 2 3,13 21 32,81 0 0,00 52 81,25 28 43,75 21 32,81 

6 14 20,89 30 44,78 1 1,49 46 68,66 6 8,96 56 83,58 53 79,10 9 13,43 

7 17 22,97 20 27,02 0 0,00 56 75,68 3 4,05 48 64,86 42 56,76 56 75,68 

8 17 23,94 27 38,03 0 0,00 56 78,87 1 1,41 51 71,83 48 67,61 56 78,87 

∑ 65 23,56 100 36,23 3 1,09 179 64,86 10 3,62 207 75,00 171 61,96 142 51,45 
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Based of the multiple-choice and multiple response questions, it wasn’t possible to calculate 

total percentage of the grades, but it was possible to compare the response categories, and for 

this purpose Chi-square test is used. 

Chi-square test was 71.295 what is more, including 21 freedom degree, than the Chi-square 

test critical value, which amounts 46.797 with 0.001 security assessments (p = 2.2e-7). We 

can conclude that there is statistically significant difference between pupils of different ages 

(5
th

 -8
th

 grades) regarding different interests they fulfill on the Internet, such as 5
th

 grades 

pupils who at the most like to play games (81,25%), 6
th

 grades pupils like to play games 

(83,58%) and watching videos (79,10%), but also love chatting (68,66), while 7
th 

grades 

mostly like to use Facebook (75,68%) and chat (75,68%). Pupils of 7
th

 and 8
th

 grades like to 

use Facebook and chat, but they are returning to the games (64,86% and 71,83%) and videos 

watching (56,76/ and 67,61%). 

 

It should be emphasis that pupils actually less like to use computers for learning school 

subjects or homework. For the instance, in the column Looking for term, pupils often stating 

that they are searching for short notes about book that they should make an overview for, 

because they do not want to read the whole book. Under the same column Looking for term 
they often seek information about popular personalities from the field of music, sport, movie - 

celebrities, and rarely concepts related to school duties. They rarely made their own blog, and 

claim that Internet is used primarily for entertainment is supported by the fact that Youtube is 

the most visited site (watching videos, movies, games etc.), as well as Facebook.  

 

Security on Internet while gaming/chatting 

 

4. Hypothesis: Is there a statistically significant difference between students of different 

ages (5
th

 -8
th

 grades) with respect to the risk of selecting a teammate on the Internet? 

 
Table 4. How much students are prone to risk while playing games on the internet? 

 

   Results 

 

 

grades 

I play games by 

myself 

 

I play games with 

known teammate on 

the Internet 

I play games with an 

unknown teammate 

on the Internet 

f % f % f % 

5 42 65,63 20 31,25 10 15,63 

6 47 70,15 25 37,31 27 40,30 

7 47 63,51 41 55,41 27 36,49 

8 53 74,65 19 26,76 16 22,54 

∑ 189 68,48 105 38,04 80 28,99 

 

The Chi-square test was 16.873 which is less, including 9 freedom degrees, than the limit 

value of Chi-square test with 16.919 security assessment of 0.05, but the obtained Chi-square 

is larger than the critical value of 14.684 with the security assessment of 0.10. Since p = 

0.0507 we can conclude that the obtained Chi-square test is statistically significant with 96% 

reliability. Therefore, the difference between pupils of different ages (5
th

-8
th

 grades) with 

respect to the risk of selecting a teammate on the Internet is significant. Frequencies show that 

pupils who play games without a partner are in the biggest number, across all grades groups 
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(68.48% of all pupils). It is conclusive that the pupils are not inclined to risk playing with 

strangers, although the frequency table shows that a smaller, but no less significant, number of 

pupils are inclined to this risk (28,99 % of all pupils).  

 

 

Are parents aware of challenge? 

 

5. Hypothesis: Is there statistically significant difference between students of different 

ages (5
th

-8
th

 grades) about how many parents are aware of what they are doing on the 

Internet. 

 
Table 5. Do my parents know what I’m doing on the Internet? 

 

5. grades 6. grades 7. grades 8. grades 
All grades 

 

no yes no yes no yes no yes no yes 

f % f % f % f % f % f % f % f % f % f % 

10 
15, 

63 
54 

84,

37 
24 

35,

83 
58 

86, 

57 
32 

43,

24 
42 

56, 

76 
29 

40,

85 
42 

59, 

15 
95 

34,

42 
181 

65,

58 

 

 

The resulting Chi-square test is 14.808 what is more of the Chi-square test value limits 

11.343, including freedom degree 3, and 99% reliability (p=0.01). 

We can conclude that there is statistically significant difference about the fact how much 

parents are informed what their children are doing on the Internet in relation to age of pupils, 

which is evident from the Table. The parents of 5
th

 and 6
th

 grades are most informed about 

what their children are doing on the Internet, while the parents of 7
th

 and 8
th

 graders know 

what their children are doing on the Internet, but in a smaller percentage. About one third of 

the children (34,42%) stated that parents have no control over their activities on the Internet. 

The real picture is probably worse, e.g. the presumption is that more than one third of parents 

have no control over their children’s Internet activities. Since these are indirect data on 

parents' control, it should be taken into account, and further research of the parental control 

and protection on children on the Internet would be required. 

 

 

Do pupils experienced any unpleasantness on the Internet? 

 

6. Hypothesis: Is there statistically significant difference between students of different 

ages (5
th

 -8
th

 grades) on whether they experienced any unpleasantness on the Internet 

or not. 
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Table 6.  It happened to me that I experience unpleasantness on the Internet, and what?” 

 

        Response 

              quantities             
 

Response 

categories   

5
th

  grades 6
th

  grades 7
th

 grades 8
th

 grades 
All grades 

 

f % f % f % f % f % 

Never 52 81,25 53 79,10 68 91,89 55 77,46 228 82,61 

Once 11 17,18 11 16,42 4 5,41 14 19,72 40 14,49 

Often 1 1,57 3 4,48 2 2,70 2 2,82 8 2,90 

 

The Chi-square test result is 8.141 is less of the Chi-square test critical value 12.592 with 6 

freedom degrees and 95% reliability, (p = 0.227). The difference was not statistically 

significant among student’s different ages (5
th

 -8
th

 grades) with respect to how often they 

experienced some discomfort or unpleasantness on the Internet.  

From a total of 276 pupils, inconvenience on the Internet is exposed in a total 48 pupils 

(17,39%) from this - often 8 pupils (2,90%), once 40 pupils (14,49%). From those 48 

(17,39%)  pupils only one pupil said that "was bothered by psychopath." Other comments 

about the pupils unpleasant experiences: they were sometimes insulted for no reason; felt bad 

because they divulged a secret that should not; someone misunderstood what they wrote; they 

feel uncomfortable when someone is vulgar and coarse; when they found out something that 

affects them personally; when they get bad score in game playing; when "obscene sites pop 

up"; or realize that they losing their time on the Internet. No matter what they have 

experienced, on the question whether they like to go on the Internet, all of the pupils confirm 

that they really like that, and there is nothing wrong or dangerous that would have created 

unease on it. 

 

Warnings, information, previous pupils’ and their parents’ education, and their possible bad 

experiences seem to have raised awareness of the code of conduct on the Internet by 

developing strategies of good practice, avoiding the risks and pitfalls of the Internet. To 

support the mentioned, rest of 228 (or 82,61%) pupils stated that they have never (or not 

believe) experienced any discomfort on the Internet. Their strategies are: I know how to use 

the Internet; not leaving personal information on the Internet; contacting only with people I 

know personally; I am aware what I’m doing on the Internet and know how to protect myself; 

because I’m not going on "these" sites, not doing things that I’m find unpleasant; always 

doing something with good reason, never insulting; always playing with good friends or 

myself; and I‘m not going to unknown sites; I always feel good on the Internet and I love to go 

to the Internet; Internet rules.  

This enthusiastic pupils’ approach to online content should be seriously and deliberately 

considered in scope of developing critical thinking and detachment from colorfully painted 

reality seductively offered by media. But, beneath this entertainment atmosphere the mutual 

abuse is still going on. 
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CONCLUSION 

It is conclusive that the Internet communications through social networks is one of the major 

medium of socialization of children's teenage years in their leisure time. The majority of 

pupils view it as an individual field of action and expression. Their very positive, familiar 

relationship/attitude toward the Internet, their immersion, and the speed of accepting the 

changes of electronic technology is confirming that this generation of pupils can be rightly 

called the net-generation, or digital native. The results presented in this paper should be 

considered to have some unavoidable limitations and cannot be considered representative of 

the state as whole. Nevertheless, the results confirming that most pupils choose entertainment 

activities, which is confirmed by recent research that pupils in their free time mostly use 

Internet search for music content, social sites and games (Krog, 2012). Besides the desire to 

discover new content and creating new friendships, the pupils seem to be fairly aware of the 

dangers and pitfalls that they face every day on the Internet. Surprisingly, one third of parents 

(according to pupils' statements) do not know what they children are doing on the Internet, 

which is worrisome. The question is whether the remaining two thirds of parents are truly 

informed of how their children are actually using it.  

Therefore, in the future it should be implemented a qualitative approach which would 

illuminate the hidden depths of the pupils’ Internet uses and practices at home and outdoor, 

and parents control strategies. This will enhance our understanding of the dynamic nature of 

the factors affecting the domestic use of the Internet by teenage children. Since average time 

spending on the Internet is about 2 hours per week (plus other media), developing of an 

addiction is expected. The rises question is whether pupils are developing any anti-consumers' 

and anti-addictive strategies where the most of the media facilities inevitably lead. This result 

can be understood conditionally because of the multiple accesses to the Internet where 

children can have access from anywhere and anytime. Should the competent teachers and 

parents take care of it, using appropriate training and practical, applicable knowledge? The 

purpose of education in order to protect children from harmful media contents, especially 

from Internet, is highly desirable and praiseworthy, but it certainly should develop a more 

effective approach; to educate a new generation for responsible and creative use of Internet 

content and services. 
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