
EDUCATION 
AND TRAINING 

AS BASIS 
FOR FUTURE 
EMPLOYMENT 

Proceedings from 
International  

Conference



Faculty of Education 
Josip Juraj Strossmayer University of Osijek 

Croatia 
& 

Faculty of Economics, Wakayama 
Wakayama University 

Japan 
 

 

 

Proceedings from 

International conference 

EDUCATION AND TRAINING AS BASIS  
FOR FUTURE EMPLOYMENT 

Wakayama University, Wakayama, Japan 

September 21st - 22nd 2017 

 

 

 

EDITORS 

Damir Matanović, PhD, Full Professor 
Faculty of Education, Josip Juraj Strossmayer University of Osijek, Croatia 

Arata Uemura, PhD, Associate Professor 
Faculty of Law, Kyoto Women’s University, Japan 

 

 



 

  
 

Proceedings from International Conference 

EDUCATION AND TRAINING AS BASIS FOR FUTURE EMPLOYMENT 

 
Publisher: 
Faculty of Education 
Josip Juraj Strossmayer University of Osijek 
Osijek 
Croatia 
& 
Faculty of Economics  
Wakayama University 
Wakayama 
Japan 
 

 

Editors:  

Damir Matanović, PhD, Full Professor  
Faculty of Education, Josip Juraj Strossmayer University of Osijek, Croatia  

Arata Uemura, PhD, Associate Professor 
Faculty of Law, Kyoto Women’s University, Japan 

 

ISBN: 978-9536365-85-4 

CIP record is available in the catalogue of City and University Library Osijek 
under the number	141124081.	



3 

 

 

Preface 

The way of working is dramatically changing in our society. 
Development of globalization and financialization drives companies 
to a fierce competition, demanding workers to work more produc-
tively and efficiently. Digitalization, which includes popularization 
of AI, IoT and robotics changes the employment base and diversifies 
work styles of workers radically. Workers need to develop their hu-
man resources and knowledge much more than ever before in order 
to attain Work-Life balance. A requirement to work more creatively 
in order to create new values by cooperating with computers can also 
be observed. Therefore, Education and Training are essential as 
basis for future employment. Exactly this is the reason this topic was 
chosen as the theme of this Croatia-Japan symposium. 

In the symposium, researchers from Croatia and Japan made 
reports and discussed together beyond their own research fields. 
This international and interdisciplinary cooperation bore rich fruit 
and resulted in the deepening of mutual understanding. In order to 
record the discussion undertaken in the symposium, it has been 
decided to publish this book of proceedings. We would be delighted 
if it could be of some reference to further study regarding Education 
and Training in the future. 

 

Editors 
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3. THE CULTURE OF TEACHER EDUCATION  
FOR THE FUTURE FROM A GLOBALIZATION POINT 
OF VIEW 

Abstract  
The manner, speed and directions of changes in modern society affect the 
systems of education, and it is precisely through education that we express 
what kind of society and what kind of human being we want. Globalization, 
information technology, migration trends, global networking, standardiza-
tion, internationalization are just some of the terms that mark the time we live 
in. Changes in the system of education raise demands for change in the system 
of teacher education, but also in the culture of teacher education. The value 
crisis is evident in all spheres of life, including education. Value education is 
one of possible solutions, and it is precisely the teachers who carry out these 
changes. By joining the European Union, we have committed ourselves to 
respect the values of the European Union, namely respect for human dignity, 
freedom, democracy, equality, rule of law and respect for human rights. From 
the system of education, students are expected to develop dominant social 
values. The paper presents the results of the analysis of the Objectives of Study 
Programmes of Class Teacher Studies in the Republic of Croatia and compa-
res them with foreign study programmes regarding intercultural globalization 
contents. The issue of quality of education for the future is directly linked with 
teacher training, which constitutes an important part of reforms of education. 
 
Key words: teachers, globalization, culture, competences, curriculum  
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3.1. INTRODUCTION 

The international context of education is a network of different policies, pro-
grammes and initiatives that strive to deal with national policies and programmes 
of education from different, sometimes contradictory positions. Contemporary 
changes in education emphasizing learning dimension are the consequence of 
three factors: globalization, postmodern trends in science including also policies 
and programmes of international institutions and non-governmental organiza-
tions. Changes in education mark the trends of globalization as the process of 
economic-market unification, globalization as a process of democratic unifica-
tion, globalization as a process of moral unification and globalization as a driver 
of global differentiation processes. As a follow up to the process of globalization 
that ensures success of global and economic reforms and world production as a 
whole, experts often quote development of communication technologies and the 
emergence of a global communication-media system which opens unlimited pos-
sibilities of virtual life freed of time and spatial legalities and strengthens global 
consumer culture and globalization as new ideologies that promote the values of 
planetary connectivity and interdependence. Globalization does not reduce all 
people to the same form and behaviour, it leaves them their unique identity and 
fully affirm human and group originality, enabling people and local communities 
to fully develop their human potentials (Ilić, Žilić-Juričić, 2006, 126). Critical 
knowledge of the reality we live in is deemed important in all parts of the world 
and an indefinite objective of any educational curriculum and represents a ne-
cessary precondition for today's active and responsible citizenship. Globalization 
as a context brings the characteristics of a "world village", space compression, 
society of knowledge, information, communication, expansion of foreign trade, 
planetary (economic, scientific, cultural, political) interdependence, migrations/ 
multiculturalism, etc. 

 

3.1.1. GLOBALIZATION AND DEVELOPMENT  
OF THE 21ST CENTURY EDUCATION  

Globalization raises the issue of interpersonal, inter-national, inter-institutional 
relations (the relation between the general and the local, between the global and 
a human person). The influence of globalization changes the understanding and 
acceptance of different cultures, while quality dialogue, understanding, accep-
tance and co-existence with others and different ones become values for active 
participation in contemporary life. Development of intercultural competences 
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facilitates the competences necessary for active participation in a global society, 
the increasingly complex global community. Changing the teacher education 
system is a basic precondition for successful transformation of a school system 
in compliance with modern society demands. Which solutions should be consi-
dered when faced with such doubts? Globalization also leads to more privatized 
schools, opening of virtual schools, development of contemporary curricula, 
unified educational standards, school performance criteria etc. A few decades 
ago, the issue of democracy was dealt within the borders of national states and 
guaranteed the protection of political, social and economic rights. Through mass 
migrations, democracy is beginning to be identified with equality and tolerance, 
while societies have become increasingly multi-ethnic, multi-confessional, cul-
tural - plural - multicultural. Today, the school is expected to develop civic lite-
racy: understanding the key concepts of democracy and civic society, developing 
intellectual and participative skills and adopting civic values that will help 
students to think and act in favour of their rights and interests of the community. 
Civic values are reflected in one's responsibilities towards their own and rights 
of others and include self-discipline, civility, tolerance, respect for the values and 
dignity of each individual person, and readiness to solve problems at the local, 
national and international level in accordance with the principles of basic human 
rights and freedoms.  

Global ethics is described as a new value orientation that presupposes readiness 
of individuals, nations, states and regions to harmonize their interests with the 
interests of the world as a whole, by adopting the system of common rights and 
duties as a reference framework for their own thinking and actions. Concern 
about the future and for the future, as well as awareness of mutual interconnec-
tions and co-responsibility for the duration of human life, sparked the linking of 
global ethics and human development. Global acceptance of these ideas and their 
inclusion in national policies and education programmes depends on removing 
the obstacles that today stand on the path towards achieving the common objec-
tives of mankind. Principles of human rights, democracy, peace and intercultural 
understanding cannot be effectively implemented through education if learning 
and teaching occur in conditions that are contrary to these principles. The report 
by UNESCO International Commission for Educational Development for the 
21st Century highlights seven "obstacles" that need to be overcome in present 
society: 1. obstacle between global and local; 2. obstacle between general and 
individual; 3. obstacle between tradition and modernity; 4. obstacle between 
long-term and short-term considerations; 5. obstacle between the need for com-
petition and concern for unity and equal opportunities; 6. obstacle between the 
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extraordinary spreading of knowledge and the ability of human beings to adopt 
it; 7. obstacle between spiritual and material. A series of changes in teacher edu-
cation took place since 2005 with the preparation of Bologna programmes 
complying with the requirements of the Council of Europe and preparation of the 
Republic of Croatia for entering the European Union (European Commission, 
2005b). Changes in philosophical-theoretical starting points of education follo-
wed, thus the earlier concept of education for change was replaced by the idea of 
the so-called adaptive changes that, in addition to demands for a higher standard 
of living, also addresses the issues of survival of mankind and development of 
future generations. It departs from universal and formalized starting points for 
education and calls for stronger links between education and culture. By entering 
the information technology era, in which world-wide competing knowledge 
becomes the basis of economic, political and cultural power, the inequality in 
education (the so-called knowledge gap) becomes the most important factor of 
social inequality. A country with a low level of production of globally compe-
titive knowledge becomes dependent on „centres“ or „metropolis“ of knowledge. 

Different participants and beneficiaries of the education system emphasize the 
importance and inevitability of deep structural changes in education. The tradi-
tional approach, still dominant in shaping the curriculum and educational prac-
tice, is perceived as a limiting developmental factor in relation to the emphasized 
orientation of developed societies towards the establishment of culture of 
knowledge and learning. 

Croatia's educational policy in the 21st century faces the challenges and need to 
harmonize local and national with world and global, to harmonize tradition with 
modernism, competition and competitive spirit with solidarity, accelerated scien-
tific and technological development with human abilities. The new philosophy 
of education contains complementary approaches to globalization, internationa-
lization, europeization, informatization, standardization, lifelong learning and 
knowledge society (Mlinarević and Zrilić, 2015). The National Curriculum 
Framework for Preschool Education and General Compulsory and Secondary 
Education (2011) and the concept of contemporary school refer to the taxonomy 
of values and norms, and the values which are given special attention are know-
ledge, solidarity, identity and responsibility, hence the Republic of Croatia has 
opted for the development of knowledge society as the core productive and 
developmental force. Therefore, knowledge, education and lifelong learning are 
drivers of the development of the Croatian society and each individual. They 
allow each individual to have a better understanding and critical thinking of 
himself/herself and everything around him/her, to deal with new situations and 



THE CULTURE OF TEACHER EDUCATION FOR THE FUTURE FROM A GLOBALIZATION POINT OF VIEW 

35 

have success in life and work. Solidarity presupposes a systematic training of 
children and young people to be sensitive to others, the family, the weak, the 
poor and the disadvantaged, the intergenerational care, care for their environment 
and the overall living environment. Education contributes to building an indivi-
dual's personal, cultural and national identity. Today man becomes a citizen of 
the world while at the same time needs to preserve his national identity, his 
culture, social, moral and spiritual heritage, while education should awaken, 
encourage and develop a personal identity that presupposes respect for diversity. 

 

3.1.2. EUROPEAN INTERCULTURAL EDUCATION OF TEACHERS  
- ON THE PATH OF HUMANIZATION OF GLOBALIZATION  

Education is important for authentic human development so as not to be over-
come by rapid changes, in particular the negative effects of globalization. Reflec-
ting upon the relationship between globalization and education confirms the 
importance of the educational role of school and university. The phrase „Globali-
zing education“ is not identified with the term „global education“, which has 
quite specific meaning, i.e. it refers to education for world citizenship. „Globali-
zing education“ means access to education/teaching/cognition for all, as eviden-
ced by numerous international documents, including UNESCO's „Education for 
All“ statement (1990). The application of the principle of „education for all“ - as 
well as the principles of fundamental human rights - is not possible unless 
„new“humanism is nurtured. Such education includes a demand for globalization 
at all levels of knowledge of either human rights or globalization itself. Dignity 
of human person, dignity that must be preserved at all levels and in all areas of 
human coexistence. This is where education has a fundamental role, Delors 
points out, which can ensure dignity for an individual, all human beings, all races 
and cultures. What are the indicators of sustainable, humanizing and solidarity-
based globalization? It is education for human rights, peace, solidarity, develop-
ment, health, responsibility, solidarity, interculturality, environment, justice, 
democratic citizenship, creativity, hope, beauty, etc. In the broader sense it is 
education for universal values of a human person. 

The dimensions of education from the globalization viewpoint seek and clarify 
solutions on a university level, as well. According to UNESCO International 
Commission for Educational Development in the 21st Century, they represent 
four "supporting" strategies of education for life: (a) "learn to know" (adopt the 
means of comprehension), (b) "learn to do" (know how to work creatively in 
one's own environment, (c) "learn to live together" (participate and cooperate 
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with others in all human activities); (d) "learn to be" as the key to the authentic 
humanization of globalization (Delors, 1998). Precisely for this reason, educatio-
nal signposts are education for democratic planetary citizenship, education for 
solidarity-based identity and education for interculturalism. Such education re-
lies on the awareness of interdependence and the request to learn to live together, 
for which intercultural competences are necessary. It is necessary to strengthen 
the national identity, the history of values of local culture and build the network 
of active citizenship, while the risk is conformism and cultural autism and, thus, 
fundamentalism and self-exclusion. 

In this sense, intercultural education can contribute to an objective evaluation of 
events and recognition of contribution of each civilization, promotion of a 
dynamic and positive interrelation between different cultures and promotion of 
co-existence in a multicultural environment, as emphasised by Hrvatić (2014). 
The author states that the goal of intercultural education is knowledge, but also 
a new construction of knowledge and levels of knowledge that enables school to 
function as an intercultural community that supports the formation of intercultu-
ral identity of all participants of the educational process, students and teachers 
and all those who are directly or indirectly involved - parents, local community... 
This implies the fundamental importance of teacher education and study pro-
grammes that support intercultural education and globalization. This implies 
education in universal values for global development of every human being in 
order to avoid education for human resources, market education, education as a 
means of survival at the time of world competition, education in service of 
technology, education for equality that gives rise to education for righteousness 
(Rakić and Vukušić, 2010). 

Intercultural competence means "to continuously develop an understanding of 
relations between cultures, where we can be assisted by studying the understand-
ing of characteristic beliefs and behaviour of particular social groups within a 
plural society that distinguishes itself with its particularity in relation to dominant 
culture, ethnicity, race, religion, physical and / or mental ability, sexual and / or 
gender orientation with the aim of constructive action and solving issues that 
arise among cultures within a society" (Hrvatić and Piršl, 2007, 402). 

Although the objective of the Bologna process was to strengthen the European 
dimension in higher education, this dimension was largely absent in the educa-
tion of teachers. Therefore, the Europeanization of teacher study programmes 
seems indispensable if it is to continue with European integration processes. 
Education of teachers in Europe continues to focus almost exclusively on the 
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national needs of individual countries. Therefore, 15 years after the signing of 
the Bologna Declaration, the Europeanization of teacher studies seems indispen-
sable if we want to keep pace with globalization and internationalization and it 
is necessary to adapt the education of teachers to the European standards if we 
want to achieve the success of Bologna objectives. The University must stren-
gthen the promotion of respect for life, human rights, the right to development 
and the rights to democratic citizenship. 

In order to prepare an individual for modern living requirements, changes in the 
initial education of teachers are inevitable. Different countries of the European 
Union have tried to introduce these changes through educational reforms that 
propose different approaches and organization of work and the development of 
students that is appropriate to contemporary tendencies in the development of 
societies. In order to ensure optimal development of intercultural competencies, 
changes need to be introduced at all levels of the educational system, from early 
and pre-school education institutions to higher education institutions, particular-
ly in the training of future teachers. By adopting the White Paper of the European 
Council (European Commission, 2011) and the European Commission Meeting 
in Lisbon, the framework of basic students' competences was proposed (the 
European Qualifications Framework), i.e. knowledge, skills, attitudes and values 
that would prepare students for responsible behaviour in all fields of action and 
train them for lifelong learning (European Commission, 2011). 

Some of the most important projects that were carried out for the purpose of 
creating the framework of key competencies were: DeSeCo (Definition and 
Selection of Competences), launched in 1997 by the OECD and the UNESCO 
project Learning: The Treasure Within. The Commission of the European Com-
munities (2005) concludes that core competences help in personal affirmation 
and development, facilitate social integration and employment and prepare stu-
dents for lifelong learning, and each of the key competencies is considered 
equally important as each one of them can contribute to a successful life in the 
knowledge society and each member of the society must have the opportunity to 
acquire them under equal conditions. In order to ensure each and every child 
equal participation in the knowledge society, the Council of Europe concluded 
in 2009 that special attention should be paid to the construction of an environ-
ment in which cultural diversities are respected and the development of intercul-
tural, i.e. social and civic competences (European Commission, 2011). In recog-
nition of these values, in 2010 the Council of Europe adopted Recommendation 
CM /rec (2010)7 on the Charter of the Council of Europe on Education for 
Democratic Citizenship and Human Rights (Domović et al., 2013). This Charter 
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emphasizes the importance of promoting social cohesion, valuing diversity and 
dealing with differences and conflicts with their non-violent resolution. There-
fore, it recommends the application of approaches and teaching methods the 
objective of which is to learn to live together in a democratic and multicultural 
society (the Committee of Ministers, 2010). Accordingly, the importance of 
teachers' role is strengthened, but at the same time teachers are faced with ever-
increasing educational demands and Croatian laws, regulations and all legislative 
documents are harmonized with the requirements of the European Union and 
linked to the globalization trends of the 21st century. 

A teacher in civic education should be a person who, in addition to the adopted 
interdisciplinary knowledge, has the skills that will be passed on to students in 
everyday school life. According to the Common European Teacher Abilities and 
Qualifications Framework (European Commission, 2005b), teachers play a key 
role in preparing students as future citizens of Europe and their training for active 
participation in a modern democratic and pluralist society. Likewise, authors 
who studied and researched the importance of teachers' training for work in the 
field of education in human rights and citizenship (Gollob et al., 2007) emphasize 
that a teacher should possess knowledge of human rights (the objective, purpose 
and development areas), understand social, cultural, political and economic 
events (both in the country and globally), combine teaching methods in the 
teaching process (a set of methods at the right time), have leadership skills (e.g. 
how to connect school with local community, how to motivate students to parti-
cipate in school life, etc.), advocate their standpoint with arguments, encourage 
motivation for improvement (the area of education for human rights is a dynamic 
area and requires lifelong learning). Eurydice's study (European Commission, 
2005a) also mentions personal qualities of teachers, inter alia: fairness - fair 
treatment of all students, openness - readiness to listen and learn from one 
another, impartiality - equal appreciation of students, empathy – the ability to 
look at problems from pupils' perspective, assertiveness - avoidance of prejudice 
and aggressive behaviour, sensitivity – careful handling of controversial and 
emotional topics, respect - recognition of cultural and social differences, relia-
bility - readiness to share one's opinion, self-awareness - open recognition of 
one's own prejudices and commitment to dialogue - facilitating discussions. 

The research question is: to which extent globalization and interculturality are 
present in the education of future teachers in the Republic of Croatia. The analy-
sis of study plans and programmes of teachers' studies was made with regard to 
the set objectives of the course programme. 
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The dimension of globalization refers to courses in plans and programmes, both 
mandatory and elective, which implement intercultural content. Analyzed were 
the objectives set, i.e. desired achievements which can be defined as the require-
ments pursuant to which individual courses are managed, as well as the study 
programme as a whole in the realization of intercultural competences. When 
analyzing the curriculum objectives of teacher study courses in the Republic of 
Croatia with the focus on intercultural competences, the criteria set by author 
Hrvatić were used, citing the characteristics to be developed by an interculturally 
competent teacher. The characteristics of an interculturally competent teacher 
are: successful verbal and nonverbal communication; good knowledge of their 
own and other cultures; ability to respect, understand and accept students belong-
ing to other cultures; interactive relationship with "others"; continuous upgrading 
of self-knowledge, both individually and at the level of the group to which they 
belong; the ability to increase openness, flexibility, creativity and critical think-
ing, to understand the consequences of discrimination of culturally different and 
the ability to develop non-stereotypical thinking and anti-prejudicial attitudes 
(Hrvatić, 2009). 
 

 

3.2.  RESEARCH METHODOLOGY 

The mission of faculties of education and faculties of teacher education is to be 
focused on the development of intercultural education. "Universities are required 
to promote knowledge analysis, which presupposes critical analysis of cultural 
and teaching materials and resources applied in schools and in society. There is 
a need to develop intercultural competences as dominant within the overall inter-
cultural competencies. Intercultural competences imply successful and appro-
priate behaviour in the host culture or the ability of successful and appropriate 
behaviour with members of other language and culture under their conditions 
(Novak-Milić and Gulešić-Machata, 2006). Along with successful communica-
tion, the basic components of intercultural competence have become sensitivity 
and self-consciousness, i.e. understanding the behaviour of others, the languages 
of others and the manner in which they think and see the world. Thus, intercul-
tural competences, as well as competences in general, include a portable multi-
functional set of knowledge, abilities, skills and attitudes that are appropriate and 
applicable in a particular multicultural context. 

The plans and programmes of university teacher studies in the Republic of Croa-
tia and in surrounding European countries were analysed. The research problem 
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was to determine the level of implementation of intercultural education in uni-
versity study programmes for teachers, and from the research problem determi-
ned the following tasks were set: 

1. Analysis of curriculum objectives of the courses of teacher studies in the 
Republic of Croatia (Osijek, Zagreb, Rijeka, Zadar, Split and Pula) focusing 
on intercultural competences (a) indirectly and (b) directly 

2. Comparative analysis of intercultural education of teachers at the faculties of 
teacher education in the Republic of Croatia and in European Union countries 
(Germany, Slovenia, Austria). 

 

 

3.3.  DISCUSSION OF RESEARCH RESULTS  

Having analysed the plans and programmes of the five-year integrated under-
graduate and graduate university teacher studies at the Faculties of Education 
and Faculties of Teacher Education in the Republic of Croatia, we examined 
inter-culturality in education at the level of course objectives. Courses in five-
year study programmes were singled out, which prepare future teachers for 
globalization and inter-culturalism by developing knowledge, abilities and skills, 
communication and social competences. We wanted to determine whether and 
the extent to which objectives in the courses of university programmes of future 
teachers were directly related to intercultural competences and at what levels 
(achievements) intercultural competencies are expected. In the programmes of 
the aforementioned courses, the contents necessary to acquire intercultural 
competences of future teachers were observed, both directly and indirectly. 
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3.3.1. INTERCULTURAL EDUCATION IN THE TEACHER 
EDUCATION STUDY PROGRAMMES IN THE REPUBLIC OF 
CROATIA 

3.3.1.1.  Analysis of the objectives of the total number of courses focused on 
intercultural content in the teacher education study programmes in 
the Republic of Croatia 

Table 1. Total number of courses focused on intercultural content in the 
teacher education study programmes in the Republic of Croatia 

Name of 
Faculty Courses No. 

Faculty of 
Education 
Osijek 

Media Culture, Pedagogy, Pedagogy of Children with Special Needs, 
Professional Practice I, II, III. IV, Croatian History, Didactics, Curri-
culum Theory, Alternative Schools, Contemporary Teaching Strate-
gies, Psychology of Children's Games, Children's Projects, Croatian 
National Heritage, Non-violent Communication, Parenting, Ethics of 
Teacher's Call, Native Idiom, Cultural History of Croatia, Intercultu-
ralism in Education 

21 

Faculty of 
Teacher 
Education 
in Rijeka 

Educational Philosophy, Psychology of Education, Sociology, Didac-
tics, History, Inclusive Education, Music Culture, Didactic Docimo-
logy, Anglo-Saxon World, Drama and Theatre Production, Folklore 
Music, Native Heritage, 

12 

Faculty of 
Teacher 
Education 
in Zagreb 

Psychology of Teaching I and II, School Pedagogy, Croatian Langu-
age Dialectology (Kajkavian Dialect), Croatian Literature Review, 
Inclusive Pedagogy, Early Social and Pedagogic Interventions, School 
Systems, Children's Folklore Dances and Singing Games, European 
Concepts of Multilingualism in Education, Selected Areas of United 
States Culture, Selected Areas of United Kingdom Culture, Education 
for Kindness, Developmental Education, Education for Values, Basics 
of Baian Romanian for Teachers and Pre-school Teachers, Psychology 
of Volunteering, Developmental Psychology, Creative Teaching Acti-
vities in English 1 and 2, Anglo-Saxon Cultures, World of Children's 
Literature, Children's Literature in English, Basics of Intercultural 
Communication, Intercultural Learning in German Language Teach-
ing, Multiculturality and European Identities, English Language Me-
thodics: Early Learning Culture, Intercultural Learning and Literature 
from German Speaking Areas 1 and 2, Multilingualism and Language 
Policy in Europe 

30 
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Name of 
Faculty Courses No. 

Department 
of Teachers’ 
and  
Pre-school 
Teachers’ 
Education 
in Zadar 

Educational Philosophy, Historical Review of Croatian People, Rus-
sian Language, Educational Psychology, Review of Writers and 
Works from Children's Literature, Children with Developmental Dis-
abilities, The Culture of Spirit – Foundations of Religious, Particularly 
Christian Worldview, Croatian Literature in Diaspora, Foreign Lan-
guage 2 – English Language - Anglo-Saxon World, Historical Review 
of Croatian Culture, Ethics and Human Rights, Children with Specific 
Disabilities in Learning, Croatian Literature in the European Context 

13 

Department 
of Teacher 
Education 
Split 

Basics of Pedagogy, Sociology, Education for Sustainable Develop-
ment in Primary Education, Psychology of Motivation and Socializa-
tion in Classroom, Pedagogy of Children with Special Needs, Aspects 
of Anglophone Culture, Children's Literature in English, Child and 
Society, Introduction to Civic Education, Intercultural Music Educa-
tion, Microhistory and Cultural Heritage, French I, II, III, IV, German 
I, II, III, IV, Law in Everyday Life, Italian I, II, III, IV 

24 

Faculty of 
Educational 
Sciences 
Pula 

Pedagogy, Sociology of Education, Professional Practice I, II, III, IV, 
V, Music Culture, Didactics, Education of Children with Special 
Needs, History, Students with Behavioural Disturbances, Ethics of 
Teacher's Call, Working with Gifted Students, Intercultural Pedagogy, 
Bilingualism and Multilingualism, Anglo-Saxon World I and II, III 
year, Anglicisms, Cultural Anthropology, Croatian National Music, 
Education for Democratic Citizenship 

23 

* The table lists the courses from all modules, both mandatory and elective 

 

Of the total of 123 courses focused on intercultural contents in the study pro-
grammes of six (6) higher education institutions in the Republic of Croatia, the 
following objectives are noted: development of critical and creative thinking and 
application of acquired knowledge, skills, abilities and attitudes (competences) 
in teaching theory and practice and appreciation of developmental characteris-
tics, skills and interests of each student, introduction of the English-speaking area 
in a wider cultural context, introduction of native, national and world history, 
cultural (art, music, literary and dramatic) culture and heritage, building global 
and national values in relation to world and national history and the awareness 
that we are equal and different and that we are not isolated individuals in world 
humanity. It is on average 20 courses for a student, future teacher, depending on 
which faculty in the Republic of Croatia he/she is studying (Table 1). The 
analysis of teacher education study programmes in the Republic of Croatia shows 
that the objectives are addressed to the cognitive components of competences 
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(acquiring knowledge, teaching basic concepts ...), as well as training and ma-
stering skills (training for critical questioning, application of practical problem 
solving, mastering non-violent communication skills, formation and application 
of teaching strategies ...) and values (awareness of the value of national identity, 
the value of game in child's education, the value of education in child's develop-
ment, cultivating teachers' awareness of ethics of the educational act). 

The essential characteristics of an inter-culturally competent teacher are displa-
yed in correlation between a multicultural environment and a school open to di-
versity. Table 1 shows that the objectives of courses focused on intercultural 
content in study programmes of the teacher education faculties in the Republic 
of Croatia are in compliance with the assumed characteristics of an inter-cultu-
rally competent teacher, according to Hrvatić. The aforementioned courses pro-
vide students with enough information on the issues of globalization and inter-
culturalism, while courses focused directly on intercultural content deepen the 
knowledge, but also stimulate thinking about the others and different, as well as 
development of competences necessary for working with different students 
(members of national minorities, foreigners, disadvantaged students, gifted stu-
dents). 

 

3.3.1.2. Analysis of the objectives of courses directly focused on 
intercultural content in the teacher study programmes in the 
Republic of Croatia 

Table 2. Number and objectives of courses directly focused on intercultural 
content in the teacher education study programmes in the Republic 
of Croatia 

Courses focused on 
intercultural content Course objectives 

Faculty of Education Osijek – 16 courses 
Pedagogy, Pedagogy of 
Children with Special 
Needs, Alternative 
Schools, Psychology of 
Children's Games, 
Croatian National 
Heritage, Non-violent 
Communication, 
Parenting, Ethics of 

Critical questioning of issues related to contemporary pedago-
gical theory and practice; knowledge of pedagogical, didactic 
and methodological; to be familiar with heritage games of 
children in Slavonija and its relation to heritage games of the 
children of the world; examples of practical problem solving 
in education of children with special needs; apply the basic 
concepts of inter-culturalism, multiculturalism, ethnocentrism, 
ethnorelativism, prejudice, stereotypes, discrimination, positi-
ve discrimination, racism, assimilation, integration, segrega- 
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Courses focused on 
intercultural content Course objectives 

Teacher's Call, Native 
Idiom, Croatian Cultural 
History, Inter-culturalism 
in Education, Curriculum 
Theory, Civil Society 
History, World Religions, 
Creativity in Teaching, 
History of Education 

tion, apartheid, cultural relativism; to explain the importance 
of intercultural education for work in multicultural environ-
ments; critically analyze and interpret the most important 
international and national legal requirements; develop a positi-
ve image of oneself and build bridges to other people; recog-
nize conflicts and master the basic procedures for conflict 
resolution, to get familiar with mediation and be able to 
mediate in conflicts; to demonstrate appreciation of diversity 
and multi-culturality; develop professional ethics; get familiar 
with the elements of Croatian national heritage and raise 
awareness about the values of national identity; to develop love 
for the native idiom; get introduced to the basic cultural phe-
nomena of Croatian history and link them with the phenomena 
from Central and South-Eastern Europe and the world as a way 
of understanding formative national processes; to distinguish 
social and political systems that have emerged in European 
history; promotion of creativity in personal development, 
social meaning of creativity, development of self-confidence, 
development of awareness of one's own creativity, develop-
ment of personal creativity 

Faculty of Teacher Education in Rijeka – 4 courses 
Inclusive Education, 
Anglo-Saxon World, 
Folklore Music, Native 
Heritage 

Getting acquainted with the concepts of nation, identity, 
culture, international relations and getting acquainted with 
the national identity of European and other countries of the 
world, observing development potential of each individual 
student; getting acquainted and understanding the basics of 
native heritage and culture and fostering critical and creative 
thinking. 

Faculty of Teacher Education in Zagreb – 20 courses 
Croatian Language 
Dialectology (Kajkavian 
Dialect), Croatian 
Literature Review, 
Inclusive Pedagogy, 
Early Social-Educational 
Interventions, School 
Systems, Anglo-Saxon 
Culture, World of 
Children's Literature, 
Creative Teaching 

Creating an atmosphere of understanding and tolerance, 
rejection of stereotypes, prejudice and xenophobia; language 
and culture awareness; developing readiness to respect diver-
sity and intercultural communication; developing creative 
thinking, linguistic creativity and emotional intelligence, rai-
sing awareness about the intercultural learning process in 
situations of encounter with foreigners and different, recog-
nizing development potential of each individual student and 
humanistic approach to each student in teaching practice; de-
veloping an inclusive and collaborative climate in classroom; 
knowledge of the education systems in European countries 
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Courses focused on 
intercultural content Course objectives 

Activities in English, The 
Basics of Intercultural 
Communication, 
Intercultural Learning in 
the Teaching of German 
Language, 
Multiculturalism and 
European Identity, 
Intercultural Learning 
and Literature from 
German Speaking Areas, 
Multilingualism and 
Language Policy in 
Europe, Children's 
Folklore Dances and 
Singing Games, 
European Concepts of 
Multilingualism in 
Education, Selected 
Areas of United States 
Culture, Selected Areas 
of United Kingdom 
Culture, Value 
Education, Basics of 
Baian Romanian for 
Teachers and Pre-school 
Teachers, Psychology of 
Volunteering 

and other countries of the world, understanding the main 
trends in European education policy and comparisons; the 
ability to represent children's rights in an educational institu-
tion and community and motivation to preserve native herita-
ge; getting acquainted with the concept of European identity 
and concept of multilingualism; sensitivity to multilingualism 
issues; sensitization for intercultural issues in teaching for-
eign languages; learning different concepts of intercultural 
glottodidactics; awareness of cultural structural features in 
one's own society; to identify prejudices and stereotypes in 
situations of intercultural encounters; to develop interest in 
literary text, as well as Croatian culture in general; to under-
stand the importance of volunteer work in community; to 
become acquainted with the linguistic diversity of the Roma 
national minority in the Republic of Croatia and to master the 
basics of Baian Romanian for the purpose of development of 
specific competences of teachers in multilingual environ-
ments; getting acquainted with similarities and differences 
between the United States, Great Britain and Croatia at all 
levels of cultural and social life, removing potential stereo-
types among students and creating a positive atmosphere 
necessary to develop tolerance towards others and different; 
getting acquainted with the history of folk dances 

Department for Teachers’ and Pre-school Teachers’ Education in Zadar  
– 11 courses 
Review of History of the 
Croatian People, Russian 
Language, Review of 
Writers and Works from 
Children's Literature, 
Children with 
Developmental 
Disabilities, Culture of 
the Spirit – The 
foundations of Religious, 

To master national history, interpret the overwhelmingly rich 
cultural heritage of the Croatian people as one of the richest 
resources of our Homeland; knowledge of Russian culture 
and civilization; to get acquainted with the most important 
writers of the world and domestic literature; to get acquainted 
with particular qualities, specifics and abilities of learning by 
children with special needs and with the concept and condi-
tions of educational integration of children with special needs 
in regular schools; to get acquainted with the spiritual and 
religious richness of mankind, to discover the interrelation- 
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Courses focused on 
intercultural content Course objectives 

Particularly Christian 
Worldview, Croatian 
Literature in Diaspora, 
English language - 
Anglo-Saxon World, 
Review of History of 
Croatian Culture, Ethics 
and Human Rights, 
Children with Specific 
Disabilities in Learning, 
Croatian Literature in 
European Context 

ship between religion and culture (cult and culture) and to get 
students interested in contemporary ethical and social issues; 
getting acquainted with basic features of Croatian literature 
in Diaspora and its connections with the literature of the nati-
ve people; getting acquainted with cultural and civilizational 
achievements of the Anglo-Saxon world; traditional customs, 
holidays, legends, art, crafts, folklore; influences of the 
Anglo-Saxon culture and language motives on our system of 
values and everyday life through the media and communica-
tion of today; to get acquainted with a complex of cultures in 
Croatian area, changes of stylistic formations in Croatian 
culture and ensure competent knowledge of the historical cul-
tural context and comparison with other cultures; the living 
of democratic values. 

Department of Teacher Education Split – 10 courses 
Psychology of 
Motivation and 
Socialization in 
Classroom, Pedagogy of 
Children with Special 
Needs, Aspects of 
Anglophone Culture, 
Children's Literature in 
English, Introduction to 
Civic Education, 
Intercultural Music 
Education, Microhistory 
and Cultural Heritage, 
French, German and 
Italian Languages 

Understanding inclusion as a philosophical setting, accepting 
inclusive values and passing inclusive attitudes to the com-
munity; getting acquainted with representative works and 
authors of literature for children in English; getting acquain-
ted with basic features and specific qualities of historical, so-
cial and political organization, as well as culture, art and cus-
toms of Anglophone countries (United Kingdom, USA, Aus-
tralia, etc.); get acquainted with theoretical concepts relevant 
for understanding social processes in classroom and the broa-
der educational context, to get acquainted with psychological 
aspects of working with students with special educational 
needs; getting acquainted with human rights and freedoms as 
a paradigm of active citizenship; analytically and critically 
reflect upon human rights in the world and national context, 
the emergence of civil society and political culture; familiari-
ze students with social and educational policies in promoting 
human rights; promote activities that enable and facilitate 
development of civil society; critically reflect upon the im-
portance of incorporating world music with the objective of 
introducing musical expressions of different cultures and de-
veloping tolerance towards members of different nations and 
cultures; developing interest in cultural heritage; getting 
acquainted with French, Italian and German languages and 
culture. 
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Courses focused on 
intercultural content Course objectives 

Faculty of Educational Sciences Pula – 10 courses 
Education of Children 
with Special Needs, 
Students with 
Behavioural Disorders, 
Intercultural Pedagogy, 
Work with Gifted 
Students, Bilingualism 
and Multilingualism, 
Anglo-Saxon World, 
Anglicisms, Cultural 
Anthropology, Croatian 
National Music, 
Education for 
Democratic Citizenship 
 

Observing individual differences among students and their 
developmental specificities; to recognize the specific quali-
ties in the functioning of students with behavioural disorders 
in teaching environment; to properly define and distinguish 
the concepts of interculturalism, multiculturalism, cultural 
pluralism, cultural differences, stereotypes, prejudices, iden-
tity etc.; to become familiar with the most important interna-
tional and domestic legal prerequisites of interculturalism; 
critically analyze and interpret cultural events in society; to 
raise awareness about the fundamental rights of gifted stu-
dents, to describe previous experience gained in working with 
the gifted in the Republic of Croatia, in Europe and experien-
ce from the world, as well as the role of non-governmental 
organizations; get familiar with the main characteristics of 
bilingualism and multilingualism, as well as biculturalism 
and multiculturalism; to analyze, describe and compare poli-
tical, religious, historical and social events, as well as cultural 
and traditional values within the Anglo-Saxon world; analyze 
the occurrence of anglicisms in Croatian language; re-exami-
ne the value systems against diversity among cultures; enrich 
one's knowledge of Croatian folk music; to point out that edu-
cation for human rights and democratic citizenship is a life-
long learning and teaching process for (self)empowerment 
and responsibility of citizens in a culturally pluralist demo-
cratic society governed by the principles of freedom, justice, 
equality, peace and solidarity. 

 

A total of 71 courses are directly focused on intercultural content in the teacher 
education study programmes in the Republic of Croatia, with a different number 
of courses at individual faculties, ranging from 4 in Rijeka up to 20 in Zagreb. 

Courses that directly focus on intercultural content in teacher education study 
programmes in the Republic of Croatia more significantly support intercultural 
education in their objectives, which is encouraging because students choose them 
freely and within them they can acquire necessary knowledge and learn from 
experience through various contemporary teaching methods, actively and in 
smaller groups. Through regular teaching and extracurricular activities, teachers 
were rendered possible to educate students inter-culturally which is necessary 
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for life and educational work in a multicultural environment, respect for diver-
sity, tolerance, equality and solidarity. However, some course objectives from 
common programmes (studying theory and practice of education of various 
nations, familiarization of students with scientific and professional terminology 
and bilingualism methods, values of civil society, ethical basis of moral codes 
and other social rules) could be incorporated into courses that are directly focu-
sed on intercultural content so as to further deepen the intercultural education of 
future teachers. 

Training should be focused on a student, i.e. to acquire certain knowledge, to 
provide access to information, to develop abilities and skills and to form attitudes 
regarding intercultural problems and thus develop intercultural competences. 
Students' abilities can be modified by effective learning and teaching, through 
different projects, problem training and study trips. Learning is more effective 
within the context and it is necessary to create situations, as well as provide stu-
dents with experiential learning which fully enables development of competen-
cies. Courses that are directly focused on intercultural content emphasize and 
point out in their objectives at the attitudes and skills. In addition to knowledge 
and understanding of the specific qualities of multicultural communities, inter-
cultural competences are particularly focused on individuals' abilities to resolve 
individual and social requirements in terms of successful performance of activi-
ties and are manifested through actions and students' experience in certain situati-
ons. 

 

3.3.2. INTERCULTURAL EDUCATION IN THE TEACHER 
EDUCATION STUDY PROGRAMMES IN GERMANY 

In Germany, being a developed European country that receives numerous 
members of national minorities, intercultural education has not been realized as 
a multidisciplinary task. Intercultural education of future teachers is reduced to 
language issues in the sense of poor knowledge of German. One of the problems 
is that students in Germany can "successfully complete their teacher education 
studies without having touched upon intercultural education" (Domović, et al., 
2013, 29). Berlin has 30% of primary school students coming from other cultures 
and learning German as a foreign language. For this reason, courses such as 
German as a foreign language are introduced to teacher education studies, to 
enable children belonging to national minorities to live in the German speaking 
area. Teachers in Germany are trained for a multi-lingual and multicultural clas-
sroom (Berlin University Alliance). In the Standards for Teacher Education, 
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intercultural education is mentioned in the context of competences as in Croatia. 
The objectives are stated: to become familiar with social and cultural circum-
stances in which students live and which affect their individual development, 
their family culture and national culture of the country they come from. The 
standards stipulate that a graduate teacher should be familiar with intercultural 
dimensions in shaping educational processes so that in his own work he would 
care for the cultural and social particularities of students. From this it can be 
concluded that intercultural objectives are left to professors at faculties or stu-
dents themselves who need to acquire appropriate intercultural knowledge and 
competences (Domović et al., 2013). Intercultural modules such as Intercultural 
Pedagogy and Evaluation of Intercultural Competences appear at the Goethe 
Institute (Goethe institute, https://www.goethe.de/ins/us/en/spr/unt/for/gia/tnw/ 
thm/int.html). 

 

3.3.3. INTERCULTURAL EDUCATION IN THE TEACHER 
EDUCATION STUDY PROGRAMMES IN AUSTRIA 

In Austria, as is the case in Germany, interculturalism is explicitly not mentio-
ned. Intercultural education focuses on the following objectives: language assis-
tance for students from immigrant families, encouragement of bilingualism, in-
clusion of intercultural content in different courses, and training and highlighting 
positive situational examples. An example of intercultural learning integration is 
the High Pedagogical School in Carinthia. As part of the study for elementary 
school teachers, there are courses such as Intercultural Learning, Intercultural 
Competence in the Age of Globalization, Migration and Language Acquisition, 
and European and Political Education. Other Austrian universities, for example 
Vienna or Graz, offer courses such as Educational Psychology - Intercultural 
Learning and Intercultural Training, School Practice - Intercultural Learning in 
Vienna Schools, Discrimination and Anti-rasist Pedagogy, Intercultural and 
International Learning in Contemporary Societies, Intercultural Learning and 
Concepts of Strangeness, Interculturality and Multilingualism, and Anti-rasist 
Education and Education for Peace (Domović, et al., 2013). The current state of 
affairs is such that it requires changes in the education of future teachers, but also 
in the programmes of professional training of teachers. It is necessary to encou-
rage bilingualism and multilingualism from kindergarten age, to integrate peda-
gogues of foreign origin into education and professional training, include inter-
culturality in all teaching subjects and highlight examples of good practice (Do-
mović et al., 2013). Foreign students need to be encouraged to reside at the 
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Austrian universities as part of student exchanges and to develop intercultural 
competences in coexistence (European Commission, 2017). 

 

3.3.4. INTERCULTURAL EDUCATION IN THE TEACHER 
EDUCATION STUDY PROGRAMMES IN SLOVENIA 

The intercultural objectives of teacher education studies in Slovenia are mostly 
incorporated into existing courses, such as the Theory of Education, Psychology 
and Sociology of Education as obligatory courses, and Language and Intercul-
tural Awareness and Non-Discriminatory Behaviour as elective courses. Social 
pedagogy is the only study programme that includes obligatory practical training 
for diversity as part of the concept of wider social inclusion of socially excluded 
(Zgaga, Kos, 2016). The Slovenian Ministry of Education and Sport attempts to 
improve professional trainings of teachers with an emphasis on intercultural 
issues, such as additional courses for foreign children in their mother tongue, 
inclusion of immigrant parents in the community, etc. Some of the projects focu-
sing on intercultural and minority issues are "Successful Integration of Roma 
into Education" and "Social Competences and Civic Competences". In Slovenia, 
there is a need to strengthen intercultural content and the objectives are similar 
to Croatian. It is not sufficient just to add intercultural content, but it is necessary 
to create a favourable climate within the classroom and the school, as well as in 
the teaching work, but there are large shortcomings. The objectives indicate that 
schools should encourage individual development and education in the spirit of 
tolerance, and national minorities are expected to nurture Slovenian culture and 
national affiliation (Domović et al., 2013). There is a need to revise the law and 
train future teachers for intercultural education during the study. At the 5th year 
of the teacher education study there are courses such as Pedagogical Aspects of 
the Inclusion of Marginalised Groups, The Didactics of Slovene Language and 
Literacy in the Slovene Language, Intercultural Youth Literature, Solving Edu-
cational Problems, Creating a Culture of Cooperation, Cooperation with Parents 
and the Family, Linguistic and Intercultural Awareness. These courses are avai-
lable in English, thus international students are welcome (http://www.pef.uni-
lj.si/385.html). 

 

 

 



THE CULTURE OF TEACHER EDUCATION FOR THE FUTURE FROM A GLOBALIZATION POINT OF VIEW 

51 

3.4.  CONCLUSION 

Teachers' education in EU education and policy documents is one of the central 
elements of European and world integration, contributing to the preparation of 
students for the role of EU citizens, promoting mobility and understanding 
between cultures. Education systems require the incorporation of transnational 
and European dimensions in order to increase the competitiveness of the Euro-
pean Union, but also to build common European awareness about the preserva-
tion of the global linguistic and cultural diversity of the continent. The European 
perspective is reflected in the following areas of teacher education: intercultural 
education, languages/foreign languages, new media, economy/entrepreneurship 
and mobility. By analyzing the plans and programmes of integrated undergra-
duate and graduate university teacher studies, we have also studied globalization 
and interculturality in education. In the course programmes we observed the 
content necessary to acquire intercultural competences of future teachers. By 
attending courses that directly and significantly support intercultural education 
through their different approaches, students acquire necessary knowledge and 
learn through experience by using various active teaching methods in smaller 
groups. The analysis conducted shows a very encouraging picture, however it is 
not possible to precisely determine to which extent intercultural problems are 
actually studied within the aforementioned topics of each individual programme 
in the aforementioned courses. It is evident from the results that there is enough 
space for the content of intercultural education in the programme of teacher edu-
cation study. Intercultural competences are viewed as one of the indispensable 
objectives of contemporary school, as is evident from the proposed Strategy for 
the Preparation and Development of the National Curriculum. It is necessary to 
further systematically implement intercultural content and various contemporary 
teaching methods in the programmes of teacher education studies necessary for 
educational work in multicultural environments. In fact, achieving certain levels 
of intercultural competences should be not only the objective of general edu-
cation, but also the objective of education at teacher education faculties. If the 
objective is to achieve a more complete intercultural education of teachers, it is 
desirable to encourage students to independently research other cultures in and 
outside the classroom. Successful intercultural education also implies field 
teaching which is not represented in the analyzed programmes. 

Further training should be devised in terms of recognizing, analyzing and work-
ing within various intercultural content and problems present in our educational 
practice, through different and more efficient techniques and methods of work. 
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Comparative analysis of study programmes can be a starting point for improving 
the existing study programmes with the possibility to take over and incorporate 
better solutions offered by another study programme. It is not enough to learn 
and simply know something about other cultures, it is necessary to create expe-
riences through different problem situations in schools, to organize meetings and 
competitions of students of different cultural identities in all areas of school life 
and work. Teachers who are well familiar with the characteristics and values of 
their national and cultural identity, and are familiar with cultures of minority 
communities, have been trained as cultural holders and promoters. They can 
equally get in touch with other cultures and achieve intercultural communication 
at all levels, as well as create sensitivity and openness for understanding and 
accepting other people and different cultures. Intercultural communication 
should be developed not only in regular teaching but in all other school activities, 
as well. In order to reorganize teaching and extracurricular activities in a positive 
direction, adequate prerequisites are needed, as well as committed and intercul-
turally competent teachers who are free to choose extracurricular activities and 
together with students create the content structure of an individual activity and 
have autonomy, enter into different projects and interaction with students and 
co-experts from broader school environment, schools from other regions and 
outside state borders (Mlinarević and Brust-Nemet, 2012). It is necessary to 
continue to incorporate intercultural objectives into the content of teacher 
education studies, but also provide experiential learning so that students can, one 
day when they find themselves as graduate school teachers, assume active role 
in multicultural communities. 
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